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Introduction

The workshops in this document have been prepared to assist the process of training for
the development and implementation of life skills education.

Each workshop is written to be as far as possible a ‘stand alone’ unit that can be used
independently of the other workshops. The workshops can be used at national, regional and

local levels, as appropriate. A suggested list of potential target groups is provided for each
workshop.

The workshops are set out as four training courses in this manual (as below), organised
to cover the main training needs at the different stages of life skills programme development and
implementation, as it is described in Part 2, Guidelines: The Development and Implementation
of Life Skills Programmes (distributed separately).

Course |
. Workshops 1-2 -3 - 4
Main topics
Introduction to life skills education, formulating strategies for action and coalition

building.

Main target groups
Policy makers, decision makers, senior managers/coordinators, curriculum planners.

Course ||

. Workshops 5 - 6 - 7

Main topics
Training skills for life skills trainers, emphasizing learning to work in groups

Main target group
Trainers

These workshops on training skills can be adapted for training needs at different stages
during the process of developing and implementing life skills education: for example,

1. Training for the Life Skills Development Group at national/regional level
2. Training for life skills trainers at regional level workshops
3. Training for life skills coordinators at local level.
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Course Il
. Workshop 8-9-10-11-12

Main topics
Developing/adapting and evaluating resource materials for life skills education

Main target groups

Curriculum planners, senior managers/coordinators, teachers
Course IV
. Workshops 13 - 14

Main topics
The role of parents and the community in hfe skills education

Main target groups
Parents, community leaders, teachers, coordinators at local level
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TRAINER'S GUIDE

The purpose of this section is to provide background information for the trainer. It describes the
basic principles and practices of organising and implementing a training course which are common to all
the workshops.

This background information is addressed to both the experienced and the inexperienced trainer
1o support the delivery of the training workshops.

GETTING WORKSHOPS STARTED

At the beginning of any session with a new group of people it is necessary to spend some time
on helping that group to begin to develop its own identity - its ‘life’. This can be done by the trainer
taking participants through a series of activities designed to help them feel comfortable and secure and
which create a 'safe’ leaming environment. The building of this safe environment is critical to the success
of any course which relies on active and participatory methodologies and group work. It is also vital that
the trainer explains the rationale for the climate building strategies, otherwise participants may feel the
activities are inappropriate and thus set up resistance to the leaming process, the course in general, and
to the trainer.

The extent, nature of activity and length of time spent on creating a leaming environment will
depend on the planned duration of the total course, For a single session, when time is at a premium, the
activities can be restricted to a brief welcome, an introduction of names and possibly job titles;
participants will feel that they want 10 ‘get on with the session’. If a workshop is designed to last for at
least one day, outline the following five rationale of climate building to the participants. It is helpful to
display this on a pre-prepared poster to the whole group.

Why climate building?

- to get to know each others names

- to begin to feel comfortable with the other participants
- lo begin to develop a group cohesion

- to dispel anxieties

- 10 leam what’s going 10 happen.

Ice Breakers

Activities known as ice breakers are used at the beginning of a workshop as part of the climate
building process and to help participants get to know each other. Several activities are specifically
designed to enable group members to get to know each other's names.

The purpose of an energiser is to change the climate and ‘feel’ of a course - if the energy levels
are low - after a meal break for example - then a physical activity can help to inject some motivation into
a group. Allemnatively, some activities can serve the opposite purpose -to ‘calm down’ the atmosphere
after a difficult period or heated debate. Some energisers can also be used as strategies for dividing
participants into small groups.

All the activities described here belong to the ‘low risk’ category. This means that they should
not cause any group member undue embarrassment. stress or discomfort by requiring them to reveal too
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much of a personal nature. However, these kind of activities demand sensitivity on the part of the trainer
and they should always be used appropriately matched and placed with the *‘mood’ and stage of ‘life’ of
the group. For example, it would be inappropriate, and probably embarrassing, if an activity which
involves physical contact were used at the very beginning of a workshop, when participants did not know
each other well and felt uncomfortable with each other. However, it is worth bearing in mind that
activities which create some stress can also be challenging and if, sensitively handled, can offer leaming
opportunities for participants - especially about their own behaviour.

The notion of risk can be applied to any paricipatory leaming activity. The use of role play, for
example, or any activity requiring personal disclosure needs to be managed sensitively and must be placed
at appropriate stages of the group ‘life’ of any workshop, when participants have grown to feel
comfortable and ‘safe’ with each other. The location of activities to be used on the Workshops described
in this manual takes the notion of risk into account. The risk levels of all the activities are safely
increased as the workshop progresses.

Activities
* Name Graffiti

Invite the participants to sit in a circle and place a large piece of flipchart paper in the centre of the circle.
Ask each participant, in tumn. to sign their name on the paper, and lo make a brief stalement about their
name, eg "My name is Mary and | was named after my grandmother,” ot "My name is Carol because 1
was born near Christmas time."”

* Reasons Why | Can't Come to School Today

Ask participants 1o conduct a round. which you initiate, of “reasons why I can’t come o school today”.
The reason for not atiending school must begin with the same letter of the alphabet as the person’s name,
eg "My name is Fred and I can't come to school 1oday because I've got fleas” or "My name is Betty and
I can't come to school ioday because I've gor bed bugs.”

* Pyramids

Ask all the participants 1o stand up to pick a partner. Encourage them to find someone who they don’t
know very well and not 10 wait until they are picked, but to be "proactive” about choosing. When the
partnerships have been formed, ask them to sit down together and lo spend one minule (timed by the
trainer) to find one thing that they have in common which has no connection with their work. After the
minute is up, ask them to stay with their partner and 1o find another couple, thus making a foursome, and
to find one thing in common. The task is then repeated, this time with the foursomes making groups of
eight. Ask each group 1o disclose their "commonality” al the end of the exercise.

Clustering

The purpose of this activity is 10 find all the people in the room who fit a particular description. Ask the
participants to stand up and to move around the room, identifying others who fit a range of categories,
which you describe. The following are suggestions:

- all those who share the same birthday month

- all those who share the same birth sign

- all those who were born in the same part of the country

- all those who share the same favourite food

- all those who share the same favourite holiday place.
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Accumulative Name Game

Ask the participants o sit in a circle and start off by introducing yourself. The person on your lefi should
then give your name, eg “This is...followed by their name, eg...and / am...and then the next person give

the first two [ollowed by their own name and so on around the circle, each person adding their name 1o
the list.

Energisers

-

Shoes

Explain that this is an activity which should literally warm up the participants. Encourage participants
stand still or sit down if they get 100 tired!

Ask all participants to stand up and find a space to move about in. Explain that they will do the actions
associaled with different kinds of shoes and demonstrate each one:

- Walking shoes (walking).

- Running shoes (running).

- Ballet shoes (dancing).

- Hiking shoes (raise legs as if climbing).

- High heeled shoes (walking on tip 10e).

- Pair of shoes (find a partner and hold hands).

- Wom out shoes (flop into a chair or on 10 the floor and relax).

Call out the names of the shoes, and ask panicipanis to make the appropriate actions, following your lead
as the trainer.

Group Pummel

Invile the panticipants to stand in a circle, in a line, al) facing the same direction (ie each person facing the
back of the person in front). Ask participants to make their hands into fists and gently pummel the
shoulders of the person standing in front of themn, using the bottom of the fist and NOT the knuckles.
Suggest that they might like 10 work across the shoulders and then down and up each arm. Avoiding the
spine. take the pummelling down each SIDE of the body and down the outside of each leg, returning
eventually to the starling point. Stress that the person being purmmelled can express comments and/or
instructions 10 the pummeller but must. at the same time, continue pummelling the person in front. This
activity can be quite hilarious as participants endeavour to continue pummelling each other when at
different stages and in different positions.

Changing Places

Ask the participants to sit in a circle, and as the trainer, to stand in the middle. Ask all the participants to
move places "if"...Shout out an instruction, for example, “change places if you are wearing
trousers.....wearing spectacles..... .have long hair.....elc, While the participants are changing places, move
to find a chair for yourself which means that someone else will be in the middle and will have to find a
chair. Continue until everyone is tired.
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GROUP DIVIDING ACTIVITIES

If participants are asked to form the small groups of their choice, they may often choose to work
with friends and colleagues and so group cohesion is not encouraged. You can ensure that this does not
happen by using some of the foliowing activides:

. count participants off in twos

* line up participants according to birth months, initials, sign of the Zodiac

* ask the panicipants 1o find someone who, eg has the same colour eyes, hair, clothes....

* ask participants 1o choose a partner or to work with someone they have not worked with before

* distribule pairs of cards at random to be matched up in order to find a partner, eg famous couples,
matching shapes, letters, or cut up old greeting cards and ask participants to find the piece that completes
the picture,

* ask the participants 10 move around the room until you call out the number you want in a group

*®

use cards with letters 10 make up two...three.. four letter words.

MANAGING SMALL GROUPWORK

It is often difficult to make an accurate assessment of how long different groups will take to
complete a group activity - there will always be quick leamers! You may have to issue quite a lot of
encouraging statements to hurry along the slower groups, and offer time limits, eg "one minute left" -
ultimately you set the pace and some groups may not be able 10 complete a task.

Taking feedback from a large number of groups can be a time consuming exercise. However, it
is important to acknowledge the contribution to the activity made by all the groups. You can cut down
on time by:

- asking written feedback (usually on larger ‘posters’ of paper) to be displayed around the room
and for all the participants to look at each others efforts.

- making sure that. afier the first group’s feedback, subsequence groups only add issues and
comments which haven’t been raised previously.

FEARS AND EXPECTATIONS

For any workshop it is essential to ensure that the participants are going to get more or less what
they expect in terms of learning experiences. methodology and content. Despite the most sensitive and
rigorous planning, participants can be instructed to attend courses by their managers, against their wishes,
and the trainer needs to be aware of this. Sometimes, panticipants can expect to be lectured at, and not
appreciate that the workshop will involve experiential learning methods. Or, they may realise this and be
anxious about what they will be expected to do.

As the trainer, you will need to conduct some activities which enable participants to share their
fears and expectations about what the workshop will entail. Even if you are only going to tutor one
workshop session of one and a half hours. you will need to establish that the participants’ expectations
are similar to yours. Tailor the time you spend on the activities to the amount of time you have available.
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Activities Designed to Identify Fears and Expectations
* As a whole group activity, ask participants to tell you what they hope 10 gain from auendance at the
workshop. Wrile these on the board/OHP and clarify any misconceptions. Repeat the activity to identify
any fears and anxieties; check at this stage that there are no problems regarding attendance, eg if
participants have other commitnents, or domestic concems.

As a small group activily, give each group a pen and a large piece of paper and ask them to make two
columns on the paper: one column to be headed "Whar we hope will happen ar this workshop”; one colomn
headed "What we hope will not happen ar this workshop”. Take feedback from this activity in the whole
group and address any quenes, misunderstandings or anxieties.

As a whole group, ask participants 1o sit in a circle. Lead an activity which requires each person, in turn,
1o introduce themselves and 10 say something about their reason for attendance. You could write up the
following sentence stems on the board/OHP:

- My name is....

- I am here because....(this allows you 1o find out whether or not the participant is a willing course
member)

- My roleljob is .....

- What 1 hope will happen /I will learn is....

- I have an anxiery about....,

- I am glad 10 have left bekingd...a problem or concern (this allows the participant to state any
domestic or job related problem which might create negative feelings about the workshop).

As the trainer you should state your own expectations and concems. It is often a good idea to
express any nervousness you have - this small piece of self disclosure helps to create an empathy with
the group.

Whichever activity is used, it is imporant (o both reassure participants and to clearly state the
aims and objectives of the workshop as described in the course programme. Sometimes, participants may
have unrealistic expectations and have training needs which are outside of the purpose of the workshop.
It is also imporant 1o reassure participants if they have any fears about the kinds of participatory
activities you will be using; offering the rationale for climate building and small group work may be
useful.

"Fears and Expectations" activities allow grievances to be expressed and for reluctant participants
to begin to feel more positive. However, if you think that negative feelings are still present in the group,
acknowledge this and remember that most grumbles have nothing to do with the workshop, and cenainly
nothing to do with you personally.

SETTING GROUND RULES

Once the fears and expectations have been clarified. the next task for the trainer will be to set the
ground rules. Ground rules are the operational guidelines for the participants’, and the trainer’s, behaviour
during the workshop. They offer a baseline for the way of working during the workshop and encourage
co-operation and collaboration, and contribute towards the leaming climate. Explain the rationale for
establishing ground rules to the group.



WORLD HEALTH ORGANZATION TRAINING MATERIALS - WHO/MNH/PSF/93.7B.Rev. ]
Poge 10

Strategies for Establishing Ground Rules

* Display a list of pre-prepared ground rules on the board/OHP and ask for comments and clarification. Ask
participants to add to the list,

Ask the question of the whole group - What do I/we feel we can give to this workshop in terms of the way
liwe behave? You may have to add some promplts, or display a list of your own in order o suppiement
and complement those forthcoming from the group. Remember to include aif conmributions, but decide
beforehand on a way of making decisions - formulating a list of ground rules in this way, by negotiation,
can take up a lot of time. You may need to point out that uitimately you will have the ‘say’ in what
happens because you are the trainer and have the power in the group. Participants may, of course, choose
to ignore this but hopefully you will be respected for it.

The following is a list of suggestions for Ground Rules:

- be punctual

- listen

- respect each other’s views

- tolerate

- no negative comments to individuals

- no sarcasm

- be positive

- the participants need to know that you, as trainer, do have the power to make decisions
about when a discussion has lost immediate relevance and the time has come to move
on. They also need 10 be reassured that you will be available to deal with any individual
issues of concem.

CONDUCTING THE COURSE

In order 1o conduct the workshops described in this manual, and to manage experiential leamning,
the trainer musl act as a facilitator. This means that you will be an enabler of the learning process, a
resource, rather than a purveyor of all knowledge. The refationship between the participants and the
trainer as facilitator will mean that the group members take responsibility for their own behaviour and
Jearning within a climate which you have been instrumental in setting up.

The following Guide to Facilitator Skills will help you to lead the workshops and to conduct the
discussion, feedback and processing sessions with the whole group of participants.

