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FOREWORD

Etudents In any population are vitally important members of society, They represent the
educaticnal investment being made ium the structure of any community's future and they will
eventually form and provide, as the adults of tomorrow, the managers, administrators, profes-—
sicnals, technocrats and leaders of society, During their comparative youth, or apprentice-
ship of learning, they refleet, oftem vociferously, contemporary and developing attitudes and
innovations. They can anticipate changes in social structure that often they themselves will

bring about, for in their experiemce are many of the characteristics of a lifestyle that they
will inevitably set about altexing.

What they find as unpleasant they will in later years endeaveur to change, what they find
inequitable they will strive to ameliorate, and whatever they experience inm their youth will
always temper their adult attitude.

The quality of their contemporary lives is thus an important area for study and close ex-—
amination, if the need for psycho-social change is to be recognised and in any way predictable,
This guide sndeavours to examine the experience of uprooting in its various dimensions, physio=
logical, seocial, psychological s.o. - an experience almest inescapable for the student ia high-
er education abroad, Medical case histories sre used illustratively in the text. Examples

from many other countries sre guoted from the extensive references and bibliography to’
this guide.

This guide, therefore, has the aim to improve the quality of life in cross-cultural educa-
tien, and, moreover, uniquely te invelve its readers — in all eountries - in discussion, res-
pense and eritical reflectiom,

Ch. A.A. Zwingmann

5, avenue Jean Trembley
1209 Geneva

Switzerland

A.D.G. Gunn

Director

Reading University Health Service, and

Chatirman of Scheol and University
Medicine for the United Kingdom

Northeoourt Avenue

Reading RG2 7HE

United Kingdom

A1l correspondence concerning this document should be sent to the Division of Mental Hezlth,
World Health QOrganization, 1211 Geneva 27, Switzerland.
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INTRODUCTION

The psycheo~social healrh problems of students from abroad who migrate to study abroad in
the higher education institutes of countries other than their homeland, are the concern of
this guide. It ig the first attempt to tackle a subject that is now receiving increasing
attention in many countries. Consequently this guide must not be considered final. It is
a beginning and a protetype desizned to initiate discussion, to invite critical comments
aud contributions from its readers.

It is regrettable that so far few countries have prepaved specific guidance material or fa-
cilities for their puest students'. We hope that this guide will go some way to remedy this de-
ficiency. It is appreciated that this is an ambitious project, and that applicatiom of all its
recommendations may be difficult since language barriers, different methods of providing health
care, and the ¢ollection of relevant information from, and about, certain areas of the world
pose inevitable problems,

In particular, it is the experience of uprooting* - (as defined by Zwingmann and Pfister-
Ammende 1973) which is explored and closely studied in this guide,

The special erisis of uprooting that occurs in a student's life is provoked by a separa-
tion frow the home, the supportive family and previous educational experience with a new and
developing lifestyle expectation and as often the disuse of the natural first language

his constitutes one of the most salient problems in the social psychological and physical well-
being of these individuals, This work defines the stresses that are being experienced by
students throughout -the. world today, and offers proposals for preventative, diagnostic and
remedial interventiom.

* (for which other terms such as 'eulrtural shock', 'homesickness', 'adjustment d1£f1cu1“
ties', and 'Heimvweh' etc., have been used — but which are less specific).




OBJECTIVES

Te provide:

+ Information on the characteristic psycho-sccial health problems
of students, and in particular students from abroad.

+ Definitions of uprooting snd the psycho—social disorders that
may ¢ccur as a result of failure to adjust.

. Propesals of preventive, diagnostic and remedial measures of
intervention,

. Guidince towards the improvement of the gquality of life in erosg-
cultural edugation, and stimulus for discussion and critical re-
flaction.

MNH/83.8
page 3




MNH/B3.8
page 4

DEFINITIONS

The student is an individual whe acquires knowledge at a racognized university, college or
specialized institute of higher educatiom.

The student from abroad is an individual who acquires knowledge at an institute of higher
education in & country other tham where he is nowmally resident, or where he received pri-
mary and secondary education,

Pgycho-gsocial factors are defined in accordance with the World Health Organization Report

(A,29/8, 29 March 1976) as:

'...factors influencing health, health services and commmity well-being stemming from the
psychology of the individual and the structure and function of social groupa. They include
social characteristics such as patterns of interaction with kinship or oceuparion groups;
cultural characteristies such as traditional ways of solving conflict; and psychological
characteristies suchas atritudes, beliefs and personality factors' (p.3, para 2.2).

M?ntal health is used here synonymously with psycho-social health, According to an interna-
tional expert definition, (WHD 1951) mental health is influemced by biological and sociolo-—
gical factors:

"It implies the capacity in an individual to form harmonious relationships with others and
to participate in, or contribute constructively to, changes in his social and physical en-—
vironment. It implies also his ability to achieve a harmonious and balanced satisfaction

of hig owa potentially conflicting instincrive drives = harmenicus in that it reaches an in-
tegrated synthesls rather than the denial of satisfaction to certain instinctive tendencies
a3 a means of avoiding the thwarting of others, In addition, it applies to individuals whoae
personality has developed in a way which enables his conflicting instincrive drives to find
harmonious expression Iim the full realization of his potentiality.’

Degpite its complexity, this definition, which has stood the test of time, contains all the
elements that are pertinent to this study.

System (Zwingmapnn 1973) is used here instead of culture, The label 'culture' has become a
cliché which leads to confusion and is relatively meaningless for differential psychiatric
and psychological purposes (Jablensky & Sartorius 1975, and Sartorius 1978). The term
system iz utilized to mean an insriturionalized way of living congistring of political, eco-
nomical, social, and ideological-ethical conventions that functiom as regulators of think-
ing and behaviour,

Sub-system is used to mean a parvticular society or nationm.

'Western' in connection with system, refers to an essentially marketr orientated system where
there is commonly an individualized mode of living, and often an ideology that may have been
based on Judaeo-Christian traditions, but the term will be used widely and is, in no sense,
geographical, Thig reference igs rhe most difficult term of all teo define. Historically the
term 'Western' is used frequently to imply West European but this iz contemporarily inappro-
priate, since institutes of higher education have developed world-wide, These institutes
have, however, be they in Europe, Asia, Africa, the Americas or the Antipodes, almost in—
variably developed in a 'western' style and have forged interconnecting links of pestgradu-
ate exchange and academie staff mobility that comtinue this soecial system of development,
The term is retained, therefore, in this publicatiom, because its connotations are implicit,
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- "He", the male pronoun, is used for comvenience in the text but it is implicit that it also

refers to the female and it 1s recopnized that throughout the world the number of female
students in higher education is inereasing annually.*

* (eg., in the UK in 1982, 507 of all new-entrant medical students were female).
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1. THE WUMBERS INVOLVED AND THE REASONS FOR MIGRATION

The number of students attending insticutes of higher education has been increasing consi-
derably and continuously since World War IE. There are pumerous reasons, which it is not the
remit of this publicarion to examine in detail, but they include an inecrease of the require-
ments of training in all developing technologies, grester democratizatien (access to higher
education by all socio—economic strata of the population), the broadening of educational objee-
tives, and a requirement by the developing world for education in all skills of modern life.

Of primary interest is the sharply increasing number of students from abroad at institutes
of higher education throughout the world. Thus, the number of students from abroad increased
on a global scale from 239 000 in 1960 to 479 Q00 in 1969, and to 704 000 in 1975, The number
of these students during that fifreen year pericd corresponds te an average annual growth of
7.3%. 1f we take this rate as a base indicator, the total number of students from abroad could
then be estimated o be at present (1983) as well in excess of one million.* Some of the main
tendencies of flow within these populations were registered in 1975 as follows:

TARLE T
FLOW OF STUDENT POPULATION (UNE3CQ 1973)
1. TFROM ASTA : to N, America 111 206
to Europe & USSR, 46 000
2. TFROM AFRICA : to Europe & USSR 61 315
3. FROM N, AMERICA : to Europe & USSR 26 648
4, FROM 5, AMERICA : to N, America 17 141
to Europe & USSR 14 822
5., FROM ARAB 5TATES: to Europe & USSR 47 413
to Asia 20 517
6. FROM EUROPE ! to N. America 29 634
te other European
states & USSR 104 853

With regard to the subjects students pgo abroad to study, the example of the United King-
dom - as the largest recipient country of Western Europe —~ can be cited, Of a total of 119 559
students from abroad in 1979, 31¥% of these students were engaged in engineering and technology;
20% were involved in social administration and business studies; 207 in science; 7.6% in medi-
cine, dentistry, and allied health sciences; 6% in languages, lirerature and regional studies;
and 5,27 in the arts other than languages. (British Council, 1980),

*(The percentage of the total population who migrate during their higher education is thus
demonstrably considerable and a trend has clearly long existed amomg students to "go abroad'
for at least part of their study, The most recent trend of all has been, however, to remain in
their own region or continent, but such students are still uprooted from their own family home
or town and this experience is common to the greatest number of students throwghout the world,
Differences between prouneness to any specific forms of psycho-soecial i1l health directly attri-
butable to changes in these patterns of student migration are not yet definable. Newvertheless,
the requirement te adjust to the role of being visitor, or tourist during temporary phases of
what is {or the duratien of the studied academic course essentially an uprooting and migra-
tion experience , adds to the psycho-social vulnerability of any individual,)

AT AL RO 4 AR
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International migration of students is thus an established pattern and seems most frequent-
ly to be due to a variety of reasons which include:

. Economic need (eg., students are sent abroad to increase the developmental potential
of the home nation).

. Nom-admission to certain disciplines in the howme nation {eg., medicine),

Inadequate facilities for instrucrien or lsboratory use in the home nation (eg., nuc-
lear physies},

- Requirement for further education above the ordinary tertiary level, {(eg., ¥h.D.,
M.5¢., M.D., etc.) where the facilities do mot exist in the home cOuntLy.

Tradition, (eg., where students, postgraduates and the newly graduated go abroad for
prestige reasoms), Mejia and his collaborators (1979) commenting om this state:

"...the excessive migration of physicians and nurses, like that of other kinds of man-
power, whether highly educated or not, is largely conditioned by, and therefore & symp~
tom of, political, economic and social jmbalances in the world's system,'

These students who represent the intellectual elite of their nations are thus a populatiom
at psycho-social risk because uprooting is an inescapable requirement of their educational pur-
suits.

2. OBSERVATIONS ON THE PSYCHO-SOCIAL HEALTH OF STUDEMTS IN GENERAL

a) According to the published literature, certain aspects of physical health, and parti~-
cularly the mental health of students and especially the 'international' student, are both more
at risk than that of the comparable non-student population, Their 'occupational' hazard may
be defined by anxiety and depressive reactions, affective and psycho-sexual problems, respira-
tery and gastye-intestinal disorders, ete., (Kidd, 1976; Walters, 1970; Guom, 19795 a.o0.).
The higher incidence of gastro-intestinal disorders is reported by a British author who states
that just as "an army marches on its stomach", it would appear that also a student's stomach
was "a reliable monitor of his or her psychological well-being,’ (Gunn, 1979), Thompson and
Bentz (1975) who assessed students' healih in America, discovered that only one third of their
population had a personality score associated with 'good mental health'. Thirty-five percent
scored in the range 'borderline’, amd thirty-five percent of the students had scores that were
indicative of a psychiatriec digorder,

The gignificance of the depressive component tends to be reflected particularly in suicide
gtatistics. A large number of authors report am unusually high rate of suicide among students,
According to a survey by Ross (1969) it was then the second greatest cause of death among
Unired States college students, and fifty percent higher than for other United States citizens
of comparable age.®* Domino et al (1980) maintained that "suicide represents a major cause of
death among young adults and a phenomenon of substantial magonitude on college campuses”.

