l—

WHO/CWS/89.8

ENGLISH ONLY
DIST: LIMEITED

WORLD HEALTH ORGANIZATION

WORKSHOP OVERVIEW
FOR THE




25 Be s

Dual Focus Project

An Overview of the Start-up Workshop.
Prepared for WHO/EHE/CWS.

Developed by:

Harald Stokkeiand
Management Officer
WHO/EHE/CWS
1211 Geneva 27
Switzerland

Leo Lawson
WHO Short Term ConsultantEngineer
7 Lismora Avenue
Kingson 5, Jamaica W.I.

Rebecca Weitz
WHO Short Temn Constultant/instructional Designer
24571 Jeremiah Dr.
Dana Point, CA 82629
USA

Programme Supervisor:
Neil F. Carefoot
WHO (EHE/CWS)

1211 Geneva 27
Switzerland

Geneva 1988




Table of Contents

List of Abbreviations

Introduction

Section I: Introduction

Section i:  Time Distribution of the Dual Focus Workshop (Graphic),
Amman, Jordan (1987}

Section 11l List of Dual FocusTraining Modules

Section IV: A Diary of the Dual Focus Workshop,
Amman, Jordan (1987)

Section V: The Structure and Design of Modules

Section VI: Examples of Dual Focus Modules

Section VIl Summary of Weekly Assessments by Participants of the
Dual Focus Workshop, Amman, Jordan (1887}




List of Abbreviations

Qraanizations and Programmes

CW5
DF
EHE
SIDA
USAID
WHO

W3&5

Community Water Supply and Sanitation (Unit within EHE/WHQ)

Dual Focus

Environmental Health (Division of WHQ)

Swedish International Development Agency

United States Agency for International Development
World Health Organization

Water Supply and Sanitation

Workshop Module Material

FN
HO

OH

Facilitator's Notes
Hand Qut

Overhead Transparency

Types/Categori f M £

G

Group Development

Integration/Organizing

Problem-Solving/Project Development
Facilitating, Training, and Communication Skills
Etcetera - Practical tems, "House-Keeping™, Etc.

Leadership Development




Section |
INTRODUCTION

The goal of supplying clean drinking water to all is still regarded as a cornerstone of
WHO’s key aim "Health for All by the Year 2000.“ This demands top performance by
all levels of employees of water supply organizations. Managers must model and
inspire commitment to a level of quality and service that has not been experienced in
the past. This level can be achieved by taking conscious action to identify needs for
performance improvement, and then setting and working towards achievable objec-
tives for these priorities.

Too often, management courses fali into the trap of teaching principles in an academic
sefting, which are not transferred into change in behaviour by the participants of the
course, simply because they are not given the opportunity to practise these bebaviours
within the context of their work environment.

The Dual Focus Programme , which currently deals with performance problems in
the water supply and sanitation sector, is both a leadership and an organizational
development programme - hence the name, "Dual Focus™. The approach focusses
simultaneously on both individual and organizationat performance.

The programme is divided into 3 basic parts:

Partl: Pre-Workshop Needs Assessment. Dialogue is initiated between WHO, top
managers of the WS&S organization and the identified workshop participants
to agree on the top priorities of that organization which can be reasonably
addressed by those attending the one-month workshop within a 17-month
follow-up period. A Pre-Workshop Questionnaire is distributed to the par-
ticipants prior to workshop commencement. Data providing information on the
problem is identified, collected, and made available at the workshop.

Part Il: The Dual Focus Workshop. Each Dual Focus workshop will be different.
Training modules are selected based on the needs established by the par-
ticipants and their management. Modules can be rearranged, omitted, or
expanded, in keeping with the unique and individual needs of each group.

Part lIl; The Follow-Up Period. One of the most important means of accomplishing
change, and one most often neglected, is the follow-up of an agreed course of
action. The Dual Focus Programme is designed so that on-site follow-up by

WHO is an essential part of the overall programme. Progress on action plans is
reviewed, further project development activities are conducted, top officials of
the country's ministries/agencies become involved, and opportunities are
created for participants to grow as jeaders within the context of their organiza-
tion.




Intraduction {Cont'd)

The Worksh Amman, Jordan - 1987

This package describes day-by-day experiences of a Dual Focus Workshop, which
took place in Amman, Jordan in November of 1987. What was experienced, how the
exercise was conducted, and why it was important are briefly described.