- Use open-ended questions, rather than closed questions. Closed questions - for example - "Did
you do that ?"- tend to invite a "yes" or “no” response; beginning a question with "why?" can be
threatening. Try to phrase questions to elicit a fairly substantial reply - "What do you think
about...?", "How do you feel abous...?" are examples of open-ended questions.

- Use positive language and statements and thank participants for their contribution to discussions.
- Value all the contributions you receive from the participants - listen to what is being said and try

not to appear judgemental; make sure you address your questions to the whole group and not just
to one or two of the most vociferous members.
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- Be willing to quote your own opinions if you are asked and to offer some personal self disclosure
if necessary. Admit any mistakes you make.

- Silence may often be the immediate response to any question that you put to the group. This
means that the participants are thinking - allow them time to reflect and don’t be tempted to
disturb the silence by interrupting. Make sure that you take several responses to questions, giving
a chance to all those who wish to contribute,

- Ensure that you make eye contact with the people that you talk to and use their names.

- Be ready to challenge a view presented by a participant if you feel it is appropriate, but do this
in a constructive, non combative way and be prepared to admit it is a personal view.

- Intervene in a firm, yet sensitive fashion, if a discussion is being taken over by one or two
powerful personalities or is ‘losing its way’.

- Think about how, and when you intervene during a group activity. It is very important to set time
limits and to remind groups of how much time they have left for an activity. Be prepared to re-
negotiate time limits if this is acceptable to the majority of the group because your time allocation
has been insufficient.

- Joining in with a small group’s activity may impede their own learning process. This is not the
same, however. as answering questions and offering clarification about the task.

Dealing with Difficult Group Members

Whilst experience is probably the best support for dealing with difficult group members, the
following offers some points for consideration.

- Make sure that the recruitment policy you adopt ensures that participants are prepared for what
the course will entail and that the course programme clearly states the purpose, objectives, nature
of working and the content of the workshop. This means that course members should be aware
of what will be expected of them and cut down negative feelings and resistance.

- The attitude and approach of the trainer is critical. The Guide to Facilitator Skills will help you
to reflect on the behaviour and style that you adopt. One of sharing experiences and of offering
participants the opportunity to work together and leam from each other, including you, is
probably less likely to set up resistance from a group than an attitude of superiority.

- If there does seem to be a feeling of resistance from a group, ask them 1o sit in a circle and to
take it in tumns to make one negative - or grievance - statement. You could ‘de~personalise” this
activity by asking participants 1o ‘brainstorm” their grievances first and to write these on the
board/OHP. Everyone in the group then takes it in tums to ‘grumble’ but they must chose a
grievance from the list and not use their own contribution to that list. Often this exercise helps
to relieve tension and gives everyone, including the trainer, the chance to get rid of negative
feelings.

- Use different strategies for splitting up participants into groups, and be very clear and precise
about your directions so as not to cause confusion. If you use several group permutations it's
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more likely that any negative members are divided up and have the chance to work with more
positive participants.

Refer to the ground rules whenever necessary 1o help deal with difficult participants.

Use any negative experiences to leam about how groups work - or why they don’t work. If a
group does not appear to be functioning weil together, raise questions of why this might be, what
participants can leam about themseives and the reasons why they might exhibit negative
behaviour in a group. Ask the difficult members how they might deal with difficult behaviour in
‘real life’ - in the classroom, for example. ’

METHODOLOGIES

The methodologies used in this manual are experiential, requiring that group members participate,

often very actively, in their own learning. The model of experiential learning which supports the structure
of the workshops has four components:

The learning experience will normally be a practical activity and will be relaied to the purpose
and objectives of the session. It will have a component related 1o knowledge, or the clarification
of attitudes and values, or the practice of skills, or a combination of these.

There will be an element which requires feedback and reflection - often called processing- which
will allow participants 10 contemplate the leaming from the activity in lerms of content
{knowledge) and process (feelings and behaviour).

There will be an element which offers opportunity for consolidation and reinforcement - this
includes follow-up activities and making action plans.

An element will involve the practical application of the leamning from the activity - taking the
new skills to be practised in real situations.

Each workshop in this manual comprises a variety of methodologies. These are listed below.

Trainer input/mini lecture.

Trainer input with group participation.
Discussion.

Group tasks and activities.
Brainstorming.

Role Play.

Demonstration.

Games.

Group practice.

Follow-up .

Detailed descriptions of how to conduct the methodologies are given within the workshops

themselves.
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CLOSING THE COURSE/FINISHING A SESSION
Processing

The concept of processing is inherent in all experiential leaming because it allows workshop
participants the opportunity to reflect on, and to assimilate their learning from any activity in terms of
conient, feelings and behaviour. It allows group members to transfer leaming in a workshop context into
the real world and to begin to apply it.

This manual uses the following model of processing:

- WHAT? - following an activity - What did I do?
- SO WHAT ? How did I feel abour this;what did I learn about my own behaviour?
- NOW WHAT? How can I implement this learning in other areas of my life?

Processing questions to be used at the end of every session and some of the activities, are
described in the workshops. It is templing to miss out processing when time is short, but it is an
important element of the workshops, and the learning process.

Evaluation

There are several strategies for evaluating a workshop experience, processing is one way of
evaluating a workshop. It can be used after each activity 1o allow you to assess how the workshop is
progressing and how participants are feeling; it helps you to gauge the stage the group has reached in its
‘life”. Tt can also be used as 2 closing activity af the end of a workshop.

Examples of pre-prepared evaluation forms are included in this manual. As the trainer you will
need to know what ‘works® for participants in terms of the activities and how you have performed as a
facilitator. You will also be able to assess the future training needs of participants and consider strategies
for future development work, if appropriate.

Evaluation can be conducted on a verbal level as part of the closing activity of the workshop.
The following activities can be used as evaluation/closing activities:

Ask participants to sit in a circle and to take it in tums to complete one, or more of the following
sentence stems:

- what I have enjoved is...

- what I have learned is...

- what I have appreciated is...

- what I will do as a result of this workshop is...

- what | have found mos: difficult is....

- what will contribute most 1o my job is ....

- the skill I have learned and will find most useful is.....

Action plans are used quite extensively throughout the workshops as a way of helping participants
to ‘take the learning back home."” Asking participants to make a statement about their commitment to
developing the action plan is another way of closing, and evaluating the workshop. It is helpful if
participants make a clear contract and complete the following sentence: / ani going to... (do) on... (date)
with.... (person to work with/consult).
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Action plans are also a way of offering participants on-going support. They should be available
for group members to take away with them, and identify not only a timescale for development, but the
names of other colleagues and individuals who will be able to offer support. The type of support and
follow up required should be detailed on the action plan,

Closing

If a group has worked particularly well together and has developed a sense of group cohesion
ending a workshop might be guite difficult, and even emotional for some people. There are several
activities you can use as a way of ‘saying goodbye’, in addition to the ones outlined above.

You might like to offer a physical contact activity to finish with, eg a group ring when everyone
stands up and joins hands, or waists, or instead a group pummel (see Energisers) or a group "massage”.
To do this, everyone stands in a circle front to back fashion, and "massages” the shoulders of the person
in front of them.

1t is important at the end of any workshop to refer back to the list of expectations generated at
the opening of the session. Check through the list, together with the participants as a whole group, in
order to verify that all the expectations have been met.

In order to prepare participants to move away from the group and return back to home and work,
ask them to work in pairs. Set the scene that they are arriving home, or meeting a friend following the
end of the workshop. What will each of them say when asked "And what did you do today?" This
exercise can be used as a preparation for the evaluation activity.

Another strategy to help prepare participants to retum (o home and work is to ask them to sit in
a circle and to make a statement, in tumn, about what they are looking forward to when the workshop is
finished. Make sure that you include yourself in this. and any other ‘rounds’ activity.

If you feel confident that the group can cope with a fairly high risk activity, attach a piece of
blank paper to the back of each one of the participants. The task is for everyone (o write a positive
statement about that person on his/her back, and 1o refer to the contribution that person has made to the
workshop.

Always remember to thank the participants for their time, energy and commitment and to wish
them well.
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PRACTICAL PREPARATION FOR A COURSE
TRAINER’S CHECKLIST

- to ensure the adequate and appropriate preparation is made for any course.

Have I undertaken an exercise to identify clearly the training needs of the target group I have chosen to
work with? Are those training needs going to be met by the workshops described in this manual, or do
I need further help? Am T being realistic in what I can offer?

Do I feel confident that I can tutor these workshops by myself, of would I be advised to work with
another trainer - perhaps someone with more experience? If this is the case, I need to negotiate precisely
the allocation of tasks and responsibilities, both in preparation for the course, and during the process of
the course itself.

How do I recruit participants for the course? Do I need to talk to senior managers and decision makers
first? Do I invite participants or do I advertise the course and hope there will be take up? What is the
optimum number of participants? How many do I think 1 am able to deal with? Do I need the help of
a co-tutor if the group is likely to be 2 large one?

Have I identified a venue which is convenient and offers open access to all individuals, including any
with special needs? Does the venue offer accommodation for the numbers I envisage, and is there
comfortable seating with flexibility so I can arrange the room to suit the small group work I will be
facilitating?

What domestic arrangements need to be made, and do I need help for this? Have I made provision for
special dietary requirements?

Am I allowing adequate time to plan and prepare the course? Are participants being offered enough notice
for their attendance? Is the timing of the course suitable, both in terms of time of year, and time of day?
Do I need to consider offering the course at a weekend? What is the best starting and finishing time?

Does the course programme I have prepared outline clearly the:
- purpose
- objectives
- target group
- method of working (eg active and participatory, workshop style)
- trainer’s background and experience
- the programme, including timings and breaks
- pertinent domestic details.

Have 1 ensured that all participants have a copy of the programme so they will be aware of the
nature of the course and my expectations of its purpose and outcomes?

Have I prepared all the course material I will need - handouts, displays, books, pens, flipcharts, stationary
equipment etc? Have I arranged fo have the use of an overhead projector, or is there a board in the room?

Have I analyzed the costs involved in the organisation and running of the course? Do I need to seek
sponsorship or financial support? Will any of the salaries of the participants have to be reimbursed? Do
I have to pay any travel or subsistence expenses, room hire or equipment hire fees?
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THE TRAINING WORKSHOPS

COURSE 1: INTRODUCTION, STRATEGY FOR ACTION AND COALITION

Workshop 1 -
Workshop 2 -
Workshop 3 -

Workshop 4 -

BUILDING FOR LIFE SKILLS EDUCATION

The Nature and Scope of Life Skills Education
The School Context for Life Skills Education
Implementing a National/Regional/Local Strategy

Building a Codilition for Life Skills Education
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WORKSHOP ONE

THE NATURE AND PURPOSE OF LIFE SKILLS EDUCATION
PURPOSE

The purpose of this workshop is to consider the need for life skills education within the local,
national and international context; it's nature, purpose, content and development.

POTENTIAL TARGET GROUPS

Policy makers and decision makers at national/regional/and, or local level, trainers. co-ordinators,
teachers, community leaders, media representatives. parents, curriculum planners,

OBJECTIVES

To offer participants an opportunity to:
- examine the nature and content of life skills education
- consider the need for life skills education within the local, national and international setting
- decide on the skills relevant for life skills education within the country
- understand some of the projected outcomes of life skills education.

WHAT THE TRAINER WILL NEED

- Flipchart paper and pens

- Board/Overhead Projector (OHP)

- Copies of Handout- Situations and Skills
- Copies of Handout - Essential Life Skills
- Cards - Behaviours and Skills

- Cards - Skills

OVERVIEW OF THE ACTIVITIES (approximately 2 hours)

- Whole Group Introduction (10 minutes)

- Whole Group - trainer input on the determinants of behaviour (5 minutes)

- Small Groups- using Handout - Situations and Skills - to identify skills young people use in
given list of situations (15 minutes)

- Whole Group - generate main list of Essential Life Skills, using Handout (10 minutes)

- Small Group Task- making a list of the behavioural consequences of possessing or not
possessing, skills (10 minutes)

- Whole Group Task - fitting skills into 5 key categories; trainer to led discussion on culture,
values and skills (15 minutes)

- Small Group Task - Participants to use Behaviours Cards 10 identify those apparent in their
country and to match the behaviours to the skills needed to deal with these behaviours. (10
minutes)

- Whole Group - Debate to determine the benefits versus the costs of offering life skills education
in the country (20 minutes)

- Whole Group Processing and Conclusion (10 minutes)
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WORKSHOP 1

1.

Conduct an appropriate introductory activity. For a session like this it will probably be sufficient
to use an exercise which allows participanis to give their name, occupatior and reason for
attendance.

Explain the objectives of the session; you may prefer to have them listed on the board or OHP.
Ask participants if they have any questions or queries about the session. This will also provide
you with a way of, briefly, assessing and acknowledging the concerns and expectatons of the
group.

With the whole group, explain that there are various components which determine the way we
behave, and react to situations, ie:

- knowledge

- attitudes/values/beliefs

- influences-social, personal, religious, cultural, media
- skills - personal and social.

You may wish to write up this list on the board or OHP, or have them ready prepared.

Now explain that the task is to put this ‘model’ into the context of behaviour. Ask participants
to move into small groups of 4, 5 or 6 using a low-risk group dividing exercise of your choice
(see Trainer’s Guide).

Distribute copies of Handout - Situations and Skills - enough for one per group. Suggest that one
member of the group acts as the writer, and will take on the task of filling in the handout, based
on the ideas and discussion of the group. The handout requires that participants decide on the
skills and competencies which could be used in a given set of situations in order to help young
people deal positively with these situations. Ensure that you make it clear that you are asking
them to identify social and personal skilfs, not practical ones. Use the handout - Essential Life
Skills 1o offer examples. You may need to offer a definition of the word ‘skill’ - the Oxford
University Dictionary states: "expertness, a practised ability, facility in an action”,

After about 15 minutes, ask that the small groups appoint a spokesperson who will report
back on the skills they have identified to the whole group. Encourage each spokesperson to
be brief. Write up the list of skills on the board/OHP, adding any that you think have been
missed, referring to the handout - Essenrial Life Skills which you can now distribute to each
participant for future reference. Point out that this list was compiled at a meeting of experts
from many different countries at the World Health Organisation, Geneva.