Rates of completed suicide in excess of their age group were also reported in colleges and
universities of the United Kingdom, particularly at the universities of Cambridge and Oxford

* Hollinger (1978) reports that suicide is the third leading cause fér death among
15-24 year olds in thé United States. Accidents and homicides account for more deaths.
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(Parnell, 1951; Parnell & Skottowe, 1957; Rook, 1959; Hawton er al, 1978).% Gunn states
that self-harm (para-suicide) and suicide attempts among students have reached "...epidemic
proportions in certain communities. Nowadays in the United Kingdom for this age group, it is
the commonest cause for hospital admissions, and culturally ir iz the Teverdose' which is the
commonest method”" (Gunm, 1979,) In the same work a Swedish source (Norman, 1974) is quoted
according to which suicide accounted for fifty percent of all causes of student deaths.

It is probable that this situation 1s similar in other establishments of higher education
in Western Europe.

Although suicide statisties are relatively poor indicators of the quality of life because
they tend to be subject to error, to differential registration procedures of death, religious
taboo-manipulation, ete., (Zwingmann, 1965, 1973) such a massive and competent testimony can—
not be ignored, especially since it comes from systems in which suicide is not sanctigmed.

b) The potential vulnerability of all students to any form of psycho-sacial 111 health is
characterised by what may be defined ag:

"Task dependency'
"Situation dependency’

=  The 'task dependent' ynd primary roleof the student in higher education is to acquire
speciglized knowledge with the ultimate goal of acquiring professional qualification. In order
te be successful he wust learn to think, retain and organize information and manipulate abstrac—
tions ete. To think systematically and ¢reatively is a highly cemplex task, Some of the
intellectual operations must be gutomatized to a degree so that they become secomdary needs.
This requires not only a certain intellectual capacity, but comsiderable volitional efferts and
sacrifices. This means that he must learn to control his 'subcortical nature' (sit when he
wants to move, solve problems when he wants to dream, study when he wants to play) im other
words he must aecquire suto-discipline and when required, renounce immediate gratificatiom and
postpene pleasure. Thus there are few occupstions that are potentislly more anxiety provoking
and meurosils producing than the oecupation of a student.

- 'Situation dependency' is less complex but psycho-socially equally frustrating. It con-
cerns the material (financial) dependency upon and {(support by) institutions, governmants, or
parents and relatives during the period at which independence is most acutely needed and desir=
ed. Pressures of achievement expectancy to which many students are subjected, by those who
assure their livelihood abroad, are added to an already 'loaded' situation and centribute to an
exacerbation of any uprooring problems.

3. OBSERVATIONS ON THE PSYCHO-SOCIAL HEALTH OF STUDENTS FROM ABROAD

There is no indicatien ¢urrently in the literature that gives reason for the assumption
that the health status on arrival of students from abroad is inferior to that of indigenous
students. In fact in terms of the principle of selection it may be in many cases superior, and
furthermore the student from abroad may be initially better motivated toward achievement than
his fellow students from the host country.

&) One of thefirst large field studies reported on the mental healrh of students from
abroad was that done on Nigeriam students in Londem (Lambo, 1960).%% The officizl reason for

* These findings are challenged by some other authors (Sims et al, 1973; Schwartz et al,
1980),

** The mental health problems of students from abroad have been primarily investigated in
the United Kingdem and in the United States, but many of the published studies have been sub-—
Ject te criticism (Spaulding & Flack, 1976),
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this research (a follow-up of previous investigations carried on berween 1957-1959) wae a memo=
randum to the Nigerian govermment which stated rhat the imcidence of mental breakdown amomg Ni-
gerisn students studying in the United Kingdom had become remarkably high and that it had spread
from individual students to husbands and wives. This survey of Nigerian students showed a
peychological morbidity rate of 25%, One in every eight students suffered from mild emotional

problems, one in every twenty manifested severe emotional problems and one in every fifty had a
psychotic digorder,

Another guestionnaire study, conducted by student health physicians of twenty-two univer-
sities inm the United Kingdom, confirmed that overseas students “constituted a special problem
in terms of mental health” (Mair, 1976).

Gumy (1970} described the preponderance of psychosomatic illness in students who origin-
ated from abroad,

Ward (1962} in the United States observed a 'foreign student syndrome' expressed in soma-
tic complaints, regression, withdrawal and reluctance to communicate. Cox (1976, 1977) has
described the problems of migration and mental illness and the particular problems of the
"temporary migrant' (ie. the student from abroad) in & discussion of transcultural psychiatry,
and Anomonye (1976) the numerous intrapsychic and enviropmental problems of African students in
Britain. (See Tahle II).

TABLE 1I COMMON CAUSES OF PSYCHOLOGICAL STRESS FOR
AFRICAN STUDENTS IN BRITAIN (Anumonye, 1970)

INEVITABLE FROBLEMS

British peculiarities Sexual problems

Racial discrimination Career choice restrictions
Accommodation difficulties Study method discrepancies
Separation reactioms Dietary difficulties
Age—-determined problems Personality problems
Language and adjustment Britigh climate

AVOIDARLE PROBLEMS

Financial stress Over—identification
Misunderstanding & mistrust  Academic inadequacy
Teacher=student difficulties Ethnocentricism
Vocational guvidance Disillusionment
lLoneliness Empleyment difficulties

i Married student difficulties Inadequate embassy support
|

In a brief series of articles (perhaps anticipating professiomal journal analysis and for-
mal psycho-social research), A. Noudehou (1982) of Nigeria claims that African students, who
had ag childrenm been raised in admiration of European civilization, still tend to follow a
seif-impoged pattern that requires those who aspire to high public office in their country, te
receive their academic educatiom in an institution of their previous colonial 'masters'. He se-
varely criticises Eurcopean policies of giving educational aid to students from developing coun-
tries. Claiming that this expensive and élitist type of education does not provide for "local'
needs, Noudehou emphasizes that it further accentuvates the gulf and imbalance between industria-
lised and developing nations. He helieves that in certain cases this iz a part of the "econemic
exploitation of human resources” and it comtributes unwittingly to a cultural and political do-
mination of the Third World.
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Many af the young Africans of today, he eclaims, are thus aspiring to achieve the same edu-
caticon as the children of their previous colonial "masters' without sufficient concern about
the usefulness of such an education to the development of their own country.

Some African governments, aware of this situation, have restricted the number of scholar-
ships and fellowships available for studies abroad. This, however, has resulted in a selection
based sometimes on neporism rather than on merit. Often it thus arises that it ig fhe children
of parents in influential govermmental positions who go abroad to study.

Noudehou also reports that on their arrival in the western world, African students find
themselves in g dilemma ~ either they sdept local customs and behaviour and assimiiate, or they
maintain their originality at the rvisk of being considered by western fellow studants and by
their own nationals, as 'backward'.

Digillusioned, to find instead of the noble ideals which the student had dreamt of, that
it was an opportunistic, money-minded world in which they were plumged, the African student
then tends to react to it all at first with hostility. Soon, however, they may hegin to accept
that which was formerly considered to be eulturally degenerate, amd thus they become victims of
the consumer—orientated society., 1In fact it is observed that many African students exceed the
consumption pattern of their European colleagues in their accummulacion of gadgets. This is
particularly evident with regard to electronic instruments, eg., hi-fi's, calculators, transis-
tor radios and cameras etc., Merchandisers are unanimous in declaring that, as well as new im-
migrants, the African student, om arrival and prior to return, frantically attempts to acquire
the most sophisticated and often the most extravagant models in this area,

It can be appreciated that this may well be an expression of the novelty experienced at
finding such plethora of such goods, where previously they had only experienced a dite shortage
(an understandable 'Aladdin's Cave' reactien). Nevertheless, material goods should not be the
only souvenirs that are taken home, especilally when so many of such items will not be ultimate-
ly serviced and repairable - and if their mere acquisition is seen as a status symbol, then the
fundamental philoscphy of a proper education has not been sufficiently emphasized or absorbed.

b) The problems experienced by students from abroad cannct, howsver, be easily general-
ized, for many have lived in the 'host' country for a long pericd of time, ot mav be only
short=term and temporary visitors (eg., on a three month post—graduate or language course). Any
problem experienced is also further complicated by the essential psychological difficulties of
late adolescence, where the immature is seeking a social or a sexual identity and matching it
with the assumption of adult responsibilities. In contrast, many students from abroad who are
uprooted for the purposes of further education, are of mature years and have responsibilities
to their families and sibliugs in their homeland. In particular the changing role and progres—
sive emancipation of the female must be recognized, for she may experience during her student
vears a liberation from many of her previously expected roles as a young woman, both at home
and away,which pases severe adjustment difficulties. Moreover, in times of political strife in
the world, many students are desperately imsecure with regard te their future, when during a
time abroad, their howe country, to which they planved to return, is subject to a change of go—
vernment and ideological regime., There iz one common experience, nevertheless, that all stu-
dents from abroad share, regardless of their age, sex, vocation or predicamepnt, and that is that
they ave uprooted sud a study of this phenomenon is essential for comprehending their special
vulnerability.
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A, UPRDOTING

The student from abroad has to cope with a massive number of changes which involve alter—
ations in the dimemsions of both familiar and unfamiliar conditions. More specifically his
routinized relationships with his primary milieu, and affective reference objects (eg., home-
land and family) are significantly modified in that:

- the direct physical contact with them is disrupted or partially disrupted;
. the socic-affective contact wirh them is disrupted or partially disrupted;

«  the cultural, cognitive, linguistic and other habitnal and comdirioned contacts are
disrupted or partially disrupted;

. the individual iz confronted with an unknown and/or indifferent, or even hostile,
thost' milieu.

These phenomena of significant changehave been unified in the concept of 'uprooting'#
{(Zwingmann, 1973}.

Coping with such changes may exceed the level of stress—tolerance in any student and they

may become affected by what is perhaps therefore wore acceptably defined as an 'uprooting dis-—
order',

Rooting and uprooting:

The human 'roots' ecomnsist of affective, social, cognitive and other inter-—actional proces-—
ses with the primary milieu and conditions or phases of reference (the family, the community,
familiar traditiens, experienced states of well-being etc.). This milieu, and conditions of
reference are the equivalent of the "soil',

The inter—action or rooting process defines in a large measure the quality of life of the
individual, It is a "gratifying' experience, maximally in the sense of pleasure, minimally in
the sense of primary need-reduction.

'Uprooting' means then, the partial severance of the individual's inrer-action with his
primary milieu and/or affective refaremce objeects, and this separation may be both sparial and
temporal , %

Uprooting covers the event of disrupriom of habitual gratification to the less precisely
definable period of accomplished re-establishment of pre-geparational levels — or the achieve-
ment of & higher level — of gratificarion. This time, immediately following the uprooting im-
pact — when the loss of the familiar is experienced - is normally followed by gome natural
gigns of distress. This does not mean, however, that uprooting is always essentially harmful.
Uprooting may be, on the contrary, potentially heneficial, particularly during young adulthood.
In fact, successful independence consists of coping satisfactorily with consecutive episodes of
uproocting, and the achisvement at the same time of a well balanced state of psycho-social
health.

% This analogy was adopted by the present author (Zwingmann) to facilitate comprehension
and linguistic transposition.

#% 0ld people, like old trees, are less likely or unlikely to benefit from tramsplantation.
The same is true of 'marure' students and most post—graduate students from abroad are of a ma-
ture age by comparigen to other 'local' students, (Gunn).
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The modes of reaction to upreoting are distinguishable as:

L. The adequate uprooting reaction, which comsists of the achievement of the pre-separa-—
tional, or a higher level, of gratification within a reasonable span of time, and
without incapacitating symptomatolegy (eg., occupational proficiency and aspirations
are essentially maintained).