A number of themes, or training components ran parallel throughout the workshop and
are also featured in follow-up work. The most important are:

1)

2)

3)

Problem-Solving in Organizations - All participants, upon nomination as Dual
Focus participants, identified performance probiems with relevance and impor-
tance to them and their organizations. This became the focal point of both a con-
siderable part of workshop activities, as well as follow-up efforts in on-the-job
settings after the workshop. The number of country projects were reduced from 24
to 6 during the workshop period, so that each of the country groups (from Jor-
dan, Pakistan, and Tanzania in the first DF programme) addressed, as a group,
two problem/projects per country.

For the Tanzanian group, the poor performance of village health workers in the
Kagera Region, and the problems of operation and maintenance of a water system
in the Musoma Region were the chosen projects.

In the case of Jordan, the high level of unaccounted-for water and the deteriorating
water quality of a central urban area were chosen.

The Pakistani projects were problems experienced in project management of new
water supply construction projects, and_water quality surveillance.

1 nagement - Anocther
:mportant workshop component dealt w1th the roles of participants as
leaders/managers. Using 19 pragmatic categories of leadership behaviour, the
participants identified effective and ineffective aspects of leadership behaviour,
and related these to their own specific situations.

Group Development - It is a basic premise in the Dual Focus approach that
problems are best resclved by groups of motivated pecople, rather than single
individuals. An impeortant component of the workshop was the development of
effective groups that practise a high degree of participation by all members, and
utilize a consensus-style of decision-making. Paticipants belonged to two types
of groups. One was called the "Basic Group”, where expetiences emphasizing ef-
fective group process techniques were practised, and a "Project Group”, where
group process strategies were also applied, but emphasis and purpose centered
on the identified performance problem(s) of the group’s own country.
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ilitation and Pr ion Skills - Because training investments are expensive
and humnan resources development is an important management concern, the
participants were also trained asinstructors and facilitators. Consequently,
facilitation and presentation skills was the fourth major component in the Dual
Focus Workshop.  Giving presentations and getting immediate feedback from
other participants and facilitators, makes this component a rather time-
consuming one. However, this can be justified by the fact that what is most
frequently being presented is the analytical work from the Dual Focus problem-
solving process. The analysis and plans originated in the workshop will, as men-
tioned, be the cornerstone of the follow-up work.

The question has been raised:"What makes the Dual Focus project different
from traditional training?”

We believe that this special mix of components makes our efforts more effective and
different. The focus is on both the individual and the organization, i.e. the focus is
dual; the individual manager jn his organizational context with a very important human
resources development mandate, i.e. the leader is also a teacher.

Another strikingly different feature from other fraditional training is the extension of the
workshop activities aver the 17-month follow-up time period and into the on-the-job
situation. This is achieved by staging interaction between participants and their co-
workers both at the subordinate and superior level, as well as between facilitators and
Dual Focus programme participants.

The answer to the important question of what is the differenice between the Dual Focus
project and other projects, could also be given by quoting from the participants’
evaluation of the initial workshop:

“The participants were not passive, but active. The participants were
engaged in all activities and group dynamics. The facilitators gave the
chance for all participants to play important roles in all sessions held
in this workshop.”

A summary of the differences betweentraditional training” and the Dual Focus ap-
proach are listed on the following table. The list represents typical differences
between the two approaches. While in the Dual Focus approach we do not claim that
we always achieve what we regard as ideal, we believe the deliberate shift away from
conventional educationftraining methodologies helps to enhance the probability for
SUCCess.




COMPARISON OF APPROACHES

TO SOLVING PERFORMANCE PROBLEMS
IN WATER AND SANITATION ORGANIZATIONS

TRADITIONAL
TRAINING AND EDUCATION/TRAINING DUAL FOCUS
STUDIES CONSIDERATIONS APPROACH
study and reflection solving performance problems

leading to individual,
formal exarmydiploma/
certificate

on individual or on
organizational/anvi-
ronrmental pheno-
menon; decided upon
by academic consi-
daration

predecided upon by
content experts

“truths” often imported
and imposed from
ahove

lirnited 1o training
period

“here and now" on
training carmpus, most
often in classroom

passive, receiver of
information

"tha telling professor®
as the sole source of
knowladge

usad in repatitive,
one-way communication

iecture dominated, on
“theoretical” topics

OBJECTIVES through reflection and action
leading to growth/change of
organization and individual

on individual and organiza-
tiocnal/environmental;
FOCUS OF ATTENTION detarmined by the neads of
‘ the participant’s work
situations