Now ask the participants to move back to their original groups, making sure that each
group has a pen and a large piece of paper. Ask them to make a list of the typical
behaviours of young people. Give examples, eg being rebellious, taking risks,
experimenting with substances, helping in the community, playing sports, working hard
at school...Ask the groups to think of positive, as well as negative behaviours.
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After a few minutes, ask the groups to refer to the list of Essential Skills and to match
the behaviours to the skills, or rather the lack of them in the case of the negative

behaviours. Offer the following discussion structure to assist the groups, and write this
on the board/OHP:

If I amiam notiable to ....(insert the specific skill), I am more/less likely ro....... (insert the
behaviour)

Give an example to help the groups begin the task, eg If / am able to resist peer
pressure, I am less likely to misuse substances

After about 10 minutes, bring the groups back together in plenary, and take feedback
from the group task, inserting the skills and behaviours into the discussion structure you
outlined on the board/OHP if you wish.

Remain in a whole group to introduce the next activity. Explain that you wish to focus
on the skills for a healthy life and offer a broad definition of health for the participants
to consider. You may like to use the definition of the World Health Organisation: the
state of complete physical, mental and social well-being.

Write up the following 5 categories on the board/OHP:

- communication - interpersonal skills
- problem solving - decision making
- creative thinking - critical thinking
- self-awareness - empathy

- coping with stress and emotions

Ask the participants to consider whether or not this is an acceptable categorisation and
now to place the Essential Life Skills within these categories. Highlight any of the list
which don’t fit. Make the point that it is these categories of skills that we wish to
develop in life skills education for young people. (Keep this OHP/poster of Essential
Skills for use in future sessions.)

Remind the participants of the definition of a skill, ie. a practised ability, and make the
point that skills, and the values attached to these skills, may differ across cultures and
that our perception of what is a required or important skill will vary according to our
own value system and culture.

Still with the whole group, conduct a discussion with the participants about whether or
not there are universal values which underpin the skills on the list of Essential Life Skills
and ask the group to identify any cultural differences. These differences will include
gender and racial differences. Offer examples, eg. tolerance, respect for others,
compassion, trustworthiness, responsibility........

Make the point that we need agreement for our own country situation about the values
and hence the skills we wish to develop in our young people.
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12.

13.

14.

15.

16.

17.

Now ask the participants to move into different small groups of 4/5/6, using a group
dividing exercise if you wish (see Trainer’s Guide). Explain that the purpose of the next
activity is to identify the behaviour of young people and to recognize the skills required
to deal with these behaviours. Distribute a pack of Behaviour Cards to each group and
ask that one person in the group deals out the cards to fellow group members. The task
is for each participant, in turn to read out the behaviour stated on the card and to place
it down in the centre of the group. The group are then to discard any cards which does
not pertain to the behaviour of the young peopie in their country.

When the groups have completed this task, distribute a pack of Skills Cards to each
group, and ask that they are dealt out, and then placed, in turn, on top of a Behaviour
card - thus building up a set.

After about 10 minutes, ask for four volunteers, from different groups if possible. Ask
them to work in pairs and allow a few minutes for them to prepare a debate which will
be presented to the whole group. The topic for the debate is We believe that life skills
education is a worthwhile and vital requirement for every young person in this country.
One pair will present the case for the motion, the other will oppose it.

Set up the debate, allowing about 20 minutes in total; the pairs can both present the
arguments if desired. Take a vote with all the participants - hopefully the benefits of life
skills education will outweigh the opposition. Sum up the debate, further endorsing the
need for life skills education, and cutlining how these workshops have been designed to
facilitate its development and offer support.

Conduct a brief processing activity, with the whole group. Ask the participants the
following questions:

- which activity did you feel mostileast comfortable with and why?

- what have you learned about your own behaviourithe behaviour of young people?

- how will you take the learning forward from this session-what action do you plan
to take?

- have your expectations of the session been met?

- will you be able to usefadapt any of the activities in your own work setting?

Conclude by making the point that life skills education is an efficient learning medium
because the skills are generic and once learned in one context, can be applied to a whole
range of behaviours. These workshops use the teaching of skills in the context of health
issues as the starting point.

Thank the participants for their time, contributions and commitment.
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Workshop 1 - Handout 1

ESSENTIAL LIFE SKILLS

At a World Health Organisation Meeting on psychosocial competence, participants from

11 different countries were able to agree on the following list as core, generic skills for life in
their cultures:

* problem solving * assertiveness

* stress and anxiety management * pressure resistance

* self awareness/assessment * critical thinking

* decision making * effective communication
* interpersonal skills

Workshop 1 - Handout 2

SITUATIONS AND SKILLS

WHICH SKILLS OR COMPETENCIES WILL A YOUNG PERSON NEED IN ORDER TO DEAL
WITH THE FOLLOWING SITUATIONS?

The offer to smoke a cigarette ........c........... (skill/competence)

The offer to drink beer/take alcohol ...................

To get on well with his/her parents ....................

To get on well with his/her teachers ..........c..........

To get on well at school ......o.ocovveeeeeen.

To get on well wit his/her peers .....................

To deal with a ‘change situation’ eg moving house/school .................
To deal with negative peer pressure .......cooeoovveeun...

To deal with loss and separation eg parents’ divorce, the death of a relative ..o,
To 1dentify the messages of advertising ..............cooocoveu....

To get a job v,

To spend time productively .........ccoeuonnn.c...

To play a positive role in the community eg, in the church .....

To cope with an offer to use/sell drugs ...................

WS
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Workshop 1 - Handout 3
BEHAVIOUR CARDS

Write the following behaviour statements on cards, in order to make a ‘pack’.

drug, alcohol and tobacco use
anxiety and depression
adolescent pregnancy
bullying

suicidal behaviour

school truancy and drop out
vandalism

crime

taking part in sports

helping in the community
attending church

pursuing hobbies and activities

joining voluntary groups

Workshop 1 - Handout 4
SKILLS CARDS

Write the following skills on cards, in order to make a ‘pack’.

expressing feelings saying no to drugs

dealing with strong emotions making friends

sustaining friendships being assertive

listening ending friendships

dealing with pressure relaxation

recognising stress dealing with exam pressure
greeting people finding compromises
coping with bereavement keeping safe

identifying problems generating alternatives
Tecognising consequences self awareness

setting goals being aware of feelings
developing a positive self-image gathering information
evaluating results managing one'’s lifestyle
clarifying values influencing and persuading
building on experience study skills

investigating parenting giving and receiving feedback

functioning in a group analysing
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WORKSHOP TWO

THE SCHOOL CONTEXT FOR LIFE SKILLS EDUCATION
PURPOSE

The purpose of this workshop is ta explore issues related to the provision of life skills education
within the context of formal schooling.

POTENTIAL TARGET GROUPS

Trainers, teachers, senior managers in schools, co-ordinators at local/national/and/or regional level,
curriculum planners,

OBJECTIVES

To offer participants an opportunity to:
- recognise the context for life skills education within the school curriculum
- become aware of the methodologies relevant to life skills education
- explore the way forward for the development of life skills education within the school setting,

WHAT THE TRAINER WILL NEED

- Board/OHP/sheets of paper/pens

- Poster- Essenrial Life Skills - (from Workshop One)

- Handout - Curriculum Planning Matrix

- Curriculum Provision Cards

- Handout - Action Plan (2 are included: choose either. or both)

OVERVIEW OF THE ACTIVITIES (approximately 3 hours)

- Whole Group Introduction (10 minutes)

- Small Group Work - Creating pictures of children to identify needs (15 minutes)

- Whole Group - Feedback and Matching Needs to Skills (10 minutes)

- Whole Group - Sharing of Posters (5 minutes)

- Whole Group - Matching Needs to Skills using sentence stems (10 minutes)

- Small Group Task - Identifying content areas/curriculum slots (10 minutes)

- Whole Group - Trainer Input - Model of Skills/People/Content Areas (10 minutes)

- Small Groups - Completing a Curriculum Planning Matrix, using Curriculum Provision Cards
(20 minutes)

- Whole Group feedback and discussion to complete the Marrix on the board and consideration of
the costs and benefits of various strategies (15 minutes)

- Small Group work - ranking the strategies, using the Crrriculum Provision Cards (15 minutes)

- Small Group Work to begin to complete individual Action Plans for implementation (25 minutes)

- Processing and Conciusion (15 minutes)
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WORKSHOP 2

1.

Introduce the workshop, saying something about yourself, your background and experience, and
spend time on appropriate Ice-Breaker style activities. The time spent and the nature of the
activities will depend on how well members of the group already know each other (were they all
involved in Workshop One?), and thus the stage of ‘life’ the group has reached.

Outline the objectives of the workshop and explain that this workshop will review the range and
importance of the skills identified in Workshop One, and place these within the context and
curriculum of the school. (The amount of time spent reviewing the outcomes of Workshop One
will depend upon the membership of this group. Use the posters/OHPs and Handouts from
Workshop One if necessary.)

Now ask the participants to move into smal! groups of 4, 5 or 6, using a group dividing activity
(this could form part of the climate building). Distribute a large piece of plain paper and large
pens to each group to draw an outline of 3 ‘typical” children on the paper - one at age 5, one at
age 11 and one at ape 14. Reassure participants that this is not an exercise to test their artistic
abilities, and that you appreciate that the drawings will depict stereotypical images. The task is
now for each small group to identify the needs of children at each age group and to write these
on the paper. When they have completed this task, ask them to stay in their groups but to give
you their attention. Conduct a brief feedback activity in order to share the outcomes of the work
and contribute any of the following list of needs for the panicipants to add 10 their papers as
necessary:

warmth food water shelter
love respect security safety

fulfilment to be heard understanding respect
friendship a degree of autonomy honesty trust

a healthy environment protection (or to protect) care

to leamn skills a sense of identity independence

to give as well as to receive  a sense of belonging good health

Still in the small groups, describe the next part of the task. Participants are now to match a skill -

use the Poster of Essential Life Skills from Workshop One - to a need by drawing a symbol of
the skill, in a different coloured pen, on their papers. Offer assistance and support as required,
and encourage creativity.

When the groups have completed the task, ask them to display their posters on the wall and to
walk around the room to compare and contrast their drawings, needs and skills.

While the groups are completing this task, write the following structure on the board/OHP:
by the age of ..... I feel (the need) and I am able to ...

Bring the participants back together as a whole group and take feedback by using the sentence
stems structure on the board. It will not be possible (o match one need to one skill - there will
be several of each. Leave the finalised record on display.
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Ask participants to return to the small groups to work on identifying the content area and/or
curriculum ‘slot® which will accommodate the leaching of life skills education. Do this by asking
the groups to brainstorm the content area/curriculum slots first, on paper, and then to add the life
skills which will be taught, using the List of Essential Life Skills poster as stimulus.

Bring the groups back together as a whole group. Take the responses of the small groups, in tumn,
and use this to generate a main list of content area/curriculum provision on the board/OHP.
Conduct a discussion on the ideas put forward: Whick curriculum siot is the most ‘popular’? Do
participants have experience of teaching any of the content areas- perhaps in different curriculum
slots? Is it possible 10 use a variety of curriculum slots?

Now, with the whole group, present the following ‘model’ on the board/OHP:

sex education

drugs alcohol personal hygiene
critical thinking decision making health related fitmess
communicating YOUNG making and breaking friendships
: PERSON
education for social adjustment smoking
being assertive
parenthood SIress management
dealing with emotions HIV/AIDS problem soiving
nutrition education leisure pressure resistance

conflict resolution

Clarify the model, explaining that if young people’s behaviour is at the centre of the model, and
if they can leamn life skilis, these skills can be applied to a whole range of health and behaviour-
related content areas and these can be incorporated into the curriculum of the school. Ask
participants to move into small groups of 4/5/6, using an appropriate method.

Display the Essential Life Skills Poster created during Workshop One and explain that the task
of the small groups is to identify where the teaching of these skills is currently being covered in
schools. Where are the gaps in provision? Is there any duplication? Distribute a copy of the
Handout - Curriculum Planning Matrix to each group, and ask each group to appoint a person
to fill in the Matrix on behalf of the group. Now distribute the Curriculum Provision Cards and
ask the groups to use these cards to help them to consider ways of filling any identified gaps in
curriculum provision,

While the groups are engaged in this work, replicate the Planning Marrix Handout on the
board/OHP in order to structure the feedback when the groups have completed the task.
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1L

12.

13.

14.

15.

16,

Bring the participants back together as a whole group and complete the Mairix on the board,
using the ideas of the small groups. Then, take each Curriculum Provision Card in tum and
consider the pluses and minuses of each different curricular input, and make the point that it is
imperative to have a person at local level to co-ordinate life skills education, and helpful if there
can also be co-ordination at regional and national level.

Ask the participants to retum to their small groups and to decide on ‘best practice’ in terms of
curriculum provision for life skills education, by placing the cards in rank order.

Bring the small groups back together as a whole group and conduct a brief feedback. Help the
whole group to come to a consensus about the optimum strategy for the delivery of life skills
education in schools. Now explain that the next task is to begin to develop an Action Plan which
can be taken forward for the development and implementing of life skills education.

Distribute a copy of the Handout - Action Plan to each group member and ask them to work in
small groups of 4/5/6. (Two Action Plans are included - choose one, or both, as appropriate.) If
possible, ask participants to work with colleagues from the same school, or from similar schools
in terms of location- this can help with on-going and future support. Explain that the Action Plan
will provide a clear planning structure which can be taken back into school - in fact some
sections of the Handout may best be completed after the workshop.

After about 25 minutes, bring the small groups back together as a whole group and take questions
and concems. Conduct a brief processing activity which also requires participants to state a
commitment to the development and implementation of their Action Plan, and to the development
of life skills education. As a round, ask participants to complete the following sentence stems....

- 1 have learned..... from the aclivities...
the activity 1 was most comfortable with was... because...
- when I get back to my localityiregion!l will ...

t

Thank the participants for their hard work and contribution to the workshop.
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Workshop 2 - Handout 2

CURRICULUM PROVISION CARDS

Write the following ‘curriculum provision” areas on separate pieces of card.

HISTORY

ENGLISH LANGUAGE
PHYSICS

CHEMISTRY
TECHNOLOGY

ART

DRAMA

HEALTH EDUCATION
CIVICS

TUTORIAL TIME/FORM TIME

GEOGRAPHY

FOREIGN LANGUAGE

BIOCLOGY

MATHEMATICS

DOMESTIC SCIENCE

PHYSICAL EDUCATION

MUSIC

CITIZENSHIP

PERSONAL AND SOCIAL EDUCATION
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Workshop 2 - Handout 3

ACTION PLAN FOR LIFE SKILLS EDUCATION IN SCHOOLS (1)
CURRENT PROVISION
In schools, the life skills taught are .....
The content through which these skills are taught are .......
Life skills education currently appears in .......... (curriculum slot)

It is taught by ....... (specialist, subject teachers) .....