2. The inadequate uprooting reaction, which consists of frustrated efforts to reach a
satisfying level of gratificarion.

3. The pathological uprooting reaction, which consistz of a lack of, or cessation of
effort on the part of the individual to achieve a realistie restructuring of the gra=-
tificational level. This may further progress to an acute paranaid reaction, charac-
terised by suspicion of all attempts to help or intervene, by a retreat into apparent-
ly psychotie behaviour and delusions. Communication with reality is not totally lost
but the intermal distress and confliet being experienced may be so acute and inexplic-
able to others thar the diagnesis of schizophrenia may be quite wrongly applied,

Categories 2 and 3 are considered as an "uprooting digorder', their origins are datermined
by intrinsic (constitutional! and personality) and by extrinsic environmental and (stress) fac-

tors = see below:

PARAMETER OF UPROOTING AND REACTION MODALITIES {a)

FIGURE 1 and SAMPLE OF PQOSSIBLE REACTION PATTERNS (b)
(Zwingmann)
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Epiphenomena® of uprooting:

The phase that follows the extrinsic impact (loas of familiar, affective, social and cog-
ritive landmarks of zupport) tends to be characterized by feelings of disorientation and sliema-
tion, by retrospective depressive reactions, and by psychogenic and somatic troubles.

0f these known epiphenomena only the retrospective—depressive reaction needs an introduc—
ticen, as it has been notoriously neglected in the social-scientific and medical literarure,
This psycho-temporal dimension of human behaviour was, in extreme situations of separation,
once described as a setious disease - namely 'Heimweh' (homesicknessz or 'nostalgia’), This 'di-
sease' was examined and comceptualized by the present suthor undey the label 'nostalgic reac—
tion' (Zwingmann, 1973, 1978b).

* Epiphenomena is used instead of 'symprom' to emphasize the essential mormality, and that
uprooting itself is nor a disease.
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"Wostalgic', within the parameter of uprooting, means that the essentially prospective,
realistic course of gratification has been substituted by an essentially retrospective, and un-—
realistic course of gratification. The content of nostalgic involvement comsists of pictorial
and mostly idealized representations of rhat which was experienced, the personal past and/er
histerical quasi-experiences of the past.®* The 'wish to return' to the real, or unreal past
stands in the foreground of the individual's reaction.

While nostalgie invelvement is gratifving per se, the oscillation between the 'happy' past
that pulls, and the ‘unhappy' threatening present (and future) that pushes, tends to be experi-
enced as a depregsive reaction (as in grief and bereavement [ Cox, 1982 ). Normal nostalgic
reactivity, for anyome, ig an important and healthy psyechic funetion, as it assures socio-
affective continuity during the stressful period of uprooting. However, excessive and persis-
tent nostalgic engagement tends to slow down, or jeopardize - recuperation, and has therefore
socially deleteriouns consequences.

% In certain systems psycho—temporal over-dependencies on the past are 'learned' from in-
fancy onward. Certain elements of the learned {conditioned) past become autonomous gnd can-—
not larer be distinguished from the authentic personal past, even by the individual himself
(Zwingmann, 1973, 1978b).
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B, DTHE UPROOTING DISORDER

Uproeting disorder is used here in place of vague notions like 'migration disease' or ill-
defined and slightly pejorative notiong like 'foreign student syndrome'. It is an uprooting
disorder when, after significant change, as in, for example, the spatial separation of a stu-
dent from his primary milieu anmd affective reference objects, -~ his normal* psycho-social,
physiological and cognitive functions remain persistently disturbed, to such a degree that
steady progression towards the occupatiomal goal is disrupted. It is, however, not the magni-
tude of change alonre that is decisive for an uprocting disorder to ocecur, but its qualitative
aspect. The uprooting disorder is thus in the broadest etiological sense, the product of im-
perted social and human deficieucies and incompetencies in relationships, and the social and
human deficiencies in relationships with the individual's host milieu.

The uprooting disorder is thus likely to reduce the quality of life, the level of aspira—
tion, and especially the occupational competence of the individual,

1. SYMPTOMATOLOGY

In the uprooting diserder, - disoriemntation, nostalgic-depressive reactions, feelings of
isolation, alienation and powerlessness, and hypochondriacal reactions, - are more pronounced,
and the disorder is frequently characterized by paranoid, hostile, aggressive and self-aggres-
sive eomponents. Aggressive 'discharges' may result from the nostalgic illusional process, -
that is from a2 comparison with the idealized past of the painful present amd a threatening fu-
ture. Most severs cases of uprooting are characterized by extreme forms of resignation {nostal-
gic fixation) and violent short-cireuit and often self-harming acts.

The upreonting disorder corresponds in its 'inadequate' gradation (see Figure 1) to the
"adjustment reactions’ of the glossary to the International Classification of Mental Disorders,
code numbers 309, -0.1, -0.2, -0.3 (WHO, 1978). Its pathological form is classifyable among
the non-organic psychoses of the depressive/confusional and/or parancid reactien types (code
numbers 298.0, =0.2, -0.3 of the above-mentioned glossary).

The nostalgic illusional/delusional content constitutes a characteristic that justifies
the classification of the uprooting disorder as a distinctive category of the intermationmal
glossary (Zwingmann, 1976),

Z, PREDISPOSITION

The quantity and quality of uprooting reactivity is influenced by intrinsic and extrinsic
features.

Intrinsic features consist of:
a) constitutiomal factors
-~ The present or previeus state of health, both physical and psychological.

- The physical appearance of the individual (ez., skin colour, ethnic derivatiem,
gize, ghape, etc.).

b) learned or conditiocned factors may include:

- The degree of psychological and socic-affective maturity {the level of frustration-
tolerance);

* The criterion for 'mormal' is the pre-separational level of gratification or an equiva-
lent thereof.
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Ideglogical and ethical differentiacion;
The extent and quality of motivation;

Previous exposure to other people from other systems or experience of living in
other systems;

Aspects of behaviour and linguistic ability.

A predispogition to an uprooting disorder is thus present when the individual is poorly
equipped to adjust to, or is in comflict with, any apparently ‘acceptable' standards of a par-—
ticular host system. This may be the case for instance whenever he:

is of poor physical or mental health;
looks different (physical appearance, skinm—colour, clothing, habits, ete.);

suffers from parental and institutional over—dependency (stndies abroad occur at anm
age within a period of identity formation);

behaves ego— and ethno-centrically, is loss and threat-oriented and predominantly
retrospective;

is insufficiently or inadequately motivated® (those studying abroad primarily for
personal or financial reasons, tend to be more vulnerable than those who leave to
improve the soclio—economic potential of their country);

displays unacceptable conduct;

iz unable to communicate appropriately;

is poor, and is a citizen from a disavowed nation or political system (eg., the

'refugee’ student) where his/her home nation has changed its government during the
study period abroad — thus threatening family and Efuture career status),

3. TRIGGERING AND EXACEREATING FACTORS

Extringic factors or envirommental stress factors tay precipitate and exacerbate an uproot-
ing digsorder. Contrast or dissimilarities between the host system and the familiar one left be-
hind by the individual may act, by degree, as stressors. They are as follows:

climatic and topologleal dissimilarity;
linguistic dissimilarity;

politico—economic and social dissimilarity;
ideolopical dissimilarity;

general cultural dissimilarities (of customs, rhythm of life, housing, nutritional
habits, courtship patterns, religious beliefs, etc.);

racial diggimilarity, or discrimination.

* With respect to motivation, T.A, Lambe (1960) divided students whe went abroad into two
broad categories, ie., those who wete opportunistic and materially minded, and those who were
motivated by a spirit of vocation by temperament and by necessity., Accordingly, the former
would perform poorly and in fact, from the surveys conducted, did so,
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These dissimilarities are, however, not mutually exelusive., An immigrant may be from a
different nation but of the same culture, or be of the same cultuyre but of a different skin-
colour than the majority of the heost population, It is, of course, not the contrast as such,
but its nature and quality, that may exert an exacerbating influence. It may be for instance
less important whether a student who had lived in the country lives now in a ecity, but whether
he lives in relative isolatiom, or on the campus and whether environmental conditioms, housing,
hygiene, warmth, ¢r nutrition etc., are adequate or not.*

Among other factors that may adversely affect the uprooting experience of a student is his
dependence on the financial source that allows him to study abroad, (ie., sponsorship by his
home government, the govermment of the host country, or a particular imstitution thereof, his
parents or himself) and especially if the suppett is in auy way inadequate.

Last, buf not least, the degree of veolition and motivation for study abroad is of signifi-
cance. There is for all students from abroad a basic factor of situational reversibility. Un-
like many other emigrants and refugees, the student is not 'forced' to stay abroad, Thaere are
no physical obstacles preventing his return in the majority of cases. WNevertheless, he cannot
retura at will because of psychological and/or socio—economic reasons with the studies uncom—
pleted, for he would suffer loss of prestige and status. This dilemma is, in consegquence, one
of the most aggravating factors for the studenmt who finds himself in difficulty.

* Gunn (198la) found that studeuts living alone in private flats had a higher incidence of
pesycho-social problems than those living in halls of residence, collegé or communal dwellings.
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C. SPECIFIC TYPES QF SYSTEMS ('CULTURES')

Both intrinsic and extrinsic features are in a large measure characteristic of any parti-
cular system and gub-system (the culture, the national society, the commumity, the family a.o.).
Ia other words the individuwal student i=s inevitablyv importing system~specific features and he
is, in the new milieu, alsc exposed to system—specific features. This interface, which is of
significance for uprooting adjustment, may be a pasition on a continuum that extends from any
system characterized by perfect, friemdly social and human relatiomal conditions (intermally
and externally) to any system that iz characterized by imperfect, hostile seeial and human re-
lationship conditions (internally and externally). The former system has, for reasons of simp~
lification, been labelled 'open', the latter has been labelled "closed' (Zwingmann, 1973).

Perfectly open systems are utoplan. The majority of existing systems tend to be at least
more closed than open. 'Closed’ and 'open' are thus to be understood as relative notions. A
system may, for instance, be relarively ‘open' with respect to the equality and freedom of dis-
placement (travelling), to express opinions, to choose pleasure, ete., but relarively 'closed'
with respect to the existemce of racial discrimination, the impossibility of tramsgressing
caste-lines, soclal conventions or the necessity to be sxtremely competitive and consequently
inconsiderate toward fellow men or women. A student from abroad may find his uwniversity or
college is an 'open' system, yet the town or the country of temporary adoption 'closed'. How-
ever, in theory, according to national constitutions, (eg., declarations of independence, free-
dom, human rights, etc.) most western systems adopt the stance of being 'open'.

Closures are obstacles to the achievement of maximal social and psychological well-being.
They are often esgentially of eéconomic origin and consist primarily of asocial and antisocial
tustoms and organizational rules and laws (segregation by class, caste, professions, religions,
denominations, race, nationality, etc.). These segregations constitute hardship for thoese who
are not membersz of the dominant or 'acceptable’ category. However, whilst life-long or perma-—
nent members of a closed gsystem may have become relatively immunized to such socio—economic and
human relationship deficiencies, the newcomer tends to experience them as noxious s5tressors
that are particularly difficulr to adjust to, and cope with.

An assessment of closures invelves an appreciation of all dimensions of health including
the ideoalogical, which 15 one of the main springs of psychelozical and social behavicur. Such
an appreciation iz unot only justified bur imperative if any intervenrional measures are to be-
come maximally effective. Official licence for the breoadest interpretation of health is given
by the document of the World Health Organization (A29/8/1376) which became, by its acceptance,
4 resolution:

"... These psycho-social factors are interdependent, and the way in which they affect the
healthy development and functioning of individuals cemnot be understced without consider—
ing the more global aspects of society ~ the organization and division of work, the inati-
tutions and structures forming the socio-political systems, the values, norms and codes
regulating the behaviour of individuals and groups, and the cultural heritage.” (p.J para
2,2),

The system, (or society) therefore, which the student from abroad enters, in order to
achieve academic qualification, has characteristics whose impact will affect his psycho-secial
well-being. These characteristies may not always be appreciated by the indigenous, but an ex~
amination of them is essential in order to appreciate their potential effect.
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D, THE 'WESTERN! SYSTEM AND THE POTENTIAL EFFECT ON STUDENTS FROM ABRCAD

a) The western system of higher education has, in recent decades, had a large influx of
students from abroad. This system is, in varying degrees, relatively closed in many of its
soclo-economic and human relationship aspects.