‘ framework provided by
CURRICULUM facilitators; details filled in
jeintly by faciltators and
participants

“knowledge” elicited from
ORIGIN OF KNOWLEDGE participants and faciltators
in participant's work contexts

TIME FRAME axtended into a long follow-
up petiod

extended into the differant

LOCATION job organizations and work
sitas of participants
ROLE OF PARTICIPANTS active, participative

deouble-role; also "teacher”

“facilitator®, manager of training
process; double-role as
“student”

" ROLE OF INSTRUCTORS

used in a dynamic and coopar-
ative way, involved in intar-
change and follow-up work

INSTRUCTOR'S EXPERTISE

DOMINANT LEARNING METHOp  Jroup-work dominated, active
participation and contribution on

work-related problams
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In addition to this introduction and comparison between the Dual Focus approach and
-traditional training,” this presentation package contains a graphic presentation of time
spent on the various programme components, a list of Dual Focus training modules, a day-
by-day overview of the initial workshop as it was conducted in Amman, a description of
how these modules are designed and developed, and a number of finished training mod-
ules to illustrate in greater detail what actually took place, and an assessment by the par-
ticipants of the Dual Focus Workshop held in Amman, Jordan (November, 1987).

Financial support for this Dual Focus project has been provided by WHO, SIDA, and
USAID.

Additional information about the Dual Focus Project can be obtained by writing to:

Manager
Community Water Supply and Sanitation
Division of Environmental Health
World Health Organization
1211 Geneva 27
Switzerland

We want to emphasize that the information
presented in this document is incomplete
and it is intended only as an overview.

Consequently, the document should not
be regarded as a guide to conducting the
Dual Focus Workshop or as a guide to the
complete programme.
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Time Distribution of DF Workshop
Amman, Jordan

November, 1987

DF Concepts

Skills for Facilitating Change

Communication Skills 4%

Group Dynamics 5%

Problem-Solving,

13% Project Develormant

Leadership Development

Presentation Skills 3%
Development

Miscellaneous:
& Intraductory Activities
# Daily Warm-Up Exercises
» Ad Hoc Discussions
» Evaluations
» Other Flanned, Unplanned
Activities

Presentations of Progress

on Projects by Participants ~ 18%
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A Selection of Some of Dual Focus Training Modules

G - Group Development

G-1
G-2
G-3
Grd
G5
G-6
G-7
G-
G-9

Short Name Exercise

“Basic* Group Selection

Solidification of Basic Groups: ™Yol Are Now a Group”
Rules for Brainstorming

Rules for Giving Feadback

Collaborative Squares

The Star

Malntaining a Productive Group Climate

Sociogram Drawing of Group Interaction

| = Inteqrating/Organizing

-1
2
-3
-4
-5
-8
7
i-8
g
-10
I-11
I-12
-13

Photographs and Persenal Infarmation Folder
Objectivas of the Dual Focus Programme
Pre-Workshop Survey Feedback

Dally Feedback

Words of Wisdom

Arabic Phrase

Ovetview - Dual Focus Approach

End of Weak Evaluations

Time Abuse

Status Letter to Home W3&S Crganizations
Revisiting of Dual Focus Programme Objectives
Duai Focus Follow-up Planning

Wrap-up Seszton of Dual Focus Workshop

P =~ Problem Seolving/Projact Development

P-1
P-2
P-3
P-4
P-5

P-6
P-7
P-8
P-9

P-10
P-11
P-12

P-13

Developing & Probletn-Solving Process - Part A: Individual Development Assignment
Daveloping a Problem-Solving Process - Part B: Group Development Exer¢ise

Case Study: Application of the Problem Solving Process

Selecting Workshop Performance Problems

Introduction to 5 Staps in Performance Problem Analysis and Developing a Clear
Problem Statement