FUTURE PLANNING

The skills currently not being taught are .....

These could well be taught through ......... (content) in the ....... (curriculum slot)
In order to ensure these skills are taught in future I need to-

- talk to ....

- write to ....

I need to make decisions about .............

My time scale is .............
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Workshop 2 - Handout 4
ACTION PLAN FOR LIFE SKILLS EDUCATION IN SCHOOLS (2)
QUESTIONS TO BE ADDRESSED IN SCHOOLS

Do we need to conduct a curriculum audit which will identify what is already happening in life
skills education provision?

Is it possible to appoint a co-ordinator/project manager for life skills education?

Can we set up a Life Skills Development Group to coordinate the development and
implementation of life skills education?

How will we evaluate progress?

I am committed to the development of life skills education in my school because ........ovvevieennnne
It is currently being taught in the following way:

- skills taught ...

- CONIENL ATCAS ..oceoerracemrrenes

- curriculum ‘Slot’ ..ocvcrvcirnennn

If I am not absolutely sure about the current provision, I will undertake to conduct a curriculum

audit. T will initiate this by talking to ....cccccececeveeceeneeee.0n ... (date) and the support 1 need will be
crerrennnrnesrneernsns PEOPIE) AN oot e (TESOUTCES)
I would like to change/devzlop this because .......ccccvnvnenne. and I would like to do the
following:

skills to be taught .................
COMLENE ATEAS...eeeivverrrrermrreernnss
curriculum slot....cceeeeinnn,

In order to do this T need 10 talk 10 .ooceeeeccrceccreenenene because I need decisions about ...............
planning and ......... money available

I think we need the following resource materials to help us ................ and we need the following
Staff .o AN the FOHIOWING tFANMINEG oo e s e s s s aneasreeans

If we could appoint a co-ordinator, I think that person should be .vncinnnea. because
The members of a Life Skills Development Group would be .. vcreceicvmceeecreeeceinsissses because they have
................... (skills) and hold .......c.ccoevrveceareennnn.. (Key position(s) )

The way we will evaluate progress and development is ....................and this will be undertaken

I will undertake to begin the implementation of this Action Plan on .......... (lime scale)
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WORKSHOP THREE

IMPLEMENTING A NATIONAL/REGIONAL/LOCAL STRATEGY
FOR LIFE SKILLS EDUCATION

PURPOSE

The purpose of this workshop is 1o consider possible strategies for the development of life skiils
education on a country-wide basis.

POTENTIAL TARGET GROUPS

Policy makers, teacher trainers. curriculum planners, senior managers in schools, co-ordinators,
community leaders, practitioners and planners at national/local/regional level.

OBJECTIVES
To offer participants an opportunity 10:

- explore the way forward for developing life skills education in the country
- consider the qualities/skills required by teachers of life skills education
- become aware of some of the methodologies relevant for teaching life skiils education.

WHAT THE TRAINER WILL NEED

- Board/Overhead Projector {OHP)/paper/pens

- Poster of Essential Life Skills (from Workshop One)
- Role Play Cards

- Handouts - Action Plan (See Workshop Two)

- Teacher Quality Cards

OVERVIEW OF THE ACTIVITIES (approximately 2 hours)

- Introduction; climate setting and trainer input (15 minutes)

- Small Group Task - Brainstorm the conditions for the implementation of life skills education
{10 minutes)

- Whole Group - Feedback and list of conditions on the board/OHP (10 minutes)

- Small Group work - Letter to the Minister (20 minutes)

- Small Group - Role play on barriers o implementation, and ways forward (30 minutes)

- Whole Group - Debrief and Action Plan (10 minutes)

- Small Group Activity - raising an awareness of the methodologies required for teaching life skills
education and ranking the qualities need by a life skills education teacher. (15 minutes)

- Processing and Conclusion (10 minutes)
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WORKSHOP 3

1.

2.

Introduce yourself and conduct appropriate ice-breaker activities and climate setting.

With the whole group, remind the participants (or inform participants if this is a different group
of people) of the list of Essential Life Skifls identified in Workshop One. Ask the participants to
consider, given that it is agreed that life skills education is a valuable and worthwhile requirement
for all young people, what the implications are in terms of:

- country wide provision
- provision in individual schools
- teacher practice and training at basic and post basic levels.

Now ask the participants to form multi-disciplinary groups, using a group dividing exercise and
give each group a large piece of paper and pens. Ask them to brainstorm the conditions required
for the development and implementation of life skills education wide scale in the country. Ask
one person from each of the groups 1o volunieer 10 repornt back on the group’s discussions.

Bring the small groups into a large group and take the feedback from the groups in turn, and
generate a main list of conditions on the board/OHP. Make sure that the following are present...
time... resources... money... curriculum space... training... co-ordination... political endorsement...

support...

With the whole group. pose the question about the personnel - individuals and groups - whose
support and endorsement will be crucial if life skills education is to become a reality on a
country-wide basis. Conduct a discussion, taking the ideas and input from the participants and
write them on the board/OHP. Make sure that the following emerge:

- social workers ... parents ... CoOmmunity ... church .... teachers ... trainers ... health and
other allied service professionals, care workers .....young people...

Keep this information for future reference.

Now ask the participants to return 10 their small groups and to draft a letter to the Minister of
Education. or the appropriate authority, clearly stating the case for the development and
implementation of life skills education in the country. together with some practical suggestions
as to how this might happen.

Bring the participants back together as a whole group and take up the main points raised in the
letters, adding any appropriate comments. Lead a discussion about the logistics of sending a letter
to the Minister/Education Authority and ask for a small volunteer group to take on this task, as
a follow-up activity. Suggest that copies of the letter could go to a range of key national
politicians and decision makers and ask the group to identify the names; write these on the
board/OHP which the volunteer group can use as an aide-mémoire.

Now use a group-dividing strategy to arrange the participants in different small groups of at least
6 members. Explain that they are to undertake a role play activity in order to expiore and debate
the way forward for life skills education in the country, which will include consideration of
implementation issues in schools and for teacher training. The ultimate aim of the activity is to
devise a practical scheme, having addressed the bariers to implementation.
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Role play, or at least the use of the term, can create resistance for some participants and thus
needs careful handling. It is nevertheless, a powerful and effective way of discussing key issues.
The following are guidelines for conducting role play:

Outline the purpose of the task very carefully, explaining that you are using a tried and tested
teaching method to allow participants to:

- appreciate each other's views and values
- provide a basis for establishing a practical implementation policy for life skills education

Explain that role play is not about acting and that the activity will take place in small groups and
there will be no performance in front of others.

Acknowledge that you appreciate that some of the views and comments which emerge during the
role play may be stereotypical. Explain that there will be time for discussing the activity once it
is completed - in processing time - and that any stereotypical views can be challenged at that
time,

During the role play, you may wish to observe the groups so you can offer any feedback during
the processing time in terms of body language or non-verbal behaviour.

Make sure that you stop the role play at the appointed time and thus make a clear break between
the role play and the feedback/processing. Ask participants to remain in their groups first, before
you conduct the whole group processing, and ask them to talk about their allocated role and how
they felt about it, and 10 make any statement they wish to fellow group members about their
‘real’ views and opinions. This de-briefing is important.

Distribute the Role Play Cards 1o each group and ask them to read the information on the card
and to begin the role play when they have had time to think through some arguments and issues
which they can bring to the activity. Give the following as examples, if the groups need
assistance:

- there is not enough money

- there is not enough expertise

- the resources are not available

- help will be needed from other countries

- materials will need 1o be written/adapted )

- there is no need for this kind of education - we must concentrate on literacy skills and
mathematical skills

- teachers are not trained in the methodologies required for teaching life skills education

- life skills education is the most important preparation for adulthood we can give our
young people

- life skills education must be tackled. for the future of our country

- funds are available for us to develop this work

- life skills education can include parents and be used to EMPpOWET DUl COmImunities,

Make sure that there are enough people in each group for the roles which support life skills
education, and the roles which are designed to present the barriers to implementation, are
assigned. Ask the groups to begin the role play.
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1.

12.

13,

14.

15.

16.

When the allotted time is up, ask the participants to stop the role play but to remain in their
groups in order to conduct a brief, group processing exercise.

Now bring the participants back together as a whole group and manage the processing activity:

- how did you feel about presenting arguments and views which you may not personally
hold?

- how stereotypical were the views expressed in your group?

- did your group work well as a team? did you listen to each other? did you value each
other's contributions?

- how do you feel about role play as a teaching method?

Now conduct a debriefing activity on the content of the role play activity. Write the following
on the board/OHP;

barriers to implementation practical steps forward

Use the feedback from the role play to list the issues under the above headings. Offer practical
support and suggestions as appropriate. Refer to the Action Plan used in Workshop Two and
allow some time for participants to adapt or amend this and for any participant who did not
attend Workshop Two to be given a copy of the Action Plan and to complete it.

Now explain to the whole group that one of the features associated with the teaching of life skills
education is that teachers have to deal with the sensitive issues of individual behaviour. Make the
point that many teachers find this difficult because they have not been trained to teach these
topics. They are affective, rather than cognitive and deal with behaviour, and hence a different
style and approach to teaching is demanded. Explain that methodologies will be explored and
practised as part of Workshop 7, but that the next activity is a preparation for this, and provides
an overview for any participants who will be taking part in that workshop.

Divide the participants into small groups of 4/5/6/ using an appropriate activity. Ask the groups
to sit in a circle, with a small table, or a space on the floor, at the centre. Distribute a pack of
Teacher Quality Cards to each group and ask for one member of the group to deal the cards out.
The task is now to arrange the cards in order of priority in terms of the qualities/attributes most
needed in a teacher of life skills education. Ask the groups to observe the following procedure
in order to do this: place the cards which describe the most important qualities in the centre of
the table/floor, the cards which describe those qualities which are important but not crucial at a
distance from the centre, and to discard those cards which describe the Jeast important qualities.
Each member of the group, in tum is to place his or her card, but its position can be challenged
by the rest of the group. The group must reach a consensus on the final positions of the cards.

Now bring the whole group back together and attempt to agree a ranked list of the required
teacher qualities for life skills education. You may well find that several of the qualities can be
grouped together under different headings. Make the point that qualities which are concerned with
the way teachers relate with young people, listen to them, empathise and communicate with them,
are essential for the teaching of this area of education because it demands the use of active and
participatory methods. Make a list of the most essential qualities on the board/OHP for future
reference, and explain that further workshops aim to support and train teachers in how to deal
with sensitive issues, using methodologies appropriate to life skills education and the handling
of relevant resource material designed for this purpose.
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Conduct a processing activity:

- which activity did you feel most comfortable with,and why?

- will any of the activities be useful in your own teaching/work setting?

- what have you learned about active/participatory methodologies as a resuit of this
Session/activity?

- what action will you take towards the developmen: of life skills education as a result of
this Workshop?

Workshop 3 - Handout 1

ROLE PLAY CARDS

WRITE THE FOLLOWING ROLE PLAY INSTRUCTIONS ON SEPARATE CARDS

1.

You are a headteacher in a primary school. You would very much like to introduce life skills
education in your school and you are convinced that this kind of education needs {0 start at early
age as a means 10 combat the adolescent problems in the country.

You are the regional co-ordinator for health education: you would like to support the development
of life skills education in the schools in the region but you are anxious about how to undertake
the necessary training,

You are the parent of adolescent children, and are very worried about the possibility of them
getting involved with drug taking and alcohol misuse.You would like to organise a parents’
support group but you are not sure how to do this and you lack confidence.

You are a teacher at the local secondary school; you already include some communications skills
lessons as part of your teaching of English. You feel that you are the person to take on the
development of life skills in your school but are anxious that the task will be given 1o a more
senior member of staff.

You are the leader of a thriving action group in the community, and you are a charismatic
character, highly respected in the locality. There are quite a few adolescent, behaviour related
problems in the area, but you are not convinced that life skitls education is the way forward. It
seems to have many financial implications.

You are the local church minister. You already run a youth club for young people which is very
successful and you think that this is the best setting for life skills education. You are rather
sceptical about the headteachers of the local schools and their ability to get anything done - they
seemmn to be "all talk and no action”.

You are the headteacher of the local secondary school, You are newly appointed and have great
plans for your school. You are very ambitious and can see the possibilities of introducing life
skills education into the school as far as your personal and professional goals are concerned.
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Workshop 3 - Handout 1 (Continued)

8.

You are an administrator at the district school board. You like the idea of life skills education
and think it has great potential. However, you recognise that finance is needed to support
personnel to write and adapt materials and to undertake training.

You are a trainer of teachers. You would like to take on life skills education and think you are
the person to train teachers in the principles and methodologies but you are not confident that you
have the requisite training skills yourself,

Workshop 3 - Handout 2

TEACHER QUALITY CARDS

WRITE THE FOLLOWING STATEMENTS ON SEPARATE CARDS

ABLE TO COMMUNICATE ABLE TO SHOW EMPATHY
ALWAYS LOOKS SMART DOESN'T SHOUT

GOOD ORGANISER EFFICIENT

ABLE TO TALK ABOUT OWN EXPERIENCES A PARENT

NON-SMOKER NON-DRINKER

ABLE TO NEGOTIATE WITH YOUNG PEOPLE A WOMAN

ABLE TO SPEAK YOUNG PEOPLE’'S LANGUAGE ASSERTIVE

AFFECTIONATE A FACILITATOR

SENSE OF HUMOUR FACILITATOR NON-DIDACTIC
ABLE TO DEAL WITH SENSITIVE ISSUES SELF-AWARE
UNDERSTAND HOW GROUPS WORK NO OLDER THAN 30

ABLE TO WRITE RESOURCE MATERIAL

EXPERIENCED TEACHER OF AT LEAST 5 YEARS
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WORKSHOP FOUR

BUILDING A COALITION FOR LIFE SKILLS EDUCATION
PURPOSE

The purpose of this Workshop is 10 develop strategies for involving others in the development,
maintenance and support of life skills education work throughout the country.