Fundamentally, the student who enters the western system experiences, to varying degrees,
life in:

= an essentially privatized or market-orientated economy with resultant epocentric and
athnocentrie behaviour=variants, with 'loss and threat' orientation, retrespective
disposition, and an emphasis on opportunistic behaviour and competition;#

-~ a hierarchial structure of interaction with qualitative distinctions between people
{classes, castas, religious denomimarions, races, foreigners, etc.)i

-  an apparently unrealistic and/or spiritual ideology that mey provide apparent justi-
fication for economic and social injustices;

= a "double' morality and scheme of apparent hypecrisy that may be seen as a 'cover-up’
for incompatibilities between proclaimed equalicties, {that which has been elsewhere
denounced as the "comedie humaine').**

Individuzls are prone te rteact with an uprooting ¢isorder when they experience a totally
different and contrasting life-style or system, to that in which they have wmatured or become
usged fo.

Similarly, individuals unfamiliar with the western system who enter it from a different
one are at high risk of an upreooting disorder (see Table III1).

CASE ILLUSTRATION 1

An African student In Sweden studying electropnic engineering, coped well with the
climatic change and the lapguage of his course which was in English. Sexually and
gocially he felt deprived, however, since he had arrived in tho country with the
misconception that he was going to spend threc years of stody in a seciety where
sexual activity was freely available. He could not make any friendships with girls
that lasted long because he constantly sought o advance the relationships too
rapidly and was repeatedly rejected. He started to cxpose himself on the streets
of Stockholm and was arrested. The third time he was arrested, psychliatric re-
ports were called for, and an 'acute parancid reaction' was diagnosed. He was
ordersd to have treatment but on the first day he was to attend the hospital, he
hung himself in his hotel. His kody waz flown home for burial by his reiatives.

The climate of potential alienation that characterizes this system is complicated by ac-
celerated technological (and consumption} aspects that make ¢ompetition a noxlous stressor of
the first order for some. The adoption, or involvement in, reckless eompetition tends to have
an adverse effect on uprooting adaptivity in students from abroad who way not have experienced
such a "elimate' before.

* Among the vulnerable populations that seem to suffer from the egocentric aspect in par-
ticular are students from Afrvica. A writer from Nigeria reports that students who return to
that country imbued with the strongly "individuslistic' attitudes of the West come into con-—
flict with the 'collective' ideology of their homeland cemmunity (Neudehou, 1982).

%% Aspects of these social, ecconomic and ideclegic deficiencies, or 'closures', have been
described and defined in the works of writers of the West, like Moliere, Rousseau, Voltaire,
Hugo, Zola, Marx, Dostojevski, Gorki, Lenin, Londom, Sinclair, Russell, Sartre and many others.
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"Closed' systems in geneval amd the western system in particular are characterized by .a
weak prospective momentum and a tendency to excessively venerate the past,.* Thus membets of
‘elosed' systems tend to suffer from a psycho-temporal dysfunction which has been defined as a
'nostalgic disposition' (Zwingmamnn, 1973). A nostalgic disposition and proneness to an uproot—
ing disorder are foumd to be closely related. This psycho-temporal dysfunction®* inhibite pros-
pective activity, as well as social human communicative progress. In a transposed sense, the
future is "closed' and the past wide "open', Institutionalized efforts to maintain the socio-
economic and ideological =status quo, - otherwise expressed as the perpetuation of anachronisms
that predispose toward socially noxious behaviour by falsification and idealization of the cul-
tural, mational and spiritual past, - bave been clustersed under the notion 'mostalgization’
(Zwingmann, 1973, 1978). Increased conservative practices often induced by the fear of 'opening
by ways of revolution, can be observed at all levels of life in the western systems {see the
nostalgie fashions, Jesus-Christ Superstar or evapgelical movements, the myth of the 'Golden
Twenties', the legend of the "Mayflower', the perpetuation of the lawless 'cowboy' past by
western movies, etc.).

TABLE IIT RISK OF UPROOTING DISORDER
(Zwingmann)
LOW RISK HIGH RISK
The individual who goes from onme open . The individual who goes fromone clos-
system to another: (after correction ed system to another closed one; meets
for wnfamiliar conditions: ethnic, accommodation problems, unfamiliar
climatre, ete.). rules and contradictions of previous
. The individual who goes initially from Grperience.
an open system to a closed {after . The individual who returns toc a closed
adaptation) because of social and com- system after enjoying the life-style
munication skills that have been deve- of an open one.
loped. . The individual who experiences both
The individual who goes from a closed open and closed systems at the same
to an open system: who benefits thus time and in the same country.

from hospitality.

NE: Many students from abroad are thus in the high risk categories.

Closures can provoke, in vulnerable individuals, the severest form of uprooting disorder
characterized by nostalgic fixations., The pergson thus afflicted loses contact with the present
(reality) and lives, so to speak, in the past.

* The Gods are situated an infinite distance 'away' and in the past, and man is supposed
to return to his "true' home (heaven) and to his 'true' father (God).

%% The 'normal' psycho-temporal functiom, in the directional semse of the iaterpretatiom,
15 & present-future orientation.
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CASE ILLUSTRATTON 2

A Chinese student studying textile technology in Belgium coped well with the Ian-—
guage after intensive study but was socrally isclated when he returned to his
lodgings. There was Iittle cultural discussion with the family with whom he was
staying and every evening he would go to a local Chinese restaurant for his meals
and attempted to study at the restaurant table. His communication and relation~-
ship with the restaursnt staff was strained for they regarded him as a ‘fervent
communrist ! and had little sympathy or mutrual understanding, despite a common lan-
gquage. He made friends with the restaurant owner's daughter and knowledge of this
relationship led to an argument with her father, and the student was stabbed.
After admission to hospital, the student refused to return to his lodgings, de-
manded a certificate to give to his embassy to state he was foa 111 ro study and
that he had to be returned home to China for 'proper medical care’,

Such cases occur in conditions of extreme temporal and spatial isolation and stress.

CASE ILLUSTRATTON 3

A post-graduate student from Peru, studying food science at a Eurppean universjity,
was a devout catholic and sexually inexperienced. On arrival in the hosr country
he took a local language course but spent most of the time speaking Spanizh with
other students. He tried to convince his tutors he understood the rechnicalities
of his science course but failed all his first year axgminations. Meanwhile he
had become sexually invelved with a married woman student and was deeply in debt.
When he learned of his failure, she rejected him, and he stabbed himself in the
chest with & knife. After surgery and intensive care he was well encugh to be es-
corted home to his own country, where he was eventually given a job in
agriculture.

The most spectacular cases of uprooting disorder in recent history, which involved such
short=eircuit acts as homicide and mass—suicide, have occurred in sub-systems of the West®
{Zwingmann, 1973, 1978),

Ethnocentricity** is, with specific reference to the western attitudes towards non-white
foreigners, a colonial heritage. The negative stereotype fostered by & persistent colonial
ideology has had, in most of the western sub-systems, a generalizing effect on all foreigners.
The western system is thus still largely suffering from this past, #nd forces still exist that
reflect nostalgically on the image of white, and/or western Supremacy., Officially, the non-
white individual is no longer labelled 'primitive' or 'uncivilized' but 'develeping'. However,
he is still an object of a great deal of administrative amd social discriminarion. He i1s, of
course, an ethnic minovity in all of the western countries and therefore individual isolarion
is continually emphasized. 1In a global view of the western institutes of higher education and
their student population from abroad, these extrinsic closures (comservatism in adminigtrative
Structure, poverty of human relations, racial prejudice, etec.) are, in many instances, regrett-—
ably confirmed. In accordance with the prevailing philosophy of consumption, some establish-
ments which are often iromically referred to as 'diploma mills', promote intense competition,
a reckless pursuit of individualistic aspirarioms, and research regardless of its harmful physi-
cal and human relationship consequences. They thus encourage opportunistic behaviour and are

* eg.. in United States prisoners of war in China {(during the Korean War) and in a United
States sectarian populstion in Guyana. — It is of interest in this connexion that according to
Hemninger (1948) 'homesickness' played a major role im the ill-health of United States soldiers
during World War IT.

** Closely related to the predominant egocentricity,
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largely regulated by a policy of survival of the academically fittest, ie., the elimination of
socially semsitive and psychologically fragile students, Moreover, in the competitive field
it is not only achievement level classification that is sought, but this is expected within a
fixed time interval - thus preventing cultural adjustment, language sophistication or improve-
ments, and periods of rest or holiday to relax in between. The degree has to be achieved in
three vears, the MSc. in three tevms (ez., in the United Kingdem) — 'dropping out' or taking
longer is regarded as being 'inferior' snd only acceptable on groumds of i1l healch.

CASE ILLUSTRATION 4

A male student from Zimbabwe had completed one year of his course in econonicg
at a univergity in the United Kingdom. He had 'never stopped working' - accord-
ing to his tutor. Nevertheless, his standard of achievement was persistently
poor and he failed to undertake the necessary reading and further research. His
results continually deteriorated despite the increasing length of the essays he
gubmitted, and he failed his first examinations. On the day of his re-examina-
tien he went inte 'a trance' im hies college room and stayed in an arm=chalr, ex-
cept for excursions to the lavatory, and refuged to eat or get into a bed. He
did not speak, eat, wash or otherwise move for three days and would only res-
pond to suggestions that because he was ‘'ill’, he could be either admitted to
hospital or flown home. He agzeed only to be escorted home provided that his
doctors wauld give him & certificate to say he was tseriously 111°.

CASE YLLUSTRATION 5

A Turkish student in Germany was enrolled for a degree course in engineezing-
He was the only 'foreign' student in his group specializing in civil and heavy
engineering and because of his ethnic origin, his religion and his non-drinking
of alcohol he was not welcomed into the group's social activities. He becams
111 with bhronchitig and missed three weeks' lectures - none of the other stu-
dents would lend him their lecture notes to ¢opy. He joined & policical group
active in protest against authority and spent progressively more time with them
and less on studying. He was stopped late one night by the poliece when walking
home and despite courteous gquestioning of g routine nature, he attacked the two
policemen viclently. He was restrained and arrested but suffercd & head injury
which, though minor, he blamed for many months as causing amnesia, inability to
study, and nightmares. Extensive medical investigation showed no physical ab-
normality but he gave up his course and returned to Turkey.