The Problam-Solving Process - Step 2: Listing the Symptoms

The Problem-Solving Process - Step 3: Brainstorming Possible Causes

Basic Group Evaluation of Workshop Problem Statements and Analysis

The Problem-Solving Procass - Step 4: Selecting the Most Probable Cause/Causes to be
Addressed

The Problem-Solving Process - Step 5: Identifying Indicatars for Measuring Performance
Review, Revision, Refinament of Steps 1 - 5 of the Problam-Solving Process

The Problem-Solving Process - Step 6 Setting Goals for Performance Improvement

The Probtem-Solving Process - Step 7: Brainstorming Possible Solutions and identifying the
Optimal Solution
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P = Problem Sclving/Project Development {Cont'd)

P-14
P-15

P-16
P-17

Group Analysis of the Change Process

The Problem-Soiving Process - Force-Fiekl Analysis - Understanding the Negative and
Positlve Forces to Changa

The Problem Solving Process - Step 9; Developing an Action Plan

Case Study: "Tha Tender”

E = Facilitation, Training, and Communication Skills

F-1
F-2
F-3
F-4
F-5
F-6
F-7
F-8
F-9
F-10
F-11
F-12
F-13
F-14
F-15
F-16
F-17

Participant Interview and Introduction of Each Cther
Teacher/Studamt Roles

Country Prasentations

Rasources, Process, and Objectives for Training and Development Programmes
Organizational Structure of Participant's WS&S Institutions
Ebbinghaus Curve

The Good, tha Bad, and the Ugly Listenar

Presentation of Project analysis by Basic Groups

Rules for Giving Effective Presentations

Prasentation of Objectives and Optimal Solutions by Project Groups
Frasertation of Project 1o Host Country Top Official(s)

Developing a Set of Criteria for Selecting Future DF Facilitators

The Massage

Participant Evaluation of Action Plan Visual Presentations

Effactive Prasentation of Visual Aids

Final Presentation Development by Project Groups

Writing an Effectiva Report

E - Eticelera - Practical Itams, House keeping, Etcetera

E-1
E-2

Planning Discussion for Final Presentation of Projacts to Host Country Audisnce
Minutes from Meetings

L = Leadership Davelopment

L-1
L-2
L-3
L-4
L-&
L-&6
L-7
L-8
L-9
L-10
L-11
L-12
L-13
L-14
L-1&
L-16

Leadership/Management Influences

Categoties of Leadership Behaviour - Part A: Individual Reading
Categoties of Leadership Bshaviour - Part B: Planary Discussion
Devaloping Examplas of leadership Behaviour Categoties
Analysiz of Leadership Behaviour - Part A

Analysis of Leadership Behaviour - Part B

Analysis of Leadarship Bahaviour - Part C

Analysis of Leadarship Behaviour - Part D

Analysls of Leadership Behaviour - Part £

A Ganeral Madel of Work Qrganizations

Time Management and Delegation

Management Case Study - The Undermined Supervisor
Parzsonal Leadership Style Assessment

Self-Assessment of 19 Categories of L.eadership Behaviour
Peer-Assasament of 19 Categories of Leadership Behaviour
Davelopment of Persenal Leadership Objectivas
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Section tV




What

1. Introductory Activities

1.1 Photographs and Personal

Informatlon Folder

Opeaning Caremony

Intraduction of Facilitators

Farticipants interview and
Introduce each other,

Short Name Exercise

2. Assignment: Developmant
of Country Presentations

Participants are given a folder to
write down parsonal information,
Photographs are taken to bea
placed on aach folder.

WHOC, University, and host
country Water Authority
represantatives officlally open
tha workshop,

Facilitators introduce sach other
to the participants.

Participants find a partner from
another country to interview and
present to the rest of the
workshop participants.

Each participant chooses a short
varsion of their name, and a
“Symbolic” name for themsal-

vas. Subgroups of 6 1o 8 are
formed to practize the 2 names
of sach mamber of tha group.

Each country group prepares a
presantation for the following
day.

To be displayed throughout
workshep as an aide for
participants to famiiiarize
themselves with each other.

To clanfy purpose, expectations
of the workshop and involve top
manageineant.

To modal what participants will
be asked to do, and to reveal
personal and professional
information about the facilitators.

Provides the first opportunity for
cross-cultural interation. Pre-
senter provides professional
and personal information about
his/her partnar,

Facilitates intaraction, promotas
an informal atmosphera, breaks
down cultural barriers, and helps
participants and facilitators learn
sach othat’s names.