POTENTIAL TARGET GROUPS

Policy makers, teachers, trainers, community leaders, parents, media representatives,
co-ordinators, decision makers.

OBJECTIVES
To offer participants an opportunity to:

- identify those groups, organisations, or individuals that have a contribution to make to the
development of life skills education throughout the country

- consider ways to secure the commitment of these kKey personnel

- explore the practicalities of developing a network of support at national, regional and local level

- identify the specific input that can be made by different groups and individuals

- develop ways of developing good public relations and communications about the life skills
education developments within the country, including the appropriate use of the media.

WHAT THE TRAINER WILL NEED

- Large pieces of paper and pens
- Video recorder and tape recorder (if possible)

OVERVIEW OF THE ACTIVITIES (3 hours)

- Introduction and Climate Building (10 minutes)

- Small Groups - Identifying individuals, groups and organisations which have a contribution 10
make to life skills education (15 minutes)

- Pairs work - Generating strategies for developing life skills education (15 minutes)

- Pairs work - Securing commitment to life skills education, using role play (20 minutes)

- Whole Group processing and feedback (15 minutes}

- 3 groups - Preparing and planning a strategy (30 minutes)

- 3 groups - Preparing and designing a radio or TV programme, or a newspaper article (60 minutes)

- Final processing (15 minutes).
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WORKSHOP 4

L.

Introduce the workshop and conduct a brief climate building activity, appropriate for the group.
Outline the purpose of the workshop with the whole group and then ask the participants to work
in small groups of 4, 5 or 6. You could combine a climate building activity with a group dividing
activity.

Distribute large pieces of paper and a pen to each group, asking that they ‘appoint’ a writer - a
member of the group who will take responsibility to write the deliberations of the group and a
reporter - someone who will report back at the end of the activity. Explain that the task is to
identify all the individuals, groups and organisations which have a contribution to make to the
development of life skills education at a national, regional and local level, These may include
business people, health service personnel, social workers, welfare workers, community workers,
parents,and community leaders. Suggest that they name people/agencies where possible, and
designate the groups/individuals/organisations as having national, regional or local significance.
They could do this by underlining the names in different coloured pens.

Allow about 15 minutes for this activity and then ask the participants to re-form as a whole group
and for the reporters from each group 1o offer the feedback. Write up the results from each group
as a list on the board/OHP and encourage discussion about the reasons for selection, Are any key
groups or individuals missing from the list? Have we a whole group consensus on the individuals
and groups who need to be involved? What political issues do we need to be aware of?

Now move into an activity which seeks to identify how we can involve these key
personnel/agencies. Once again, divide the participants, this time into pairs. The first part of the
activity requires the pairs to generate a list of possible strategies for involving these key
personnel/agencies in the development of life skills education. Ask the pairs to write down their
ideas on paper and to begin to develop them, using the following structure, which you will write
on the board/OHP:

SITALEEY corisvsrssrssrasssssnss
it could be used at nationalregional/local  level
it would invalve (people, groups, organisations) .......

Allow about 15 minutes for this task and then, take the feedback from the pairs, asking that the
participants remain with their partners. Make sure that the following strategies emerge:

public meetings ..... radio/TV/newspaper coverage ... conferences ... social gatherings with an
influential speaker

Now outline the nature and purpose of the next task. Ask the pairs to designate themselves A or
B. A is to role play a key influential figure (or representative of a key group/organisation) who
has been identified in the list above. B has arranged a meeting with A in order to secure
commitment for the need, purpose and development of life skills education in the
country/region/locality. B's task is to argue the case for life skills education, and A is to role play
the influential figure, using a certain amount of scepticism, asking questions and raising some
practical, political and philosophical barriers - the ‘ves, buts...." Allow about 10 minutes for the
activity, giving time for the role play to develop, and then ask all the B’s to take on the role of
a (different) influential figure(or representative of a key group/organisation) and for A to present
the case for life skills education, attempting to enlist the support of B.
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Allow about 10 minutes again and then ask the participants to come together as a whole group
and take the feedback, firstly in terms of content:

What arguments did you use to attempt to secure commitment to life skills ecucation?
What were the *yes, buts...” Did you manage to devise an effective strategy?

Now ask some questions about the process of the activity

How did you feel about role plaving an infiuential Jigureirepresentarive of an organisation?
Did you feel you were being stereotypical in any way, and if so, how?

In what kind of manner did you present your argumentsiwere the arguments presented to you?
Were they persuasive/counter productive?

How has the activity prepared you for securing commitment to life skills education

Outline ‘the next activity which is designed to prepare a strategy to secure commitment to life
skills education. Divide the participams into 3 groups, and assign the following strategies, one
to each group:

conference
public meeting
social gathering with an influential speaker

Explain that each group constitutes a planning committee, whose task is to organise the event
that has been assigned to them. Suggest they use the following structure, and that this could form
the basis of a practical Action Plan for the future:

Event

Guest list

Key speakers/ftopic
Purpose of the event
Media coverage
Publicity needed
Cost

Timescale
Allocation of tasks
Yenue

Ask the groups to appoint a writer and a reporter, and make sure that the groups write up their
plans on paper which can later be copied so everyone has a chance to receive a planning outline
for each event.

Bring the groups back together as a whole group and ask a member of each group to give a brief
resume of their discussions.
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10.

Move on to the next activity which aims to focus on the nature and content of the publicity/media
coverage needed to enlist support and commitment for life skills education in the
country/region/locality. Divide the participants into 3 new groups, using an appropriate activity,
and assign one of the following to each group :

radio show newspaper article TV programme
Ask that each group then selects their target audience for their particular media piece:
national local  or regional

and explain that the task is now to devise a programme or article for that particular target
audience. Give out pieces of paper and pens and allow about an hour for the activity (it could
be assigned as follow-up activity if time does not permit you to complete within your time-
frame). If possible, obtain the use of a tape recorder for the radio group and a video recorder for
the TV group - they could actually then make a programme - plans on paper will have to suffice
if this is not possible. Encourage the parnicipants to be creative and for the newspaper group to
actually write the article, including a headline and suggestions for illustrations/photographs. You
may wish 10 make sure that if there are any participants who work in the media, they are used
as resource persornel for this activity, offering expert help and guidance.

When the task is complete, bring the participants together as a whole group and ask each group
10 present their piece, in tum. Take positive feedback from the ‘audience’ and discuss the
potential of the programmes and articles. How can we ensure that the programmes are
transmittediarticles published? Who will offer us support and advice -who are the
peoplefhopefully in this group) who have the appropriate media contacts? What is our time line
and who is to take responsibility for advancing this work? What else do we need to do?

Conclude the workshop by conducting a processing activity. as a round:

The activity I enjoved most in this workshop was ... because ......ovvenne,
Something 1 1earned Was ..o

Something I appreciated about working in a group was . treeeeererevannaeee
Something I am committed 10 doing as a result of this workshop £

Thank all the participants for their hard work and for their contributions to the workshop.
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Why Work in Groups?
Key Skills in Training - Part 1

Key Skills in Training - Part 2
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WORKSHOP FIVE

WHY WORK IN GROUPS?

PURPOSE

The purpose of this workshop is to introduce the concept of working with groups as an effective
methodology for adult leaming.

POTENTIAL TARGET GROUPS

Teachers, trainers, community leaders, co-ordinators

OBJECTIVES
To offer participants an opportunity to:

- consider the principles of ‘teaching’ adults
- identify and debate the advantages and characteristics of working in groups.

WHAT THE TRAINER WILL NEED

- Copy of the Trainer’s Guide

- Handout - Characteristics of Adult Learners

- Handout - Characteristics of Young Learners

- Answer Sheet - Characteristics of Adult Learners - Trainer Sheet
- Statements Poster - Why Groups

OVERVIEW OF THE ACTIVITIES (approximately 2 hours)

- Introduction and Climate Building (15 minutes)

- Working in 2 large groups to identify the principles of teaching adults (10 minutes)

- Pairs work to share responses, followed by plenary discussion (25 minutes)

- Work in groups of 4 o identify the advantages of working in groups; sharing the information n
new, different, groups of 4 (20 minutes)

- Display of Why Groups Statements Posters, and discussion (20 minutes)

- Processing and concluding remarks on the advantages of working in groups (20 Iminutes)
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WORKSHOP §

It is particularly important to read through the Trainer’s Guide before embarking on this

workshop.

1

Introduce yourself, the workshop, and conduct climate building activities as appropriate. Bear in
mind that this workshop, demands a fairly high level of group participation and support.

With the whole group, explain that the purpose of the first activity is to identify the principles
of teaching adults, as opposed to children and young people.Divide the pariicipants into two
groups using a group dividing activity and distribute the Handour - Characteristics of Adult
Learners to each individual in one group, and the Handout - Characteristics of Young Learners
to each participant in the other group. Ask them to answer the questions on their own,without
conferring with anyone else. The Handout requires yes/no answers and should be completed fairly
swiftly. Once the task is complete, ask the participants from group (1) to form pairs with the
participants of group (2) and to share their questions and compare their responses to the
questions.

Bring the pairs together as a whole group and ask for feedback on the content of the Quesrion
Sheets and lead a discussion on the similarities and differences of adults and of young people as
leamners. Use the Characteristics of Adult Learners ‘Answers', Trainer Sheet, as a guide. Extract
the key principles of adult leaming from the feedback and the subsequent discussion and
emphasise that trainers must be sensitive to these principles and that they are the starting point
for developing the skills of working with. and of teaching adults.

Explain that participatory leamning methods are a key feature of working with adults, and that this
leaming often takes place in groups. This principle of teaching adults in groups to explaining the
purpose of the next activity - o identify the advantages of working in groups. Divide the whole
group into small groups of 4 and ask them to talk about and then create a list of all the groups
they currently. and have ever belonged to and the advantages and disadvantages of working/being
part of that group. These groups can be social, personal or professional. Ask them to write the
lists on large pieces of paper, in order to create ‘posters’.

When this task is complete, ask the groups tc display their posters around the room. You can add
your own - the Why Groups Statements Posters. Encourage the participants to walk around the
room and look at each others’ posters. Ask the participants 1o re-form as a whole group.

Conduct a discussion on the advantages of working, and learning, in groups, with particular
reference to the context of teaching life skills:

Which rypes of group do you belong to as part of your working life?

What do you find most comfortable about being in a group?

How can groups helpihinder the learning process?

What are the disadvantages of working in groups?

What are some of the key influences on the way a group works?

What are the major advantages of working in groups?

AsS a trainer, how can you maximise the ‘best’ group practice?

What have you observed in this workshap so far about the advantages and benefits of working
in a group?

In what ways is it particularly relevant to use group work as a methodology and a structure for
life skills education?
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Workshop § - Handout 1

10.

CHARACTERISTICS OF ADULT LEARNERS

Please tick YES or NO in response to the foliowing statements

When we reach biological maturity, we reach a mental plateau from which we
then begin to deteriorate, and the potential for new leamning decreases.

Given freedom from disease, the human brain can and does remain
fully functional throughout life.

Sensory acuity, flexibility and stamina decline with age.

Adults are able to transfer what they already know to their current
leaming.

Adults can be expected to assume responsibility for themselves.

Adults bring established attitudes and fixed ways of doing things to their leaming.

Adults are likely to have done most of their leaming since leaving school ‘by doing’.

Adults may find it difficult to leam under pressure.
Adults are likely to lack confidence in themselves as learners.

Adults are likely to seek fairly immediate outcomes of their leaming.
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Workshop 5 - Handout 2
CHARACTERISTICS OF ADULT LEARNERS - “ANSWERS’ - TRAINER SHEET

10.

It is not true that once we arrive at biological maturily we reach a menta! plateau from which we
then begin to deleriorate and the potential for new learning decreases.

Given freedom from disease, injury or abuse, the human brain can and does remain fully functioning
throughout life. As people get older they can and do learn new things.

Some physical capabilities do decline with age - sensory acuity, flexibility, strength, speed, stamina - but
it is unlikely that such physiological losses have any significant effect upon learning potential,

Adulis bring to their studies a considerable store of knowledge and experience gained over the years, much
of which will be relevant 1o what is being learned. This is particularly pertinent to health education, which
is concerned so much with how life is lived. They are able to transfer what they already know to their
current learning.

Adults can be expected 10 assume responsibility for themselves. In their everyday lives they are accustomed
10 setting their own goals and deciding what they want to do and how they wanl (o do it. Thus when they
join a group of their own volition they may not respond 100 well 1o being toid what to do without good
reason, especially when they have ideas and plans of their own.

Adults inevitably bring established attitudes, paiterns of thought and fixed ways of doing things to their
learning which can help them cope with new situations and ideas. At the same lime, over-leam! habits and
surongly held beliefs can be disadvantageous where they prevent individuals from seriously considering
something new, whether it is a different technigue, an aliernative set of values. a recent development or
an original idea. Again this is so true of health learning, where so much is learned, for good and ill, in the
early vears of life.

Though adults may not have been directly involved in formal education for some years, they will
neveriheless have learnt a great deal in the course of their lives since leaving school or college. There
learning may not have been drawn from general principles and theories, nor may it have involved a great
deal of abstract thought. They are much more likely to have been handling concrete issues and to have
solved practical problems for themselves by doing’. Their "implicit theory” will have been drawn from
their practice through trial. error and success.

Adults may find it difficult to recall isolated facts and to learn under pressure. On the other hand, they have
increased powers of comprehension and of organising material into meaningful ‘wholes’.

Adults are likely to lack confidence in themselves as learners and to under-estimate their own powers. They
tend to be over-anxious and reluctant to risk making mistakes. Above all. they will not want to fail or look
foolish. These reactions can be particularly prevalent in students who have had poor experiences of learning
at school. These negative reactions are also likely to be strongly felt by those who have had lifelong
experiences of ineguality and prejudice. Any sense of anxiety can be a handicap for adult learners
especially where they feel they have to learn in overly competitive or hostile situations.

Adults are unlikely to be satisfied with a time perspective that sees learning as a lengthy process in which
the attainment of a desired object is in the distant future. For many people the value of leamning is
predominantly immediate rather than long-term. Nevertheless. they recognise that they will not be able 10
acquire everything straightaway nor necessarily be successful on the first occasion they atiempt something,
They are likely to be satisfied with a balance, some current success which can be seen 1o be building into
an achievable and satisfying goal later.
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10.