These closures are not easy to cope with even for indigemous students; for students from
developing coumtries they tend to have a massive stressor—effect, especially when combined with
any prejudicial behaviour experienced in the host milieu. They may experience so-called 'cul-
tural-shock'; and if they happen to live in a sub-system that venerates 'melting-pot' ideals
they are subjected to pressures that are acultural, and may be simultaneously exposed to anti-
foreign, anti-racial, anti-proletarian and anti-intellectual behaviour from the campus-surround-
ing community. When finally they become degree holders they may experience the ambiguity of be-
ing welcomed as 'intellectuals' and belonging to the educated &lite, but nevertheless still re-
jected 2s social partners. The conditions and behaviour, and in particular prejudices that are
potentially proveking of, or exacerbating of, uprooting disorders in the western systems, thus
become more and more abundant and obvious. The following exeerpt is an example:

"Universities (by name and by parure) have always been international communities of scho-
lars: academic freedom has meant the freedom to share knowledge and ideas, as if natiomal
frontiers did not exist. If governments and educational authorities gemetally accepted
such a philesephy today, this paper would be superfluous and irrelevant; but Tegrettably
the true notion of 2 university is mow a memory and am ideal. For practical purposes,
United Kingdom universities and other institutions of Further and Higher Education depend
upon hard-bitten politicians seeking votes and hard-headed businessmen seeking money - and
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we have to reason in terms which they will understand,” (London Conference, 1979)*

There itz also in the western system a great deal of manipulation and apparent self-decep-
tion with regard to manpower policies,as well as in ‘value' judgements about foreigners.
"...it is not an original labour deficit from which the industrialized countries suffer,
but the combined effect of a capital surplus, a growing rare of inactivity and a rapid
growth of unproductivity, The latter is concealed by a misleading definition of produe-
tivity by the mational accounting systems." (Schiller, 1976, p. 374)

In a similar sense, foreign students tend to be frequently considered as a necessary evil,
ie., as people who have to be tolerated rather than to be accepted,**

However, until the economic crisis of the seventies, the geéneral attitude towards students
from abroad (and workers) tended to be less prejudicial than their immediate surroundings, but
the incidence of antagonism against students from abroad seems to be increasing with the rise
of ungmployment and the scarcity of beth atudy-places and of resident positions {especially for
medical students). An increase of xenophobie behaviour seems, therefore, to be a pgeneralized
and contemporary phenomenon in the highly industrialized hemisphere of the world.

b) The consensus of opinion about the deleterious effects of digeriminating behavieour on
the quality of life of students from abroad is thus abundant (Lambo, 1960; Klineberg, 1972;
Spaulding & Starck, 1976, and others).

Some authers like Huang (1977) have even accused the administrators of universities of
practicing a policy of 'domestic' or 'psychological' colonization. With particular reference
to black students Bulhan (1978) wrote:

"There is accumulating evidence to suggest that the ego of the voung African acguiring
western education is often under great risk of being overwhelmed (nine references). The
expacted processes of maturation are, in his cage, too readily interrupted by a social ha-
bitat loaded with antagonistic contradictions. Where a relatively high capacity for ego-
synthesis is wanting, the persuasive ruptures within his social environment are inevitably
translated into paychic conflict and turbulence (ten references).'

An interssting finding on black students frow Africa in the United States is reported by
Spaulding & Flack (1976): ".,.they arrive with apprehensions about racial discriminarion and
maintain the distinctlions between themselves and black Americans."

What it means to be a non~white student in cértain areas of the western world cap be brief-
iy condensed; a non-white person may be considered, by many,as inferier, ignorant, even unclean,
lazy, unreliable and aggressive. At best he may be treated condescendingly, patermalistically,
and evangelistically, fa., he 1s subjected to re—education, soclalization, spirirual comversion
and given the opportunity of integration, ie., becoming a member of the hest culturc and adopt—

* In the same paper Ashby is quoted as labelling the demapded higher fees for students
from abroad as a sort of 'intellectual import control'. Galrtung even accused the United States
authorities of exploiting the student &lite of developing countries by imposing economic—politi-
cal conceptions that were incompatible with the needs of their countries, Turthermore, he as-
sarted that the exclusive techmological approach, whose efficiency and social cost are interna-
tionally questioned, made the students' overseas education 'dysfunctional' (in Spaulding &
Flack, 1976, pp 320-321).

#% In this respect discriminating immigration and employment policies favour economically
'vseful' forcigners while others are rejected. This is found, among other categories, to be
exemplified by the regulations in some western nations, concevniug 'Foreign Medical Gradwates’,
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ing all its ideals. The plight of many of them is well expressed by a Nigerian student who ex-
claimed: "I do not expect anybody to give me the sun — I don't expect the British Government
to give me the sun, but I look for warmth" (Overseas Students Trust, 1978).

CASE ILLUSTRATION 6

A woman student from Barbados, a chemistry teacher, taking a one year post-graduate
course, from tho start of her classes 'disagreed' inevery seminar with all the other
students (of mixed nationalities). Her tutor regarded her as 'very intelligent' but
she stopped attending the seminars and was absent from her tuition for three weagks.
She attended the medical centre and complained of tivedness, aches and pains, loss of
appetite and sleep and that 'everyone was against her because she was black'. Her tu-
tor, she said, 'hated the blacks', and the other students disagreed with her becauge
ghe 'was black ' and 'looksed down on her'. Her handbag was full of vitamin pills she had
bought at a local pharmacy hut they 'did not help her work'. Fhysical investigation
showed no discase. She had bought her own air-ticket home and she intended to tako a
similar course at a university in the West Indies 'where they undergtand black peoplet.

It is true, however, that there also exist many cages in which prejudice is perceived
where none is intended, and this misperception may not be a type of paranoid reaction, but
merely a misunderstanding of conventional behaviour.#

It is of considerable significance that according to one extensive study in the United
Kingdom (PEP, 1955) most '"overseas' students were ‘homesick'. In a study conducted at a West
Cerman university, eight percent of the students from abroad were reported to be suffering from
'homesickness' (Fanai, 1971). Exactly the same inecidence was reported in a large-scale study
effected on African students by a survey of the Research Centre of the State University of New
York (Pruitt, 1978). 'Homesickness' asg an important factor in the adjustment difficulties of
students from abroad was further mentioned in sewveral other sources (Scheffler, 1963; Ross,
1269).%% Excessive nostalgic involvement tends to express itself im an occupation-specific
manner (for instance by the manual worker in accident proneness) which means that the 'brain-
worker' may be likely to experience am inmtellectual imporency. Excessive nostalgic involwvement,
with a strong depressive component, can have a disastrous effect on goal-directed thinking and
the programming of complex operations such as is involved in academic study,

* An indipenous woman student declined the invitation of a non~white male student from
abroad to come to his room. He resented thig, and felr discriminated against because he had
observed her entering the toom of an indigewous male student. Her refusal, however, was not a
rejection of the student, but because she did not knoow what the acceptance of the invitation
involved, with a male from a system she did not know, — while she knew what thiz involved with a
student from her own system (Hugler, 1981).

*% A very moving report about the plight of foreign wedical graduates comes from an Indian
doctor who had returned to his own country. He complained that those whe remain abroad are
called 'traitors' and 'deserters' by their own people and are despised by the host population.
They are forced to work in undesirable regions and positions and they constitute a sort of me-
dical ‘underground'. The nostalgic suffering of many of these individuals was expressed in the
captivating language of his culture: "We do not relish the isolated, bouncing ball existence.
We rebel at the mention of words like 'FMG', 'black', 'brown' and 'foreigners' and wish that
there was some fairy godmother who would wave her magic wand and transport us to our hemelands
amongst the coconut groves and soft sehnal music, reunite us with our families and let us serve
our motherland to the best of our abilities - so that rather than being the orphans whom nobody
wants, we can proudly raise our heads" (Kaushal, 1973),
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CASE ILLUSTRATION 7

A student Irom the Sudan was on an industrial training course provided by the Suro-
pean manufacturer. After one month away from home he complained to the doctor
that he folt 'constant tepsion', 'ioss of weight' and that 'as sonn as he read his
Inztruction manuals he forgot what he had read’', He woke early overy morning
worrying about his wifco and children at home and he felt sure he was 'getting can-
cer'. Hiz ability to cope with the training diminished and he had tc Facc the
prospect of being returned home as 'unsultable'. He spent large sums of moncy on
expensive medical Investigations and oven Flew to Mecca (taking a week 's Ieave)
but failed the gualifying examination at the cnd of the course and returncd home
with his professional caresr with his employer in jecpardy.

CASE ILLUSTRATION &

An Indencsian female medical student studying in Holland did well academically un-
til the third year of her studies when she found difficulrics in comsunicating
with her clinical patients. The Dutch patients would repsatedly ask for ‘'another
student' or a 'proper doctor' to see them and she would leave the hospital not
having completed her clinical work. She did not inform her academic supervisors
of the diffjcultics she was expericncing. She failed her examinations at the end
of the year and was short of morey and unakle to repeat the year. For some months
she worked (without s permit} in casual demeaning jobs and the only prospact of
garning encugh money was in prostitution. She started buying drugs (having ox-
perienced marihuana usage with other students) and then stole From the hospital
in which she had previausly been a student. She was found dezd from a self-in-
Jected overdoss of heroin on her birthday. Her parents in Indonesias had been
receiving regular letters from her describing heor excellent progress and her
hopes of becoming a specialist.

-

In an institution that has high academic proficiency and the attaimment of expert status
as the primary (and frequently exclusive) purpose, academic 'failure' is therefore the most
serious problem that any student has to face,

The rate of 'drop-out' and under-achievement in western systems of education, that occurs
among the student pepulation from abroad, appear to be high and considerably higher than that
of the indigenous student populsztion (Akka, 1967; Cox, 1977; Cox et al n.d.; Babicker et al,
1980) . A large-scale sample of students from abroad in the Federal Republic of Germany showed
that enly 26.9 per cent of them had terminated their studies successfully, in the time alloted,
and that 51.7 per cent had 'dropped out' without having taken the required examinations, or
alfter they had failed them. This failure rate was twice as high as that of indigent students
{Oehler & Pabel, 1969). According to another estimate {(University of Frapkfurt) this rate
still appears to be essentially valid (Marchel, 1981).

Such an exceedingly high rate of failure is in all ways undesirable, and is likely to have
adverse consequences for both donor and host natiens, in that it is:

- Beonomically negative, in non-achievement of professional qualification for students
from developing nations, which means both finanmcial loss (of funds) for those who have
failed, and considerable expenditure on experts who have, them, to be importad.

Socially negative, for developing nations in that returning students who have not at-
tained academic qualification tend te suffer from 'loss of face' and status, and there-
by are likely to be disturbed in their human relationships.

Economically and soeizlly negative, for the host nations of any students who, unable
to be confronted with the consequent 'loss of face', refuse to return to their home
countyy and become frustrated temporary residemts, or retreat into patterms of psycho—
logical 1llness.
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Psychologically negative, in that intelligent, aspiration-blocked young individuals
may be lastingly traumatized by the humiliating experience of failure,

Politically negative, with repercussions in both donmor and host countries since, when
students are frequently in the vanguard of political change, psycho—socially 'damaged'
members of the &lite may become political liabilities.

Action that can be taken, therefore, to reduce the failure rate, to mitigate the effects
of uprooting, to prevent uprooting disorder and to maintain and preserve the psycho—social
health of students from overseas, is essential.

SUMMARY AND CONCLUSIONGS:

FRAMES OF REFERENCE

Student migration from region to region and from country to coumtry is increasing in-
ternationally im order o fulfil requirements for higher educationm.

Studemts are at a vulnerable age and in occupational circumstances that render them
ever more vulnerable to psycho—social ill health.

Students from abroad are subject to particular forms of social and persomal stress.
Uprooting is a phenomenon experienced of necessity by all students from abroad.

An uprooting disorder is an inevitable experience for particular students who change
their social milieu from ome type that they have previeusly experienced and grown

familiar with, to one that is different.

The western social system has particular characteristics that may aggravate upreoting
adjustment for certain especially vulnerable students from abroad.

Major difficulties in adjustment may be expressed in many aspects of persomal psycho-
soeial ill health, academic failure or excessive nostalgic involvement, and consequent-
1y become academically disabling.
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PART THO

INTERVENTION
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Intervention must be considered, to mitigate the harmful effects of uprooting on those who
are vulnerable. Hopefully thus a contribution could then be made to reduce academic, social
and cconomic wastage.

The psyche-sccial objective of intervention consists of helping the student from abroad to
'restructure' the host situation according to his needs. If trans=cultural education i1s to be
successful the student must not be considered as an academic obJect to be exploited, or an in-
tellect to be pushed exclusively toward optimal technical performance, but as a potential agset
in the enrichment of social and communication conditions within the host system.