Sea Day 2




What

. Short Name Exercise

. Pre-Workshop Survey
Feedback

. Overview of Workshop
and Teacher/Student Roles
{Madule F-2}

. Objectives of Workshop
(Module |-2)

. Country Presentations

. Assignment: Qrganizational
Shucture of Each Courtry’s
W3ES Institstion

. Feedback on Activities
of Last 2 Days,

Day 2

) Q‘::'
Q?thoc’

How

Subgroups practise each
other’s shont and symbolic
names, joln with othar groups
and learn their namas.

Survey of needs fillad out by
participants prior ta the
warkshop are summatized and
prasented.

Broad outline of Warkshap
given. Roles of Facilitator and
Participant ctarified.

Objectives suggesied, added to
by patticipants, consensus on
ocbjectives reached.

Each country group gives 10
minute presentation on their
country.

Prepare for Day 3 presentations
to plenary by each country.

Each participant fills in a scora
on scale form “0° (very dis-
satisfiad) to "10" {(very satisfied)
with the day's activities, Tha
average for the group is plotted,
and lines drawn from day-to-day
averages, on a large graph.

14

Why

Repetition to learn names, warm
up the day's sessionh.See Day 1
for original exercise.

The whole purpose of the work-
shop is to apply Dual Focus stra-
tegies to relevant needs of each
country represanied. Aware-
ness of these prefiminary defini-
tion of neads is given.

Encourages audience to partici-
pate fully in all activities. Pro-
vides overall pian of Workshop.

Clarifies workshop expectations
and outcomes. Commits
participants to purpose and
objectives of workshop as
agraad by both participants and
facilitators.

Facilitates familiarization and
knowledge about participants
country and the contaxt in which
they work, Provides practice in
giving presentations.

See Day 3

Keaps facilitators and partiei-
pants alart about the develop-
meant of the workshop. Itis a
maotivation, monitoring, and eval-
uation tool. Provides contin-
uous workshop critique. Models
how performance can be visually
charted and displayed.
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What

. Words of Wisdom
(Module I-5)

Arabic Phrase
(Modula |-5)

. Management/Leadership
influences
{Madula L-1)

. Overview Dual Foous
Concept

. Presantations: Qrganiza-
tional Structures of Parti-
clpant'sWS&S [nstitutions

. "Basic*® Groups Selection

Day 3

P

5
ALFOC

How

1. Relevant quotation to the
day’s activities displayed on
flip chart and discussed,

2. A new phrase or word is
taught by a host country
participant.

Plenary and subgroup sessions
idertify and discuss what are the
alements of effactive leadership
(influences), See Modula L-1.

Concepts of Dual Focus
prasanted and discussed.

16 minute presantation by each
country group.

Participants agree on salection
critaria (multi-cultural, multi-
function, multi-level) for dividing
tha workshop members into
subgroups for leadership and
group process
Participants experience a
dramatic group decision-making
process of selection. Debriafing
deals with emotions, Insights,
and unresolved issues from the
gxperience,

axercises.

Why

Sets reflective mood for thought
and learning on topic. Allows
insight and contribution on
subjact by participants.

Promeotes Inter-cultural
axchange and appreciation.

Provides opportunity for
participarits to explore their own
beliefs and experiences on what
comprises effactive leadership,
Prepares participants for Yukl’s
19 Categories of Leadership
Bahaviour.

Craates common understanding
of purpose and strategies of
Dual Foous.

Allows facilitators ang par-
ticipants an opportunity to
understand each other's
organizational contexts and
rojes.  Provides ciuss to
possible probiems in these
organizations.

“Basic Groups™ formed. “Basic
Groups™ are formed for the
primary purposa of experiencing
group dynamics, leadership,
and faciiitation of learning, and
as a general sounding board for
stages in the problem-solving
process experienced through-
out the woarkshop; as dist-
Inguishad from "Project
Groups®, primarily formed to
address specific performance
problerms within an organization.
Project Groups are, for the most
part, made up of members from
the same country.




Doy 3 (Continued)

Lhat

6. Solidification of
Basle Groups:
"You are Now a Group”
{Module G-3)

7. Assignment: [ndividual
development of a Problam-
3olving Procass.

{Module P-1)

8. Dally Feedback Coliacted
and Charted, (See Day 2)

Individual assignment.