CHARACTERISTICS OF YOUNG LEARNERS

Please tick YES or NO in response to the following statements:

They bring their own experience to the leamning process.
They have an immense capacity for leaming.

They have enormous amounts of energy which have to be
contained, but they cannot take in 100 much learing at once.

They are easily distracted and find it difficult to concentrate,

They need to be actively involved in all their leaming activities.

They need to leam how to relate in a group sitwation -
it is not an innate skill.

Children’s leaming is concemed with the postponed
application of knowledge.

Things need to be explained to them in a concrete way -
they are incapable of abstract thought.

Chiidren have little to contribute - they need to be told.

Children do not need to be consulted about what they leam.,

Paoge 49

YES/NO

YES/NO

YES/NO
YES/NO

YES/NO

YES/NO

YES/NO

YES/NO
YES/NO

YES/NO
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Workshop 5 - Handout 4

WHY GROUPS - STATEMENTS POSTER

. GROUPS CAN BE A FORUM FOR IDEAS AND OPINIONS TO BE BOUNCED AROUND
. GROUPS PROVIDE A CREATIVE CONTEXT FOR THE DEVELOPMENT OF NEW IDEAS
. GROUPS PROVIDE A SOURCE OF MUTUAL ENJOYMENT AND SUPPORT

. GROUPS CAN UTILISE THE EXPERIENCE, KNOWLEDGE AND OFINIONS OF GROUP

MEMBERS AND USE THIS CREATIVELY

. GROUPS CAN UTILISE EXPERIENTIAL AND PARTICIPATORY LEARNING
METHODOLOGIES.
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WORKSHOP SIX
KEY SKILLS IN TRAINING - PART 1

PURPOSE

The purpose of this workshop is to develop some key skills for working with groups, and training
adults, as part of an overall consideration of the way groups work.

POTENTIAL TARGET GROUPS

Teachers, trainers, community leaders, co-ordinators

OBJECTIVES
To offer participants an opportunity to:

- identify the individual roles played in groups and to recognise how these can be used by the
group leader to enhance the group leaming

- practice the key skill of listening and appreciate its importance when working in, and with.
Eroups.

WHAT THE TRAINER WILL NEED

- Trainer Information Sheet - Individual Roles in Groups
- Trainer Information Sheet - Listening Skills

- Role Play Cards - Individual Roles in Groups

- Observer Sheets

OVERVIEW OF THE ACTIVITIES (approximately 2 and a half hours)

- Introduction and Climate Building (10 minutes)

- Whole Group - Trainer input on theory of individual roles in groups (10 minutes)

- Small Groups - Role play activity on individual roles in groups, with observer (20 mirwtes)
- Processing and Conclusion of Activity (20 minutes)

- Introduction to Listening Skills Activity (§ minutes)

- Pairs Work - Listening Skills scenarios (30 minutes)

- Whole Group processing, and brainstorm to identify ‘good’ listening skills (15 mires)
- Trainer and volunteer demonstration of ‘good” listening skills (10 minutes)

- Whole group processing and conclusion of activity (15 minutes)
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WORKSHOP 6

1.

Introduce the session and conduct an appropriate climate building exercise. You may wish to use
a group dividing exercise for this; the first activity is a small group role play, and using an
activity to divide the group into 5, 6, or 7s as a climate building exercise will save time,

When the participants are in small groups, present a brief (10 minutes ) introduction to the theory
of individual roles in groups, giving examples of each. Use the Trainer Information Sheet -
Individual Roles in Groups to give you the relevant background knowledge.It is important to
stress in this introduction that we are concemed with positive roles - those of task and
maintenance - and that it is useful to spend lime on this because these roles actually ensure that
work gets done successfully in a group situation, and that progress is made. Dealing with difficult
roles in groups is the focus of another session. The individual roles identified in the role play
exercise have been classified as simply as possibie.

Now distribute the Rele Play Cards - Individual Roles in Groups - one pack (o each group. Ask
that they are given out at random to the group members. Explain to all the groups that the
activity requires them to role play a scenario which will be well known to them and that one
member of the group is 1o act as the observer. Either use a scenario for your own, or choose a
suitable scenario from the following suggestions (¢ach group can work on the same one if you
wish):

(a) Your group is the management committee of a local youth organisation. The purpose of
your meeting is to plan a residential trip for your club.

(b Your group is the school/institution management commitiee. Your task is to decide on
an alcohot policy for your institution which is to include staff as well as students.

© Your group is a parent/teacher association. The purpose of your meeting is to decide on
a discipline policy for the school, starting with discussion of the issue of whether or not
corporal punishment should be ‘outlawed’.

Distribute an Observer Sheet to the designated observers. Allow about 10/15 minutes for the role
play and act as timekeeper yourself. When the role play is finished, ask for the participants to
spend a few minutes sharing how they felt about taking on a particular role, and to debrief with
each other.

Bring the participants back together as a whole group and conduct a feedback activity. Ask the
observers to report back. in turn, and make appropriate comments. Again, the Trainer Information
Sheet will be useful here, and make sure that you concentrate on the vatue of positive roles in
groups.

How can a knowledge and understanding of the theory of individual roles in groups help you
to lead groups?

In what ways did the role play help you to appreciate the importance of the different, individual
roles plaved in groups?

Did you recognise your own ‘normal group’ behaviour in any of the roles?

How will this recognition of individual group roles enhance your own training skills?

What will you do as a result of the learning from this acrivity?
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When the whole group is ready to move on, explain that the next activity is designed to enhance
the paricipants’ listening skills and to appreciate the imponance of listening as a key lifeskill
and an equally important training skill. Explain that the skill of listening involves active listening,
and demands participation, if seemingly passive, on the part of the listener. Divide the whaole
group into pairs, using an appropriate aclivity and ask them to find a space in the room to sit
close to each other. Outline the process of the task:

- pairs will take it in tumns to tatk, and then to listen
- you, as trainer, will be the timekeeper, and each partner will have 2 minutes each to talk
- the topic to talk about will be chosen by the talker from a list which
you, the trainer, write on the board/OHP
- after each talking/lisiening session the participants will change partners
- you, the trainer wilt give a different instruction for each talking/listening session

The topics for the talker are:

- my favourite place/holiday

- the person who has most influenced me
- the person I most admire

- something gocd and new

- something good and old

- my greatest achievement

- a funny thing that happened to me.

The instructions for each talking/listening session are as follows:

Listener to read while partner is talking

Pairs to sit back fo back

Pairs to sit side by side

Listener (o demonstrale non-verbal non listening

Listener 10 interrupt

Listener to sit very close to talker. siaring inta his/her eyes and maybe touching.

Sl

Conduct the activity. When it is completed. ask the pairs to re-form as a whole group and ask
the following processing questions:

- How did you feel as the talker, when vou were nort listened 10?

- Which non listening behaviour did you find the most/least distressing?

- How did you feel about your partner when you were playing the non-listener?

- What have you learned about your own listening behaviour?

- How will the learning from this activity help vou as a trainer?

- How will you use this activity, and your awareness of the importance of listening, in your
development as a trainer in life skills education?

Now ask the whole group to brainstorm the components of active listening and write these on
the board/OHP. Use the Trainer Information Sheer - Listening Skills to help you to add anything
which is not generated by the panicipanis.Explain the importance of listening in a one-to-one
situation, and in 4 group leadership situation and make the point that the skills, once leamed, are
applicable and important, in both situations.Ask for some honest feedback on your own listening
skills as a trainer.
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8. Ask for a volunteer to come o the centre of the room with you, and demonstrate ‘good’ listening
skills using a one-to-one scenario. Ask your partner to talk about one of the topics you have
already written on the board/OHP and demonstrate as many of the following listening skills, as
appropriate:

- asking open-ended questions

- repeating key words

- checking for accuracy

- comfortable eye contact and body language

- summarising

- reflecting back

- noticing disparities between verbal and non-verbal behaviour.

9. Ask the group to give you feedback on what they observed, and at what point in the
demonstration. Conciude the activity by conducting a processing period:

Which of the skills do you think you need to work on to develop for yourself?
As a trainer, how and in what circumstances, will the skills be appropriate for you?
As a trainer, how might You use or adapt any of the activities used in this session?
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Workshop 6 - Handout 1
TRAINER INFORMATION SHEET - INDIVIDUAL ROLES IN GROUPS

It is useful 1o look at how groups work by considering the roles that individuals can take within
that group.

Individual roles means the occasions when contributions from members help the group to achieve
its task or to work better together. There can, of course, be occasions when individuals can take on roles
which are destructive, but this section is only concemed with the positive roles that individuals can take
in groups.

It is suggested that group members are able 10 and usually do, take on a number of roles within
the group. These roles are generally quite flexible and each member is likely not only 10 assume a number
of roles but return to these roles on a number of occasions within the group’'s life.

A number of contrasting roles can be identified, and a useful sub-division is to organise them
under two main headings - task roles and maintenance roles. It is important to note that no one role is
exclusively task or maintenance, rather they are identified by the way they most characteristically operate.
Additionally it should be emphasised that both task and maintenance roles contribute to the group
achieving what it sets out to do.

THE IMPORTANCE OF UNDERSTANDING THAT INDIVIDUALS CAN TAKE DIFFERENT
ROLES IN GROUPS

It is imporant to know and understand that there are individual roles in groups for a number of
reasons.

1. It reinforces the notion of the creativity and potential richness of any group that meets - that a
group is not a static, inorganic thing but something alive with possibilities.

2. It can help guard against possible misunderstanding of the individual contributions of members.
For example, if one is not aware of the positive contribution of the questioner’s role, it would
be easy to misunderstand this as being critical or as being aggressive. Understanding these roles
can free a group leader to look on contributions in a positive rather than a negative way.

3. It allows group leaders to extend the repertoire of roles they can take in a group 1o maximise
their own skills, and get the most out of the group.

Task Roles

Task roles help to get the job done. Their over-riding concern is with content - whether it be
identifying that the task is, providing possible answers, or checking up what has been achieved so far.
Because of this concem, they have the appearance of being tough. They care not so much for people, as
for getting the job done. they are hard-edged. A useful way of thinking of task roles is seeing them as
relating to the rational life of the group.
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Workshop 6 - Handout 1 (Continued)
Maintenance Roles

Maintenance roles give the group cohesion, they help the group function as a group; they oil the
machinery. Maintenance roles are aware of the individual emotional needs of the members of the group
and that these needs require some acknowledgement if the group is to work together effectively. A useful
way of thinking of maintenance roles is seeing them as relating to the emotional life of the group.

It is easy to see that task roles and maintenance roles contrast with and complement each other.
Without individuals assuming task roles, the group would not be able 1o complete its work. It may enjoy
itself and the individuals within the group may feel a great sense of belonging and comradeship but,
unless this was the teason for the group, this would be achieved at the expense of the specific reason for
the group actually being there. Without task roles the group lacks drive and direction.

By contrast, if the group lacks individuals who take maintenance roles, then it is likely that the
lack of warmth, and sometimes downright open hostility in the group, will impair its ability to work as
a single unit, which in tum will impede the task being achieved. This is true for groups with a short term
life, but especially important for groups that meet on a regular, long-term basis. Maintenance roles open
the channels of communication with a group by helping individuals share and negotiate with each other
on a human, person-to-person basis. To sum up; task roles provide purpose and maintenance roles provide
co-operation which is necessary if the purpose is to be achieved.

Workshop 6 - Handout 2
TRAINER INFORMATION SHEET: LISTENING SKILLS

Understanding what people say in the way in which they mean it. is a skill valuable in all human
interaction. It is particularly valuable in the ficld of counselling and group work. Many human relations
experts have contributed to current thinking about which qualities and behaviours help listening skills and
a myriad of theories exist on this topic. This Information Sheel is an attempt to summarise some of the
most important skills, and to outline strategies which are helpful as well as those that are vnhelpful.

In addition to the qualities of empathy, respect. congruence and being concrete, a number of other
qualities are useful in achieving good listening skills. These include:

1. Being able to challenge contributions in a creative and constructive way.

2. Being able to build links - between an individual's contribution and something clse they have said
or done, or between an individual’s contribution and something that another person has said or
done.

3. The ability 1o concentrate fully on another person and suspend your own personal anxieties and
concems.

4. Showing that you take someone seriously and that you recognise the uniqueness of their

experiences and feelings.
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Workshop 6 - Handout 2 (Continued)

5. Being able to make sense of events which for the person experiencing them seem to be confusing
and bewildering,

There are a number of strategies which you may find helpful in developing your listening skilis.
Some of these are detailed below:

*

Show that you are giving your undivided attention by having adegquate eye contact which
is comfortable for you. Find a balance between staring and avoiding all eye contact.

Some body language will directly encourage people to talk to you. If you lean slightly
forward you will encourage communication - slouching can indicate boredom, or lack of
interest. smiling and occasionaily nodding your head generally encourages a person to
continue. Crossed arms can communicate superiority or defensiveness and may weil
create a barrier.

Asking open-ended questions, which encourage an individual to expand upon what they
are saying. For example How? What do you feel about ...7 Can you give me an example

of .7

Repeating key words is sometimes a useful way of prompting and avoids breaking into
a train of thought. For example the response to [ find it all so frustrating could be
Frustrating?

Where any uncentainty exists, check with individuals as to what they are really saying.
It is all 100 easy 10 make inaccurate assumptions about what someone else is saying or
feeling. Also if you try to work out the meaning of what someone has said whilst they
continue talking you are likely to miss what they go on to say.

Summarising provides an opportunity for you to check that you have heard accurately
what has been said. It also enables the individual speaking (and others) to see more of
a total situation.

Reflecting back to an individual {or group} what they are saying can provide helpful
clarification for them. It also provides them with an opportunity to tell you if you are
misunderstanding what they are saying.

Noticing disparities between verbal and non-verbal messages. (f notice that, although vou
say you are gettiing what you want from the group, you stll seem distracted and are
spending a good deal of tinie staring out of the window.}

Before finishing a discussion on a topic, take time to check that everyone who wants to
contribute has had the opportunity 10 do so. (Before we break for coffee, finishing this
bit of the course, 1 want to ask if anvone has anvthing they have not vet had a chance
to say.)
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Workshop 6 - Handout 2 (Continued)

*

Perhaps the most difficult, although maybe the most important listening skill when
working with a group is being able to discern when factors are operating which prevent
the task of the group being achieved. If you notice this happening you may want 0
suspend the stated task temporarily and explore what else is going on. A good way to do
this is to reflect back 1o the group the process you have observed and find out whether
your perceptions are shared by others in the group. If they are you will have a basis for
moving on to discover what is stopping the group from working.