Conscquently, intervention should mot be monopolized by medical, psychiatric and psycholo-
gical experts, but it should be programmed by interdisciplinary bodies that include education-

alists, anthropologists, sociologists and others, who preferably come themselves from the ranks
of students from abroad, or of nationals who have themselves had study experience abroad.

A.  FPREVENTION

The possibilities of preventive action are:
Pre—departure screening.
Documentary information to be provided on the phenomenon and the effscts of uprocting.
Adequate information exchange after arrival.
Formal (interdisciplinary) information provided on, or scon after, arrival.
Staff parcicipation and involvement in the prevention of uproecting disorder,
Appropriate tutoring methads,
Linguistic and paralinguistic training and information for all involved.
Measures of care to assure an adequate material standard of living.
Provision for recreatiom.
Involvement with support groups of compatriots.
Abreaction/self-help activities.
Specific help for special groups,
i. PRE-DEPARTURE SCREENTNG
If adequate soreening measurcs were available, a great deal of individual hardship, social
injustice and economic waste could be avoided, This applies particularly tfo students from
developing countries who intend to pursue their studies inm highly industrialized nations. Screen—
ing and, where it exists, a more rigorous selection of applicants is widely claimed as benefi-
cial (Moftakhar, 1975; Spaulding & Flack , 1976; Gerstein, 1976; Harfoush, 1977),

Such measures should include:

a) an examinaticn of the physical health of the candidate;
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B)

8

an assessment of the psychological health of the candidate te eliminate at least gross
psychiatric risks. This could be dome with Goldberg's General Health Questiommaire
{(1972) = 60-item versiom., The stress of uprooting is likely to trigger latent
disorders and exacerbate them. Evidence is overwhelming that migrants who develop
peychoses after 'arrival' have a psychopatholegical histery that existed prior to
migration /Portolese, 1978/. A significant study comes from Babingki Hospital io
Lodz (Poland) with the strong recommendatiom that individuals who had previcusly
gshown menral digorders even trapmsiently, should not be sent to study abroad.

¥early 50% of the student patients from abroad had displayed mental discrders be-
fore coming to Poland and the majority had undergome psychiatric treatment in
hospitals or clinics in their country. TFifteen of the 23 student patients at
Babinski Hospital were diagnosed as 'undeoubtedly” or "presumably” suffering from
schizophrenia /Pionkowski et al, 19727.)

CASE ILLUSTRATION 9

A student from Thailand whe had a poor command of the English language on arrival,
became 'disturbed’ according to his friends. He said he was ‘hearipg voices thar
kept telling him to go home' and at the end of his second week in the UK he stayed
irn higx lodgings refusing to lcave his room for meals. He was brought to see a
physician where it emerged that three years previously he had developed an obses-

zion about cancer of the brain but the diagnosis of schizophrenia had been made.
He had been in psychiatric hospitals in Thailand and was on treatment by long-
acting injectable tranguilligers until the week of his departure for Eurcpe. Nong
of this information had been declared on his pre-departure medical form where he
had been ¢lasgified ag being in ‘excellent health'. He was returned home with a
medical escort.

e)

d)

e)

Psycho-social wulnerability should, whensver possible, be assessed in interviews by
specialists of the departure nation approved by the prospective host nation (or
institute of higher education).

The use of standardized tests for this type of screeminmg is, in the opinion of the
autheors, contra-indicated on social, psycholegical amd human relatiomship grounds as
they tend to be discriminating. Culture-free devices are nop—existent. Even where
cultural differences play no role it is still to be shown that mass-application of in-
telligence, personality and related tests are doing more good than harm. (For a more
detailed discussion of measuring instruments, see 'Remedial Work' below).

an examination of the academic proficiency by a specifically constructed performance
test (according tothe requirements of a given host country or institute).

an examination of Ilanguzge proficiency (according to the requirements of the host
country or institute).

information about any peculiarities and gssential secial characteristics of the chosen
host country, to counteract unrealistic expectations. Many if not most students are
poorly informed or misinfotmed about the host country. Unrealistic expectations fre-
quently have their origin in hearsay, in misrepresentatiens by €CONomic poOWer groups,
by western propaganda (magazines and films) and by missionary activities (Lambo, 1960).
It iy obvious that this leads to disillusionment. According to a large-scale investi-
gation, students from former colonial territeries coming te the UK were often shocked
by their first impressions of Britain, though not always for the same reason (PEP,
1955). This is supported by other authors accordiug to whom:

"...Sizeable numbers of students are somewhat disillusioned after having been
here for & time and tend to modify their idealistic attitudes downwards to more
realistic artitudes concerning the United States. Smaller though perhaps neot in-
significant numbers of students develop antagonistic and negative attitudes to-
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ward the American political, ecomomic and social models during their stay”
(Spaulding & Flack, 1976, 308),

The identification of potential stressors of a system is indispensable, if adequate in-
formarion is to be provided, Social injustice, alienation and even hostility become more bear—
able for the student from abroad when these featuyres are presented in am historical and ideo-—
logically open perspective. Tu fact any so-called "eulture-shock' is likely to be neutralized
if accurate and homest information is furnished.

2. DOCUMENTARY INFORMATION ON THE PHENOMENON ARD THE EFFECTS OF UPRQOTING

Such informatien should help clear the channels for an optimal (positive) effect of
uprooting on cross—cultural education, and should be disseminated to the entire university
population, as uprooting disorders may alsc occur in predisposed local students. Further—
more, local students, faculty, and administration may constitute a part of the uprooting
or stress producing miliew, Such information may help reduce this source of stress by a
change in any adverse attitudes towards students from abroad, and, by gaining insight
for them, it may well effect the teaching process. In their review of research Spaulding
& Flack (1976) stated that (a) attitudes of United States students tended to remain un-
affected by the presence of students from abroad and (b) that the teaching of US faculrty
members tended to remain unchanged by the presence of students from abroad,

All infeorwation given must be factual and ethnoecritical and presented in an empathic
maEnner.

Any such booklet should be introduced by the remark that, although it is primarily address-
ed to students frow abroad, it is relevant to others, since uprooting is a reaction-syndrome to
radical change, ie., separation from the primary milieu of reference is & universal phenomenon.
It should be pointed out that the aecclimatization crisis following the impact of uprooting (se—
paration) has a potentially beneficial effect.

This should then be followed by a definition of uprooting, a brief description and illu-
stration of the process-mature of uprooting, a5 well as by the sratement of the ceatral premise,
namely that uprooting is primarily a social and human communication phenomenon (see Part I).

It should be mentioned that the degree and duration of uprooting reactivity is dependent
on intrinsie predisposition (constitutional and conditioned), and gsecondarily on extrimsic con-
ditions (stressors). Furthermore, in the same context the normal effects (ie., the symptoms of
uprooting to be expected) should be listed. The most characteristic symptoms like nostalgic
ilivsicnal involvetent and its repercussion on sustazined intellactual effects, feelings of
depression. of isolation, of powerlessness, gastro—intestinal aflictions, sleep disturbances,
dysmenorrhoea and other psycho-somatic sigms should be enumerated and declared to be transit-—
lonal. 7Tt is however, important to encourage the student to seek help and advice and to in-

form him where to find it, in case the reactions persist, or =zeriously imterfere with the
individual'es well-being and academic efficiency.

CASE ILLUSTRATION 10

A man of 33 from Ethiopia, sent ro Burepe for tralining in marine snglneering, com=
plained to the physician of gastric pains. He was told it was an adjustment prok-
lem to the differsnt food, from that which he was uzed to. A week later he com-
plaincd he 'was being polsoned'. He alsc said he was fbeing watched by his col-
leaguss', who were 'going to send bad reports home' aboutr him. He could not slecp
and felt 'upsafe'. He said that the coast of Europe was ‘'too cold' apd the con-
ditions of the sea were inappropriate to his training reguirements for work ‘on
the coast of hig homeland'. He could see no point in learning the skills of guro-
peans and he felt completely isolated from hisg fellow trainees 'who hated him!,

He wag returned _home, having not completed his training gourse,
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A section of the information booklet must be devoted to a descriprion of system specific
imperfections of the host milieu that tend to have aggravating significance for uprooting,
These imperfections or deficiencies (closures) tend to obstruct the need for self-realization
(post separatiomal restructuring) and the establishment of satisfying inter-human relations.
These system spacific closures must be exposed honestly, se as to allow the student to develop
strategies of coping with them.* They are manifest in discriminating practices and negarive
stereotypes. In some systems almost everything that deviates from any ideal or accepted stand-
ard norms is subject to discrimination — even persecution and ‘differences' are comsiderad as
inferiorities. To these belong poverty, different beliefs (particularly religious ones), a
different skin colour and a different naticnality. In the sense, however, that 'shared misfor-
tune is half 2 misfortume’,itshould be explained that many of these differences also affect the
members of the indigenous population and that students in general tend to be subject to discri-
mination by anti-intellectual currents in the host nation. In the acclimatization process of
the newcomer the rate of chamge is adversely influenced by the phenomenology called’cultural

lag,, and it reyguires emphasis that his owm personal resources must be activated to counter
stressors of thig nature.

Some space in the information must be devoted to guidance on the 'rhythm of life' in high-
ly industrialized parts of the worldwhich is linked ro its technological character and to in-—
tense socio-economic competition. The rhythm may be regulated by the maxinm "time is money".
Furthermore, warnings must be voiced abour sectarian activiries, dishonest advertising and pub-
licity and any outright fraudulent commercial practices that may be met.

The customs of the host system need particular attention and can be explained in the form
of cultural imperatives and alternatives, Imperatives consist mostly of written laws, rhe
infringement of which is pumishable. Alternatives consist of the possibilities of choice in
tolerated behaviour.

While imperatives that have cross—system validity need no elaboration, system—characterized
imperatives snd alternatives may need explanation, Confugion for students from abroad who are
in the West may arise with regard to moral prescriptions and any inconsistencies in their im-
plementation ('double-standard' practices). These centre around sexual conduct and what may be
called 'decency' matters of property and money, and honesty. What may be considered in the de-
parture country as 'mormal' and, from a health point of view, necessary behavicur, may be con-
sidered a violation of western laws regulating public morality, what may be considered as 'bor-
rowing' in ome ayatem tay be defined as "theft' in another, what may be appreciated in one cul-
ture as co-operative work might be ragarded, and punished, as 'cheating' elsewhere, Pertineat
illustrated information in this area is all the more important as 'foreign', especially non-
white students, may tend to be judged more severely than indigent students who display the same
behaviour,

% A laudable erhnocritical example cam be found in the brochure provided by the French
Educational Aathorities for students from abread, TIn the text the authors describe their own
people (the Frenmch) as being 'poorly disciplined?, ‘*frantically attached to their autonomy and
individualism', 'having little respect for established authority', 'sometimes xenophobic' - for
instance when there is a 'larpe' number of 'foreigners' present — ‘in the beginning being rather
formal as compared with Anglo-Saxon ways' and ‘seemingly egoistic and occupied with national
well-being' (Centre Natiomale, 1982),




CASE YLLUSTEATION 11

A senior police official, with four other members of the police force frem an Arg—
bic state (two of whom were women) was receiving training in administration in a
Eurspean eountry and was admitted to hospital after a fight with his other males
colleagues. The two women police officers had gene out drinking with new found
male friends and he had accused them of sexual adventures. He felt ‘responsible’
for their behaviour, but his other male colleagues had disagreed with him. He had
two wives at home and his second wife was pregnant for the Fifth time - he was
very much a family man and a father figure. He could not adjust to the prospect
of his fellow ¢ountiymen and women changing their life-styles when they were
abroad, and would not aceept that their behaviour was entirely innocent and pure-
ly social.