How

Basic Groups choose group
names, identify norms and rules
for their groups within which
they will agree to work, Lists
what cccurs whan individuals in
a groups meet for the first ime.

Parti-
cipants are asked to identify
what they belleve to be the
most important steps in an
effective problem-solving
procass.

16

Why

This group process helps to
establish a group’s identity and
climate for each group’s
interaction.

Allows participanis to reflacton a
systematic process to approa-
ching problems. Prepares them
for the next day's activities.
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What

1. Words of Wiadom,
Arablc Phrase (See Day 3)

2. Basic Group Presantations

3. Prohlem-Solving Process -
Plenary Discussion
(Modula P-1 thru 3)

4. Basic Groups:; Analysis and
presentations of proposed
Problam-Solving Process for
Dual Focus Projects
{(Modula P-2 thru 3, Con-
tinued)

5. Dally Fesdback Ccllected
and Charted. (See Day 2)

Day 4

4 $
=00

How

Participants pressnt rules and
norms developed in their Basic
Groups (See Day 3, Module G-3)

Discussion of proposed
Problam-Sclving FProcess for
Dual Focus Projects.

Basic Groups meet to refine,
ambellish, critigue, and/or
develop thair own Problem-
Solving Procass to present in
plenary. Each group presents
their obsaervations and
stiggestions.

Why

Provides an opportunity for all
participants to observe how
each group has decided to
conduct thamselves, and what
norms will be followed. Groups
may incorporate the ideas from
other groups if they desire.

To expose tha participants to
the proposed process to be used
in the development of thair
projects.

To incorporate the Basic Groups

ideas into tha "official” Problam-

Solving Frocess that will be

used for the rest of the

woarkshop. Discussion
reinforces impottance of having

a process as a tool for selving

performance problems.




What

. Words of Wisdom,
Arabic Phrasa (See Day 3)

. Presantation of Ebbinghaus
Curve

. Case Study: Baslc Group
Applicatien of Problem-
Solving Process, and
Presentation of Analysis

. The Good, the Bad, and the
Ugly Listener

. Assignment. Heading of
Yukl's 19 Categories of
Leadership Behaviour
{Module L-2)

. End of Waek Evaluation

. Daily Feedback Callactad
and Charted (See Day 2)

Day 5

How

F'fesantation and discussion of
relationship belween memory
retantion and repatition.

Basic Groups are given a Case
Study and asked to apply the
first 7 steps of the Problem-
Solving Procass to the situation.
Each group presents and
defends their analysis in plenary
sassion,

Participants divide into groups
of three, each parson taking
turns at portraying a poor,
moderate, and good Listener
Rele, and a Speaker/Story-
Teller Role. Debriefing reveais
emotional reactions and insights
gained from the exarcisa.

Participants are asked to reviaew
the 19 Categorias,

A 2-page Weekly Evaluation
form is distributed for formal
critiqua by the participants on
the weei’s activities.

18

Hlustrates the effect of repetition
on memeory retention. Congept
is useful in training contexts,
and provides rationale for
repetition exercises in the
workshop.

Provides BDasic Groups the
opportunity for experiencing the
Problem-Solving Process for
the first time, before applying it
to workshop prejects, with
criticisrm of sach group analysis
by participants and facititators.

Develops listening skills. The
exercise is a powearful example
of how different listening
behaviour roles obstruct or
enhance communication.

Reading assignment covers the
basic concepts and examples of
the Yuki Leadership Modsl,
praparing them for plenary
discussion on same topic.

Participants are given an
opportunity to reflect on the
week’s activities in a formai way,
and to offer suggestions and
criticism. Relevancy, progress
towards objectives, and climate
of workshop are assessed.
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What

1. Words of Wisdom,
Arable Phrase (See Day 3),
Name Exercize (See Day 1)

2. "Reflections on Dual Focus
Approach* Reading and
Discussion

3. Discussion of Yukl's 19
Categoties of |eadership
Behaviour (Meduie L-3)

4. Plenary - Consensus
Selection of Country
Problems and Selection of
Project Groups
(Moduie G-4)

5. Discussion and Application
of the Probiem-Soiving
Process - Step 1: Develop-
ment of the Preblem
Statement (Module P-5)

E. Daily Feadback Collacted
and Charted (See Day 2)

Day 6

_\-.g:!