Most of the strategies outlined above seem feasible in a one-to-one context. The obvious
difficulty with effective listening in a group is balancing a variety of individual needs.
There are no easy ways of developing this skill. The best leamning seems to happen
through taking the risk and leading groups. Some people find it useful to concentrate on
one strategy al a time. and practice it in groups of which they are members.
Alternatively, listening skills can be practised in one-10-one discussions with friends and
colleagues.

Like all other skills the more practice you have at good listening the better listener you
become and the easier it is to be an effective and sensitive group leader.

Conversely there are a number of behaviours which will be unhelpful and counterproductive.

These include:

F O% % ¥ € O X X & X X ¥ X

Displaying boredom, impatience or hostility.

Being condescending or patronising.

Devaluing. by minimising, disbelieving or laughing inappropriately.
Prematurely drawing conclusions from a contribution.

Passing judgement.

Ovenly favouring one Lo two people.

Joining in with a group to scapegoat an individual.

Talking too much.

Distracting body gestures like fiddling with a pen or constantly looking at your watch.
Filling in a silence too quickly.

Interrupting.

Asking too many questions when someone is trying to think something out.
Insisting that your perceptions and beliefs are the correct and only view.
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TRAINER INFORMATION SHEET/ROLE PLAY CARDS
INDIVIDUAL ROLES IN GROUPS

Copy the roles onto cards and distribute one to each group member, for the role play activity.

The task roles are:
THE INITIATOR

The initiator, quite literally, starts things off. This is obviously applicable when the group first
gets together - somebody has 1o sel the ball rolling, Usually this function falls to the person who has
brought the group together and who may be identified as the leader. However, the initiator has a broader
role in that at various times in the life of a group, individuals are responsible for changing the direction
of the group or for providing some new impetus. The initiator takes initiative - ie brings a new state and
new paossibilities to the group.

THE CLARIFIER

The clarifier takes individual contributions and teases out their precise meaning in relation to the
group’s task. This role may also make connections between individual contributions, identifying how they
relate together. One function of the clarifier role is (0 encourage people to be specific, and avoid unclear
generalisations. The clarifier is characterised by statements like are you saving that...and it seems to me
that what you are saving is...

THE INFORMATION GIVER

This role provides information which is necessary at that particular time to help the task get done,
The information giver may have the knowledge to hand in terms of that individual's particular skills and
experience, or may volunteer to find out cenain information. The information may be of a technical
nature or, by contrast, it may relate to understanding what the exact nature of the task is. It might involve
the superficial or the profound, but it is characterised by being relevant at that particular time to what the
group is trying to achieve, eg on a group work skills course, an information giver might usefully talk
about how they structured the programme of a course.

THE QUESTIONER

I is the questioner’s role to ask basic or fundamental questions about the task of the group. These
questions relate to the task itself and may help define ils exact nature or they may enquire about some
of the assumptions that group members may have made as they have worked on the task. The main
characteristics of the questioner’s role is that it has the ability to take a step back from what is going on
and, where appropnate, challenge the group on any assumptions it may be making.

THE SUMMARISER

This role pulls various contributions together in a conclusive manner. It does not add anything
new to the group’s thinking but rather provides the faciiity whereby the group can check what it has
achieved. This role can be taken on informally - somebody in the group simply doing a brief resume of
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Workshop 6 - Handout 3 (Continued)

what’s been said up to that point - or more formally in the form of somebody taking on a secretarial
function, taking notes and occasionally feeding this information back into the group. The summariser’s
role provides breathing space in the life of a group. allowing it to reflect on its progress so far and
providing a base line for the next phase of the group’s work. This role is especially important if a group
gets stuck and lacks direction. The summariser, in identifying what a group has already achicved, will
help the group look at how it wanis to move forward.

THE SUPPORTER

This role is I characterised by the demonstration of warmth from one individual in the group to
another. This warmth can be shown by providing support for the contribution of that individual or by
including them, or their contribution. at a later time in the life of the group. The support or inclusion can
be verbal (yes, [ think that's a really good point, or that reminds me of something said earlier which I
found really helpful} or non-verbal, usually in the form of vigorous head nodding or eye contact and open
smiling. this latter feature is an important one, in that individuals can often be locked vpon as non-
contributors in the group because they have said litile or nothing when, in actual fact, their non-verbal
support his increased an individual's confidence and helped the group move towards achieving its task.

THE JOKER

The joker's role is an obvious one. It provides light relief, humour and the opportunity for the
group to let-off steam and release any nervous energy that may have built up in the relentless pursuit of
the task. It is worth adding a note of caution here. Often humour can be used in a very destructive
manner, highlighting an individual’s idiosyncrasies in the group or ridiculing the leader(s) or the task. It
can be tempting for individuals or the group to engage in this sort of banter but it is generally destructive
to the group and its task, as it breaks down confidence and trust thus undermining the group’s
cohesiveness. This is not the joker’s role as the authors see it. The humour of this role is much more
harmless and even silly, although it can be very creative allowing the group the chance to enjoy itself and
each other, away from the task for a brief moment.

SHARING EXPERIENCE

This role is demonstrated when somebody in the group makes a personal stalement about some
general issue that the group is working on. This person shares something of themselves, of their lives,
or their experience. The demonstration of this role can have the effect of allowing the group to relate on
a deeper, more intimate level. Often many professional groups can become bound by their own
professionalism, never disclosing anything of themselves and thus only functioning on a fairly dry,
wooden level. The experience does not have to be something of intimate self-disclosure, in fact it rarely
is, but is rather someone breaking through the prevailing norms of professional intercourse, allowing
group members to talk to each other as people. The role is characterised by statements like ‘that happened
to me once when, or I have some friends who are very concemed about this’.
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THE PROCESS OBSERVER

This role often shows itself when the group has become a little stuck. It was mentioned earlier
that maintenance roles acknowledge the emotional needs of the members of a group; this role is
demonstrated when these needs and struggles start to block the task. The process observer literally takes
a step back from what the group is ostensibly doing and examines how people are relating and why they
might be saying what they are saying.

This role will then show itself by statements like I wonder if we need to look at why we seem
to be going round in circles here, or 1 think perhaps a few of us have got into a bit of verbal point
scoring here.

This role allows the group to acknowledge that it does have an emotional life which can block
progress. It atso has the facility for providing ways forward, for the individuals in the group to
acknowledge the reasons for the hold up and thus 1o clear the way for getting on with the task.

These roles are not static. Indeed. they are likely to be demonstrated many times in the life of
the group by many different members. Although cenain of the roles may fit more easily and obviously
on an individual's shoulders, they are not the sovereign possession of those individuals and will, and
ought to, move around the group. One group member may be information giver, then joker, then
supporter, and retum to information giver. within one session.
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INDIVIDUAL ROLES IN GROUPS
OBSERVER SHEET

WHO IN YOUR GROUP PLAYED:
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WORKSHOP SEVEN
KEY SKILLS IN TRAINING - PART 2

PURPOSE

The purpose of this workshop is 1o pursue furither the principles and practices of working with
groups, and of training adults.

POTENTIAL TARGET GROUPS

Teachers, trainers, community leaders, co-ordinators

OBJECTIVES
To offer panicipants an opporunity to:

- identify and practice the skills required to lead a group and to deal with difficult members of
groups

- understand the concept of *group life” by analysing the process of this session

- consider some practical implementation plans

WHAT THE TRAINER WILL NEED

- Leadership Style - Role Cards

- Question Card - Leadership Stvles/Blind Date
- Guidelines for Trainers

- Role Play - Scenarios Shee:

- Trainer Information Sheet - Group Life

- Individual Action Plan for Leading A Group.

OVERVIEW OF THE ACTIVITIES (3 hours)

- Introduction and Climate Building (15 minutes)

- ‘Blind Date” Activity with whole group to identify leadership styles (20 minutes)
- Processing - Whole group (10 minutes)

- Whole group - Brainstorm of difficult group behaviours (10 minutes)

- Pairs work to identify reasons for difficult behaviours (10 minutes)

- Fishbowl demonstration and role play of difficult behaviours and leadership styies (45 minutes)
- Whole group brainstorm of strategies to deal with difficult behaviour (15 minutes)
- Individual Action plans (15 minutes)

- Whole group - Trainer input on models of group life (10 minutes)

- Pairs work to identify the life of this group in this session (15 minutes)

- Whole group - Feedback and processing (15 minutes)
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WORKSHOP 7

1. Conduct an appropriate climate building activity, bearing in mind that this workshop demands
a high degree of group collaboration and support. Explain that the next activity is designed to
identify and appreciate 3 different leadership styles in groups and that the methodology is that
of a popular British TV show, called Blind Date. Ask for 3 volunteers, all of the same sex, and
for one volunteer of the opposite sex. Conduct the activity with the whole group and encourage
a large amount of ‘audience’ participation and good humour - although this is a serious subject,
there can be a lot of leaming by using a light hearted method. Make the participants aware of
your own sensitivity to using this type of activity which could reinforce stereotypical views if not
handled carefully.

2. Ask the 3 volunteers of the same sex to sit together at one end of the room. Give them each a
Leadership Styles Card - Authoritarian to one, Laissez-Faire to another and Democratic to the
third. The fourth volunteer will receive the Questions Card. Arrange for the fourth volunteer (of
the opposile sex) to sit apan from the others, where he/she can hear them but not see them.
His/her task is now to question the 3 volunteers in order to find out which one is representing
which style. Each of the 3 volunteers is now to read out the characteristics of each leadership
style and the task of the fourth volunteer is to select one style - and person. Encourage the other
participants to offer their suggestions for the choice.

3. Once the selection has been made, conduct a brief processing activity with the whole group:

- Why and how did you make your choice?

- What are the advantages and disadvantages of each particular style?
- How did you feel about being a volunteer?

- Would vou use this activiry in your own training, and if so, how?

4. Now ask the whole group to work together to brainstorm the difficult types of behaviour which
can be demonstrated in groups. Remind participants of those behaviours they themselves have
observed or experienced. Write these on the board/OHP. Add any of the following if they are not
forthcoming from the group:

- questioning everything that is said by other group members

- challenging the value or usefulness of tasks set by the group leader
- refusing to do the task as set

- never speaking and contributing

- talking too much, interrupting when others are speaking

- ‘pulling rank’ and referring to status in group discussions

- telling anecdotes

- theorising, rather than offering practical suggestions

- whispering to a nearby member of the group, whilst others are talking
- passing notes

- knitting, smoking, reading ..............

5. Before you move on to demonstrate some of the behaviours in role play, lead a discussion on the
reasons why people might behave in these seemingly destructive ways in groups. Ask participants
to work in pairs for 5 minuies to begin to identify possible motivation, using the following
sentence stem as a stimulus:
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f am determined to sabotage this group because:

Bring the participants back together and take their feedback, adding the following if they are not
forthcoming from the group:

- someone might be sent on a course, against their will or better judgement - thus they will
resent the time they are giving up, don't think they will learn anything and they are not
interested in the subject anyway .......

- someone might hold a high ranking position in a job and thus not be used to democratic
debate and group work

- someone may have had a bad experience of group work in the past

- -a group member may be insensitive to the way he/she behaves, and the effect of that
behaviour on the others in the group; he/she may not have the necessary skills to work
productively in a group - listening for example

- a group member may wish to have power and control in the group situation and resent
the “authority” of the group leader and the impact of the other members of the group

- someone may be distracted or irritable because of other factors in his/her life, totally
unconnected with the course.

Now explain that the purpose of the next activity is to demonstrate and experience some difficult
behaviours, and leadership styles.Divide the participants into 3 groups and ask one third of the
members of each group to role play difficult behaviours when it comes to their rum. Ask them
10 use the list of behaviours on the board/ohp. and the text of the recent discussion to inform the
way they conduct themselves in the role play- they have a free choice of the difficult behaviour
they will demonstrate. Now ask one of the groups to sit *fishbowl" fashion in the middle of the
room, and the other participants to sit surrounding them. You, as trainer, will play the group
leader, demonstrating a different leadership style for each of the 3 role play groups. Announce
which style before you begin, and set the scenario, using the ideas on the Role Play Scenario
Sheet. Encourage group members who are not taking difficult roles to respond appropriately.
Allow each role play to run for about 10 minutes, or until you feel there has been enough
productive interaction.

NB:  As an altemative to you. the trainer, leading the 3 role plays vou could ask for 3

volunteers 10 act as group leaders.

At the conclusion of each of the 3 role play activities, allow each group to debrief with each

other before you bring the participants back together in a whole group to conduct the processing

activity:

- How did you feel about being a destructive and difficult group member?

- How did you react to the different leadership srvles? What kind of feelings did the
behaviour of the group leader.and the difficult group members provoke in you?

- How would you use this activiry in your own training courses?

- What have you learned as a group member from this activiry?

- What have you learned as a mainerigroup leader from this acti viry?

- Which leadership style do you now think is the most suitable for you?

- How will you use what you have learned today in ‘real life’?



WORLD HEALTH ORGANIZATION TRAINING MATERIALS - WHO/MNH/PSF/93 7B Rev. |

Page 66

10.

11.

12.

Now take the feedback from the participants in terms of how you as the trainer dealt with the
difficult group behaviours. Brainstorm the strategies, and list as many practical suggestions as
possible for dealing with difficult group members. (Use the Guidelines for Trainers for help with
this, if ideas are not forthcoming from the group). Ask participants to now complete the
Individual Action Plan for Leading a  Group, which ensures a commitment 10 implementation,
and to helping participants enhance their training skiils. If there is time, encourage participants
to work in pairs, or local teams, to plan a training course, including purpose, methodologies,
target groups and a detailed course programme.

When participants have had some time to reflect and to complete this Action Plan, explain to the
whole group that you will now lead into the final activity of this session which is to appreciate
the concept of ‘group life’. You will do this by explaining one model of group life and help
participants to relate this model to the experience of this group. Make the point that an
understanding of group life, and the ability to make analyses of how groups are functioning, will
strengthen effective group leadership skills.