Students from abread should also be stimulated to take initiatives and play their role as
advocates of their own systems and act as conveyors of different cultural and social values.
Not only are they ther likely to discover new and perhaps more rewarding dimenmsions of gratifi-
cation, but they also help to enlighten members-of the host milieu.*

Encouragement to be active and to assert themgelves must be especially extended to female
students, some of whom may come from a system in which they are comdemmed to passivity. This
means alse that they should be induced to behave in an egalitarian fashion and take initiatives
within and without the university,

While extrinsic factors (stressors) of the host system play an important role in the up=
rooting phencmenon, it must also be emphasized that they have primarily an exacerbating effect
and that intrinsic dispositions and 'closures' imported from the departure system play an even
greater etiological role in the causation of uprooting diserders, Apart from constitutienal
predisposifions, these consist of conditioned dispositions like retrospective temporal habits,
egocentr1c1ty and erhnocentricity, overdependency on parents or institutions, a marked 'loss
and threat' orientation, and a low stress tolerance and coping capacity. The student should
therefore be encouraged ¢ be self-critical amd practice objective appreciation of his own cui=
ture.

Any advisory document should not fail te mention at the same time the positive features of
the host system. These may even be partly compensating negative omes. In the highly industrial-
ized countries of the western world this would involve a description of relative freedoms, for
Lnatance, the freedom to travel widely, to express political opinions, and of material consump-
tan

CASE ILLUSTRATION 12

A student from Kenya was on a training course in a European country and was very
genercusly supported fipancially. He had never had so mueh 'disposable! income in
his life befere, He drank alcohol excessively every night and was aventually
arrested by the police for fighting in a 'steak-bar' when ke was refused more wine
by the proprietor. He was in the police cells overnight and fined the pext day in
the court. He went out and got drunk again on vodka and wine and was arrested once
more for attacking a motorist at a pedestrian erossing. He saw the poelice surgeon
and told him that 'the evil eye' of a man he met on a train made him drink, and
that the ‘stress' of having so much meney made him want ro use i1t on alcohol in

* The docymentation given in France to students from abroad suggests that the 'guest' stu-
dent should talk with his 'hosts' about his own country, show photographs and objects of art
or tradition, etec,, to establisgh close contact and mmrual appreciation (Centre Nationale, 1982},
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order 'to forget his loneliness'. He was unable to keep up with his studies and,
after two more episodes of publiec drunkeness and arrest, was sent home.

CASE TLLUSTRATION 13

A poung student from Saudi Arabia, the son of rich parents, was sent to Soot-
land alone to take an English language course. Because he was himself so rich
(Guoci luggage, gold watech and jewellery, hired chauffered car and staying in

the best hotel) the other Arabic students who were less well-supported on the
course did not make friends with him. His Engliszh was wery poor and in the Ffirst
week he suddenly leapt to his feet in the language laboratory, tore off his ear-
phones, scereamed and fell to the Fleor. An ambulance was called and in hospital
it was congidered that he might well be an epileptic. All investigations were
normal and he was discharged to return to his studies. Neo one from the languago
course visited him in hospital. The second day after his return he 'collapsed

in a fit' and this time the hospital diagnosed 'hysteria’, He was returned to
his hotel with tranguillisers prescribed. He repeated his 'attack' an hour after
going back to the course again and the course supervisor teold him he had to re-

turp immediately to his homeland as they could not have him ‘disturbing other
students’.

Tt must be constantly emphasized that complete assimilatien with the host culture is, with
respect to the maintenance of psycho-social health, neither necessary nor possibly even desir-
able, although it may be expected (according to 'melting-pot' ideals of some cultures). The
student should accommodate selectively and partially. ie,, according to formal requirements and
his own needs, - im other words he must be shown how to find a modus vivend:i, A full assimila-
tion with a2 'closed' system entails a cessation of the pains of uprooting, but it also entails
adoption of host—system specific asocial characteristics. Full assimilation implies the risk
of an accumlation of counditioned deficiencies and adversities (those imported from a closed
system of previous reference, and those acquired from the closed host system).

The student from abroad should be reminded of his temperary status im the host country and
that he should, for this reasen, keep himself consranrly as well informed as possible about con-
ditions and developments in his home country.

Finally, the student must again be encouraged to communicate his problems to friends, any
other trusted person, or to seek professional help whenever he is unable to resolve the crisis
of uprooting. It should be admitted honestly, and emphasized that we all need suppert during
certain periods of our lives and that we all should learn to give support, It should be undex-
lined that there is no stigma attached to seeking professional assistance and this assistance
iz available at the student health, counselling, tutoring or any other student welfare service,

Complementary to this general information, students from abroad should be given specific
Information (which may be attached ag additional material).

This information should comprise such items as:
- academic regulations and requirements,

-  infermation about the Tecreational pastimes and facilities in the host 'culture',
Tn some cultures recrearion sometimes has a deleterious, rather than a positive re-

laxing effect on physical and psycho-secial health and on intellectual proficiency.
A comsiderable part of recreation time may, for example, be 'expensively' consumed in
diseo-clubs, Warnings about excessive exposure to intense auditory and optic thythms
associated with "mugic” should be given, a2s well as about any questionable psycho-
social and human relationship values that are therein expressed. Digcord and vio-
lence are aften by-products of this pursuit. Students should furthermore be egpecial-
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1y cautigned against the excessive use or abuse of alcohol* and any other 'illegal'
means offered of reducing their stress (see 7 helow),

- advice on sport and ather physical activity participation is necessary = particularly
since in the West most sport invelves team participation and the making of friendships
in order to indulge.

-  advice in financial matters, for instance the possibilities of supplementing incoms by
certain types of authorized work, on methods of saving money, and warnings about ex-
ploitation should be given, as well as all relevant information on any work permit ap-
plication or regulations.

=  howto gelect or find adequate housing and the price-range of various types of housing
available (the type and quality of living quarters as the 'mest' of man can be of com-
siderable significance in determining the veaction modality to uprooting.)

- advice on nutrition (see Harfoush, 1978; Zwingmann, 1973).
-  advice on matters of clothing.

- advice on personal health and hygiene care, =nd details of how to obtain access to
specific or primary medical caré is essential.

-~ guidance on physical and social communication, particularly between the sexes, is
necessary.

=  an explanation of the requirements of any immigration laws.

- additienal information with regard te any specifiec requirements of the host nation or
institute should be included according to 'local' experience.

Models of specific information sre found in the information booklets of the British
Council /19807 and in the guidance leaflets of UKCOSA [19787, as well as in the French
Brochure of the Centre Nationale\éi?SZ} and the guidelines provided by the DAAD of the
Federal Republic of Germany £T92§/.

3. INFORMATTION EXCHANGE AFTER ARRIVAL

Many forms of organized dialegue betrween students from abroad and the local population
(indigenous students, faculty, administration, the public and so on) can be arranged. Discus-
slons and seminars on uprooting experiences, critical observations on cultural similarities and
differences, for example, and guest speakers, are best organized by student unions, as part of
the welcoma process.

b. INTERDISCIPLINARY INFORMATTION

Interdisciplinary information on uprooting and its epiphenomena, in the form of specific
introductory courses, ot integration of information about these problems within courses of ob-
ligatory lectures, can be provided.

5. STAFF PARTICIFATION

Members of the academic and teaching staff can play a comsiderable role in the prevention
of uprooting disordera. 5Such help can consist of a demomstration of interest in students from
shroad, inviting them to relate their experiences, the earlier recognition of disorder and the

# Alcohol misuse is now, in the United Kingdom, in assoeciation with road traffic accidents,
the main cause of death of the student age group (Gumn, 1979,
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'pairing’ of students in am informal relationship (engaging indigenous students to help stu-
dents from abroad).

6. TUTORING

Provision for specific academic advice is desirable, (as academic problems tend to exacer—
bate uprooting reactivity), eg., techniques of study and skill can be integrated into the gene—
ral introductory curriculum of all courses taken by students from abroad. There is a particu-
lax need for the teachers themselves to be aware of the specific educational needs of overseas
gtudents, many such students may not have had sufficient experience of essay writing, seminar
contribution or research and library usage for example, and may require special tuition in
these skills. Tt could be appropriate, for example, for each institution to appeint at least

one member of academic staff with special respomsibility for overseas students if their needs
are to be adequately met,%

7. LINGUESTIC AND PARALINGUISTIC TRATNING AND INFORMATION

The proficiency of verbal and written expression in the language of the host nation deter-
mines, to & great degree, the success of adequate re-orientation and of academic achievement

(Akka, 1967; Gunn, 1970; Harfoush, 1977). This is especially true in 2 highly verbal system
such as the wegtern one.

Language proficiency should be controlled by pre— and post-arrival screenings. It seems
preferable torefuse the admission of a student, rather than to expose him to the potential of
severe social isolation and academic failuve. Any training programme should not consist of rudi-
mentary teaching of the language of the host nation, but of perfecting it in terms of specific
requirements and the command of idiom or colloguial expression. In institutes of higher aduca-
tion it is mot only important to speak the language but alse to speak quickly and comprehend
gquickly, and particularly to.write quickly, in order to be able to take lecture notes and ro
respond within the time limit allowed in examinations.

Important aspects of rhis training are infeormation on ideclogisms, semantics, gestural pe-
culiarities and mimicry, etc.

B. CARF MEASURES

Reception of the student at the locality of arrival, assistance in the search for adequate
housing and help in the fulfilment of administrative (&.g., immigration) obligaticms, are essen-
tdal. Models for such efforts are those of the British Council and the United Kingdom Coungil
for Overseas Students Affairs. The significance of & friemdly welcome for adaptationwas point-
ed out in the studies reported by Breitenbach (1970) and Danckwortt (1959) as well as by Frdhlich
& Schade (1966),

Irteparable psycho-social damapge can be caused by uneducared or prejudiced property owners
who refuge hospitaliry ro a non-white or under—privileged student, or who ask unreasomable
prices for lodgings (Frohlich & Schade, 1966),

Since women tend to suffer more than men from feelings of isolation and nostalgic invelve-
ment, they should receive extra assistance and help. This applies not only to female students
from abroad, but also to the wives (and children) of students from abroad.

% Due to the increase in the numbers of students from abroad who were experiencing prob-
lems, an extra full-time academic advisor was appointed (1982) to the existing part-time staff
of the University of Frankfurt in the Federal Republic of Germany, to assist further with
ameliorating the difficulties.
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Special systems must be devised for the care of any students who, after arrival, become
sick or hospitalized *

9. RECREATION

Efforts should be made to provide numerous heslthy alternatives for recreation that do not
involve places that encourage the consumption of alechol ¢nd drugs). Apart from facilities for
sports, the provision of facilities for creative nom-vocational activities, especially thoase
that compensate for intellegtual effort, should be recommended. According to a survey of Ni-
gerian students in Lendon, 707 of the sample had no demonstrable hobby or extramural interest
[Lawbo, 196Q7. The ome opportunity for promotion of psycho—social well-being is the proper
use of vacation perieds. Organized farm and/or factory work, for example, and visits, allow
valuable insight into the life =nd problems of the labour force of the host country and, at the
same time, gives the worker an opportunity te learn about the preblems of students and peopla
of other countries.

Unemployment during economic recession is often the reason for the offiecial prohibition of
foreign students being employed, but the occupation of their leisure time in hospitality visits,
tours and the provision of a good choice of relevant activities is too often neglected by the
host nationm.

10. INVOLVEMENT WITH SUPPORT GROUPS AND CLUBS OF COMPATRIOTS

Formalized meetings of students belonging to the same nationality or culture, or involve-
ment with international student clubs, may be z means of protection against seme of the adverse
effects of uprooting. Such asscciations may, however, have the risk of tending to perpetuate
social closure and ethnocentric behaviour, and these sub-cultures and "in—groups' may diminish
the enrichment effect of cross=cultural contact (Zwingmann & Graham, 1951; Spaulding & Flack,
1976; British Couneil, 1980), especizlly if they entirely replace, or oceupy too large a part
of the students' leasure time.