Q‘?L~F()C’

How

Participants are given time to
read the handout "Reflections
on Dual Focus Approach.” A

pianary discussion follows.

Saveral visuals are provided o
ilustrate key concepts.

All 19 Categories of Leadarship
Behaviour ars reviewed and
discussad in detail.

As stated in Day 2, problems
indicated in the Pra-Workshop
survey were too vague and
numerous to be effactively
addressad. Participants are now
able o =elect problems based
on agresd-upon criteria (a
problem situation within their
attharity to influence, which can
be improved within tha 18
month Duai Focus program
period), and homogeneous
“Project Groups” are formed
around these problams.

Guidelines and exampies of
probiem statements provided.
Project Groups are formed at
this time. Each Project Group
dovelops a problem statement
for their problem/project.

Why

Repetition and further develop-
mert of the DF Approach as a
management concept, Shows
the varying Iimportance of
Technical versus Human and
Conceptual skills at different
management lavels, Reinforces
Importanca of recognizing both
individuat and organizational
factors in any given situation.

Providas a method and
structure for categorizing and
analyzing what makes up
affective jeadership behaviour,

Defining needs for which
reallstic solutions can be
developed is essantial to any
change proceas. This process
serves to frame the problams
into more concrate terms so that
project groups can be organized
for further analysis and
rafinement of the problems.

The process of formulating a
clear problem statement
enables groups to better under-
stand the problem, or part of the
problem, which they will address.
It provides a context in which to
view the problem. A clear
statement communicates the
problem effectively to others.




What

- Words of Wisdom,
Arablc Phrase (Sae Day 3)

. Appiication of the Problem-
Solving Process - Step 2
|dentitying Symptoms of the
Problem (Modute F-E)

. Application of the Problem-
Solving Process - Step 3
ldentifying Possible Causes
of the Problem (Module P-7
and G-6)

. Basie Group Evaluation on
Workshop Probtem
Statements and Analysis

. Back to Project Groups:
Feadback from Basic
Giroups, Revision of Analysis

. Plenary and Basic Group
Discussion on time Abuse in
Workshop

Day 7

How

Plenary diseussion on
identifying symptoms of a
percaived problem. Project
Groups list symptoms of their
problem on flip charts and
prasant in plenary,

Brainstorming rules for
identifying all possible causes
for 2 problem are presented.
Project Groups develop a list of
possible causes for the
problem.

Participants go back to Basic
Groups. Projects are assighed
to sach Basic Group to evalyate
the analysis of the problems to
this point, and offer new
perspectives on each project.

Participants return to Project
Groups where they review the
feedback offered by the Basic
Groups, The analysis is further
refinad and prepared for
presantation.

In pianary, the usa of tima in the
waorkshop up to this point is
analyzed and discussed, Basic
Groups are asked to list and
prasent in planary, all the
conzequences of a lack of tima-
keeping.

29

Answaers the quastion, "How do
you racognize it is a problam?”
Begins the process of
identlfying observable indicators
of parformance that can bs
measured.

Serves two purposes: First, the
acceptance of all suggesied
possible causes without exciu-
sion avoids averlooking signi-
ficant factors of the problem.
Secondly, the impartant group
progess of creative brainstorm-
ing, is for the first time,
introduced and experienced.

Tha fresh viewpoints on sach
problem from the Basic Groups
provide insight fram other
experienced managers, and
axpansion of ideas for possible
causes. Also gives "Projact
Representatives” an opportunity
1o practise communicating the
problem effectively to others.

To incorporate suggestions
from the Basic Groups and
prepare for formal presentation
to plenary session. Encourages
receptiveness to Iideas of
others.

To encourage discipline among
the participartts and facilitators in
the use of time and attendance.




Day 7 {(Continued)

. Presentation of Project
Analysis by Basic Groups

. Daily Feedback Collectad
and Chartad (Sea Day 2)

A Project Group presents their
analysis of their problems to
plenary session. Participants
and Faciitators comment.

Provides presentation and
communication practise, as well
as familiarizing workshop
particlpants and facilitators with
all workshop problems
rapresanted. Additional
feadback to Project Groups
given.