Use the Trainer Information Sheet - Group Life to give you the material for a brief presentation
on and the Tuckman’s model of group life. Explain that there are others, but this one is being
used for the sake of simplicity. Now ask the participants to reflect on the process of this session
and first, as an individual activity, to draw a ‘session map' and then to highlight the activities and
behaviours of the group on that map. Draw an example on the board:

Fomin This happened when (activities, behaviours ......
Storming This happened when .....coiciicrinccnicnnn,
Noming This happened when ...,

Performing This happened When .....cooooiicvcennncn i,

When this has been completed, ask the participants to work in pairs to discuss the life of the
group in terms of:

forming storming norming performing

You could encourage participants 1o develop their own models. if they wish to and do emphasise
that the model is only a guide - human behaviour in groups does not rigidly comply with a
structured model!

When the pairs have finished, ask them to re-form as a whole group and ask for volunteers 1o
write their group life points in the ‘session map” which you have drawn on the board/OHP. Make
comments as appropriate and ask for contributions from the other pairs.

Conduct the processing activity:

- what have you learned about the life of this group?

- how helpful Is an appreciation of group life for your personal effectiveness as a trainer?

- how useful do you think the models are? Would your own model be more appropriate
and in what ways?

- in whar ways will vou be able 1o use your learning in this session as a trainer?

- how could you use or adapt this activity for your own training courses and in what
contexts?
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Workshop 7 - Handout 1

LEADERSHIP STYLES: ROLE CARDS
DEMOCRATIC

You are painfully aware that, though you might have a degrees of expertisc or at least extra
experience, effectual leaming depends on the leamers being actively involved in the learning process. You
really believe this and are commitied to it, even you have often experienced rejection from students
through working in this style. You see your role as drawing out your students’ knowiedge and
understanding, and blending it with your own, so that all the resources in the group are utilised. This
involves sharing your own knowledge of, and commimment to, the process. You are definitely prepared
to adapt your presentation to the needs of the group as they become manifest, although you do see your
role, within this democratic process, as leader. It is your intention Lo take every contribution of the course
members seriously and attempt to blend them all together to form a creative whole.

AUTHORITARIAN

You know or believe you are an expent in your field and that you have something worthwhile
to say, which is worth hearing. You also believe you express yourself clearly and that if group members
take the trouble to listen, there is much for them to leam.

Whilst you are willing o allow some questions to be asked. as you believe this helps the leamners
to get a complete picture, you don't hold with any time wasting by the unnecessary involvement of the
group members. You have something 1o say, they are there to leam, so let's get on with the job. You are
not keen on too many interruptions as you feel it breaks the flow, so if you think there are too many
people interrupting you, you will make a point of showing them who is in charge and whose session this
is.

LAISSEZ-FAIRE

You believe in letting group members come to their own conclusions about the issues under
consideration. You see your role as setting the ball rolling and then providing information and advice
when it secems most appropriate.

You do not see that this must be got across o the group at all costs and you are quite willing to
let the discussion ramble around. You believe that group members must take responsibility for their own
leaming, you are there simply 1o provide them with a few trigeers. You think that much of the feaming
is in the exploration. Your motto is enrjoyving the journey is more important than arriving at the
destination. You do not see your role as always being the first person to respond to contribution from
group members and you are willing to allow silences to occur 50 that other members can make a
contribution.
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Workshop 7 - Handout 2

P

o

Qo

QUESTIONS CARD - LEADERSHIP STYLES/‘BLIND DATFE’

WHAT DO YOU LIKE DOING IN YOUR SPARE TIME?

WHICH IS YOUR FAVOURITE BOOK?

WHICH IS YOUR FAVOURITE SPORT?

WHAT ARE THE THREE THINGS YOU THINK MOST IMPORTANT ABOUT LEADING
A GROUP?

WHY DO YOU LIKE LEADING A GROUP?

WHAT DO YOU THINK ARE YOUR PARTICULAR SKILLS FOR LEADING

A GROUP?

WHAT DO YOU NOT LIKE ABOUT LEADING A GROUP?

HOW DO YOU DEAL WITH DIFFICULT GROUP MEMBERS?

Workshop 7 - Handout 3

10.

11.

INDIVIDUAL ACTION PLAN - LEADING A GROUP

My particular strengths for leading a group are ............
The skills 1 need to enhance/develop further are .............
The new skills I need to practice are ............

The types of groups and training I can set up for the development of life skills education in this
COUNIIY are ..covrrmvesmins

I can do this in the following Ways .c..covvvenrnees and by talking to the following people ...........
My timescale for action is ...

I hope 10 achieve ...............

] will get support from ...c.ccevveecnnenne

The main thing(s) I have learned from this Workshop are .................

I am committed to developing life skills education because .....occvmevceinncccnns

My programme of training would include .....oevniiiniininniniine
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Workshop 7 - Handout 4
ROLE PLAY SCENARIOS

1. You are the leader of a local community group. One of the most respected and valuable members
of the community is leaving to work in another town and you have the task of working with your
Social committee to arrange a leaving party and buy a present.

2. You are the leader of the staff welfare committee at your school. Recently, there have been some
suggestions that a long-serving member of staff has been drinking heavily and taking lessons
while under the influence of alcohol. You have to decide on a plan of action, help and support.

3. You are the leader of an expedition of young people which involves camping and climbing. One
of the young members of your team becomes sick. but you feel that you cannot leave the others
on their own while you go for help, but you are afraid that if you don’t the situation will become
worse. You believe in making democratic decisions.
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Workshop 7 - Handout 5
TRAINER INFORMATION SHEET - GROUP LIFE

TUCKMAN'S MODEL OF GROUP LIFE

This model describes a group progressing through five stages. Many groups will progress
sequentially. However, some groups may not pass through all five stages, while others may jump
backwards and forwards from one stage to another.

The five stages are:

Forming - The group is characterised by anxiety, with a dependence on the leader. The group will be
attempting to discover its code of conduct, testing cut what behaviours are acceptable and what the norms
of the group will be; how supportive, how critical, how serious, and how humorous the group will be.
A group in this mode will approach the task with the feeling of Whar shall we do?

Storming - the group feeling will be one of conflict, with rebeilion against the leader, polarisation of
opinion, conflict control. There is likely to be emotional resistance to the task and a sense of the task
being impossible may pervade. a group in this model will often approach the task with the feeling It can't
be done, or I won't do ir. This stage often represents a festing out of the leadership which, viewed
positively, may be the means by which the group starts to take the task seriously and work out its
personal implications for them.

Norming - At this stage some group cohesion develops and norms for the group emerge. Former
resistance starts 10 be overcome and conflicts are paiched up. The group in this stage will be capable of
offering mutual support to members. Increasingly a determination to achieve the task will be accompanied
by an open exchange of views and feelings and a sense of co-operation. A group in this mode will often
approach the task with the feeling of We can do it.

Performing - The group is doing the task which has brought it together. Roles within the group are
functional and flexible, with interpersonal problems having been patched up. Individuals feel safe to
express differences of opinion and trust the group to find acceptable compromises if necessary. There is
lots of energy available within the group for doing the task, and as a result solutions to problems emerge.
A group in this mode will approach the task with a feeling of We are doing it!

Ending - Individuals leave the group and discussion focuses either around past shared experiences or
suggestions and attempts to hold the group together, Ofien suggestions will be made for the group to meet
at a later date for further support. There is a desire for the group not to end finally.
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COURSE Hl: DEVELOPING/ADAPTING AND EVALUATING RESOURCE
MATERIALS FOR LIFE SKILLS EDUCATION

Workshop 8 - Life Skills Lesson Methods and Design

Workshop ¢ - Review of Resources Materials for Life Skills Education
Workshop 10 - Strategies for Developing Teaching Materials -1
Workshop 11 - Strategies for Developing Teaching Materials -2

Workshop 12 - Assessment and Evaluation of Life Skills Education



WORLD HEALTH ORGANIZATION TRAINING MATERIALS - WHO/MNKH/PSF/93.78.Rev.)
Page 72



WORLD HEALTH ORGANZATION TRAINING MATERIALS - WHO/MNH/PSF/$3.78. Rev. 1
Page 73

WORKSHOP EIGHT
LIFE SKILLS LESSON METHODS AND DESIGN

PURPOSE

The purpose of this Workshop is to explore the range of methedologies which can be used in the
classroom to help children learn and to evaluate some relevant resources for life skills education if these
are available.

POTENTIAL TARGET GROUPS

Trainers. teachers, co-ordinators, curmiculum planners.

OBJECTIVES
To offer participants an opportunity 1o:

- become aware of the range of methodologies and resources appropriate for life skills education
- practise a range of life skills education teaching methodologies by active participation practice
writing life skills lessons

WHAT THE TRAINER WILL NEED

- Poster of Essenrial Skills (from Warkshop One)
- Poster of Educational Model

- Skills Cards

- Methodologies Cards

- Paper/pens

OVERVIEW OF THE ACTIVITIES (approximately 2 and a half /3 hours)

- Introduction and Climate Building (15 minuies)

- Whole Group activily - brainstorm teaching methodologies (10 minutes)

- Small Group Work - card game to match skills to methodologies (20 minutes)

- Small Group Work - presentation of lessons from iife skills resources, if available-  optional
- Small group work to devise a lesson (20 minutes)

- Presentation of lessons by each group and feedback (60 minutes)

- Processing and Conclusion (15 minutes)
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WORKSHOP 8

1.

6a.

Introduce yourself, the purpose and objectives of the workshop and conduct ice-breaker and
climate building exercises, as appropriate, bearing in mind that this session demands a high
degree of group co-operation. It is important to begin to establish an atmosphere of trust within
the group, as some role play activity will take place during the session.

With the whole group, ask the participants to brainstorm all the teaching methodologies they can
think of. Add any from the following list if (hey are not forthcoming from the group:

- teacher input/mini lecture
- teacher input with group participation
- discussion

- group tasks and activities
- brainstorming

- role play

- demonstration

- games

- group practice

- follow-up

- quiz

- debate

Ask the whole group which methods would be appropriate for the teaching of skills and what
constitutes the basic elements of that teaching. Make the point that skills cannot be effectively
taught by simply telling young people what to do - there must be an element of practice,
feedback and assimilation.

Now ask the participants to move into small groups of 4, 5 or 6 and distribute a pack of Skills
Cards and a pack of Methodologies Cards to each group. Explain that the object of the activity
is to identify which skills might best be taught by which methods. Ask one person from each
group to deal out the cards and for the group (o match the Skills Cards to the Methodologies
Cards. Suggest they take it in tums to place the Skifls Cards down in front of them, and then to
repeat the process in the Methodologies Cards to make up sets. Allow time for the groups to
discuss their sets and the reasons why they have chosen them.

Bring the small groups back together as a whole group. Take feedback from all the groups and
lead a discussion on the variety of methodologies appropriate for the teaching of particular skills.
Make the skills/methodologies into a poster; it will be a useful reminder and resource for future
work.

An additional activity - for teachers and trainers only - if life skills resources are available for
the workshop

Ask the participants to work in small groups and to aliocate one life skills resource to each group.
Assign each group & lesson from their resource and ask them to prepare and then present the
lesson to the fellow participants who role play well-behaved, acquiescent pupils. Make sure that
each group is allocated a different lesson. Participants should, again, have the opportunity 1o
experience at least-3 lessons. Explain that this exercise is to help them to prepare for the next
activity, which is 10 design their own life skills lessons.



6b.

WORLD HEALTH ORGANIZATION TRAINING MATERIALS - WHO/MNH/PSF/93.7B Rav. 1
Page 75

Now explain that the purpose of the next activity is to devise a lesson designed to teach a
particular skill. Ask the participants to return to their original small groups and to chose one of
the sets of skills/methodologies and to work collaborativety to write an explicit lesson plan for
a specific age group. The purpose of the lesson is to teach the chosen skiil. Offer the following
structure to support the activity and write this on the board/QHP:

- specific age-group

- skill

- content area

- objectives

- material needed

- introduction to lesson - purpose of activity(ies)
- activity(ies)

- processing

- follow up; take home work

When the lesson has been designed (allow about 20 minutes), each group is (o plan how it will
deliver - "teach” - the lesson (o the other groups. Encourage each member of the small groups
to take on a task - even if il is taking feedback on the board/QOHP and stress that the lesson
"teaching” is non-competitive and will take place with the support of the whole group.

Set up the practice lesson activity. Ask the small groups to take it in tums to teach their lesson

to the remainder of the participants who will ask questions and behave like well-motivated,

acquiescent young people of the designated target age group. Allow each group about 10 minutes

10 teach their lesson, (depending on the number of groups you have) and make sure you stop the

activity when the allocated time is up 10 ensure all the groups operate within the same time limits.

NB:  If you feel it is not appropriate (o ask adults to role play young people, suggest that they
react to the lessons as themselves, Whichever it is the case, it is impornant to encourage
the participants to articulate how it feels to be on the receiving end of a lesson -
teachers/curriculum developers are used to being the givers.

When each group has compleled its presentation, ask the members to sit down with the whole
group, in the circle, Now conduct the debricf and processing activity. First. ask the presenting
group to comment, without interruption from their colleagues. on:

- what they felt were the strengths of their lesson
- how they operated as a group
- what they leamned from the activity

Now invite the participants who received the lesson to comment, using the same questions and
adding:

- how it felt to be pupils/students, rather than teachers
what I would do if I were to teach that lesson ‘for real’ - adaptations I might make

Make sure you add your own comments. ensuring that your feedback, and that of all the
participants is positive and encouraging.
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10 Conclude the activity by thanking the participants for their hard work, and for trusting each other
in the role play and debriefing activity. Stress that participatory methodologies of this nature
allow skills to be practised and opportunities for leamning to be maximised. These kind of
methodologies are inherent in life skills education teaching. Ask the participants to complete the
following sentence stems:

- as a result of this workshop I have leamned....

- the activity/element of the workshop 1 felt most comfortable/uncomfortable with was......
- in my own teaching in future I may try......(state a methodology)

- in my own teaching in future, I will use this methodology in .....

Workshop 8 - Handout 1

METHODOLOGIES CARDS
WRITE THE FOLLOWING INDIVIDUAL STATEMENTS ON SEPARATE PIECES OF CARD.

TRAINER INPUT/MINI LECTURE

TRAINER INPUT WITH GROUP PARTICIPATION
DISCUSSION

GROUP TASKS AND ACTIVITIES
BRAINSTORMING

ROLE PLAY

DEMONSTRATION

GAMES

GROUP PRACTICE

FOLLOW UP