11. ABREACTION/SELF~HELP

The adverse effects of uprooting may be 'cushiomed' by encouraging students from abroad to
write and publish their experiences, or, depending on the discipline, to do diploma or disser-
tation works on the subject, and the wider publication of such work in studenmt newspapers, ma-
gazines, etc., is of benefit to all concerned.

12. SPECIFIC HELP FOR SPECIAL GROUPS
Foreign medical graduates (FMGs) need additiomal and highly specific information if they

are to be free from the adverse repercussions of uprooting and to be effective in their profes—
slon . #¥F

* "One has the uncomfortable feeling that continuing concern by universities for students
when ill in hospital falls short of what is desirable and certainly is far behind enlightened
sections in industry" (Mair, 1967),

**  According to one source all foreign medical graduates had acculturation problems, but
these were especially aggravated among foreiga psychiatric residents (Arthur et al, 1979). See
also Lin et al, (1971), Meyers (1967), Beaubrun (1971), Spaulding & Flack (1976), The guan-
titative importance of this contingent in some host nations is evidenced by the study of Arthur
et al (1979) according to which in 1979, 20% of the toral physician population of the USA and
25% of the total number of psychiatrists were FMGs .
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PRE-RETURN INFORMATION

Students who are in the process of succegsfully completing their studies abroad may ap-
proach the time of return to their homeland with several different attitudes; there are those
who want to return, those who are unwilling to returnm, and those who are potentially willing to
return, but would allow themselves to be persuaded to stay, In fact, meny of those who want to
return may well have some regrets abhout doing so.

Tt is evident that students who have lived for many of the most impressionable years of
their lives abroad have formed new roots by accepting the desirable norms of the host system.
Mogt of them, however, want ro return 'home' and it is probable that the power of the nogtalgic
(socio-affective) pull towards the primary miliesu of reference plays a decisive role in this
motivation,

Amoug those who express unwillingness to return are the opportunistic over-conformists
and rhose who have learned to reject their own homeland system on ecomomic, social or ideclogi-
cal grounds, without, however, fully accepting the host milieu.

The third group may consist primarily of very able students (graduates) trained in highly
specialized disciplines. Although potentially willing to return to their home country, they
tend to become victims of the lure of attraetive offers from industry, research institutions ov
governmental bodies {and so form part of the so-called 'brain-drain').

The purpose thus of pre-departure informatiom is, essentially, inducement to return. Such
information can be circulated, for instance, six months prior to the completion of studies in
the form of a letter containing best wishes and encouragement for the success of the studies,
expressions of appreciation of their academic effort, and the wish that the departing student
will contribute to the enrichment and further development of his own "home' system. Emphasis
iz necessary on the responsibility the returning graduate has towards the improvement of the
guality of life of his own people.

A letter of this kind must be very carefully formulated, however, so as mot te convey the
impression that the student is in any way undesirable in his present host country. It could
become a duty of the Educational Attaché of the Embassy representing rhe student's home country
in the host country, and would re—establish the status of the student in his countrymens' eyes.

ON RETURN

Difficulties amd grave problems of re-adaption may occur on return to the homeland. This
is particularly the case with graduate students who have veturned to their developing country
(Frohlich & Schade, 1966; Spaulding & Flack, 1976).

The multiple difficulties that may be emcountered on Teturn are well described by an Afri-
can observer. If a returning graduate reflects westewrn views and "know~how' and frowns upon
traditional values znd tribal customs, he is likely to be iselated from his own people. On the
other hand, if he vefrains from expressing his opinions, in order to avoid open comflict, he
may be considered haughty and pretentious. A vicious circle is thus created, Furthermore, if
he wants to be employed according to his competence. he has to conform to the spirit of the
existing 'intellectual jungle' and the requirements of ‘sclerstie’ institutions, Should he
complain to government officials about the situation, he may be Tpunished’ as they may inter-
pret the remarks of the returning graduate as negative criticism of his administration (Noude-
hou, 1982).

Information on arrival im the home country, perhaps again in the form of a letter of wel-
come, iz, therefore, imperative for psycho-social well-being because of the probability of be-
coming affected by what may be considered as a 'secondary uprooting disorder', During perhaps




several years of absence, new roots within the host system have been Formed and these

come into conflict with the demands of the system to which the individual graduate returns.
The probabilicy of disorder exists in direct proportion to the magnitude and quality of changes
that have occurred within the returning graduate's personality, The individual may be over-

whelmed by such circumstances as:

— having left his primary milieu of reference as an adolescent and then returning as an

adult;
- if he finds his family displaced or reduced, or both;

~ if he finds an industrial complex in what was the formerly agricultural area
home;

- if having grown to female adulthood in an open society, the woman graduate returns to
a firmly c¢losed system in the homeland and has to adjust to what ig them, for her, a

totally foreign role;

- equally the male may be upset about having to resubmit to a patriarchal system after

he has learnt to be self-reliant;

- if, having got used to a different rhythm of life, it 1s necessary, on return, to share
onee again certain superstitions or aceept poor and perhaps unsafe working conditicons:

- anxiety and resentment may be increased if the returning graduate finds coveted posi-
tions occupied by others with local degrees and whom they consider less well qualified
than themselves = the returning graduate having received his degree at a prestigious

university in the West;

- if, having received the professional honours which they believe they deserve, they
then hecome the object of social ostracism by the majority of those at home who con-—
sider themselves more deserving than the 'deserters' who have been 'contaminated’ by

thelr western experiences.

Thus, it is thar the present primary milizu of reference becomes incompatible, both with
the remembered past, and the nostalgically ideslized image of the geographically distant home.
The returning individual may thus be nostalgic for the secondary milieu of reference. 2nd has a

congequent wish to re—emigrate.*®

Any letrer of welcome must, therefore, express pleasure art the individual's return and ex-

press also an appreciation of the responsibility which the individual has shown, and,

hoped, will continue to show towards the further economic development and social welfare of his
country. This should then be followed with an honest description of the current socio—economic
situation of the homeland, definitions of the particular areas of need and the role that return—
ing experts are expected to play in the improvement of the quality of life of the community.

Tt must be explained and admitted that any significant changes in a system will involve a long
process of maturation and reguire certain sacrifices on the part of the individyal. It must be
emphasized that it is far more necessary, gratifying and appropriate to comtribute to the attain-
ment of vital supplies for the population of a developing country, than to help increase the al-
recady comparatively high material standard of living of the former host country, or simply that

of the individual.

Particularly problematic is the situation of any students who return to their country with-

out having met their academic goals and the professiomnal expectatioms of their system.

systems are virtually 'closed' in this respect. As stated by Lambo /19607t '"Uraccommodating

* Wintrob (1963), among others, studied reactive depressions in Liberianm students who had

returned from the USA.
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social values in Nigeria make it almost impossible for a failed student to return home'.
Hence, a careful planning of reception measures, if possible invelving direct contact, is re-
quired to prevent harmful repercussions of loss~of-face and dignity, and assure a proper re-
integration and rehabilitation within the home comminity,

CONTINUAL ASSESSMENT OF PROBLEMS THAT OCCUR ON RETURN

To counter psycho-social and occupational problems, graduates who have returned should,
wherever feagible, be kept closely in touwch with, (if necessary on a register) and assessed
with questionnaires that identify any social, psychological, professional and other expecta—
tions and fears. Any such initial contact should then be followed up one or two months later
to determine whether the conditions that were met corresponded to the expectancies and fears.
Constant assessment of the impact of veturn on the graduates is thus assured and permits, in
time, some ameliorative measures to be constructed,

Agsistance for any individuals in distress may consist of individual counselling with an
expert, and where greater numbers are involved, of guided-group discussions in which personal
prablems are considered against the background of collective and national needs, as well as the
imitiation of re-training programmes for those who have failed to attain their academic objec—
rives., The counsellor(s) shouwld ideally be himself a returnee from studies abroad, Any who
resist re-acclimatization and constitute risks of decompensation may regquire special measures of
help.* BSuch intervention might consist of, fov example, invitingany disorientated returnees to
live rogether with people with whem they share similar problems, in a home or commme, in which
they are helped to gradually reintegrate inte family and/or community life and work. While this
kind of intervention is relatively expensive, ite cost is low by comparison to any loss of
health, of social substance, or productivity and manpower which it might save. The specific
foxms of help necessary can only be identified, however, with time and experience and consider-
able variation from country to country may be necegsary - neverthelegs, the need for the provi-
gion of such care cannot be over-emphasized to rehabilitate effectively any 'casualties' of the
system.

SUMMARY AND CONCLUSIONE:

INTERVENTION

. Preventive intervention is urgently necesgary to reduce academic, sccial and economic
wagte,

It is recommended that the followlng areas require special attention:
- pre-departure physical and psychological health screening,
e information provision on the phenomenology of uprooting and its effects,

- improvement in the provision of all information, {guidance, social and formal)
thar is given on arrival,

- appropriate training for academic and tutorial staff,

- traiping in linguistics is provided for all students from abroad whose matural
language is not that of the host country,

- special care is taken in the provision of housing and recreation facilities, and

# See: Civilian Resettlement Units for British soldiers after World War II, (Curley, 1973).
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guidance is given on socizl activities,
- the wider exploration and publication of parsonal experiences is necessary.

Pre-return information and special consideration is necessary for those who have stud-
ied abroad and are about to return to their homeland,

Provision for reception of the returning graduate or former student is reguired, with
special faciliries for re-integration and rehabilitation where necessary,

Continued assessment of the problems that are experienced by the student from abroad
after return home is recommended.
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B. REMEDIAL MEASURES

The initiation of preventive measures to mitigate the effects of uprooting and thus to re-
duce the incidenmce of disordsr in students from abroad will not, alone, solve the problem for
evaery particularly vulnerable student, There will always be some, onwhom the impact of S0 many
profound changes in their lives is so great, that as a consequence they require remedial help.*
Proficiency in the provision of such help is not wide—spread nor always easily avallable.
Nevertheless, several agencies to assist the student suffering from any psycho-social diserder
now exist, and it is suggested that they may widen and improve their skills in this area of re—
copnizing and assisting the student from abroad whe ie developing an uprooting disorder.

1. STUDENT HEALTH SERVICES

Student health services are, or should be, technically the best equipped and supervised
for this kind of intervention. Moreover, it is widely recognized that, although it is not an
illness, the effect of an uprooting disorder on any individuval may frequently be to produce
psycho-somatic symptoms which are then presented to the advising physician of primary medical
care &g am 'illness' (Gunn, 1978).

Little data exists on the use of health facilities specifically by students from abroad.
According to a source in the United States (University of Illineis) such students are more fre-
quent visitors to health centres and have a higher admission rate to hospitals than indigenous
students (Ken Huang, 1977). The same source, however, mentioned an under-utilization of coun-
selling and psychiatric programmes (Glascote et al, in: Ken Huang, 1977).

The most difficult problem, after recognition of rhe true diagnosis by the physician, is
then the acceptance by the individual student of the fact that the symptoms are psycho—somatic,
particularly if this concept of physiological disorder is ome that is not acceptable in the
learned philosophy of life of the student. Psycho-somatic disorder iz now & well-establishad
facet of western medicine, but it is not a concept that is easily appreciated by eme who has
grown up e¢lsewhere. It is important for the physician te recognize this barrier in the stu-
dent's mind and to be constantly aware of the impact of uprooting, otherwise many such students
may be excessively imvestigated by medical diagnostic tests, or treated with psycho-tropic
agents that, as well as failing to relieve the symptoms, necessarily sedate the intellect,
Tranguillisers may relieve the anxiety but net the cause, and 'pills do not solve problems'
(Gunm, 1977). Similarly, acute parancid reactioms may be expressed by the student guffering a
severe uprooting disorder and the label of psychetie illness wrongly applied. (Guom, 1981).

A befter comprehension, therefore, of uprooting and its effects is necessary for all physicisans
of primary care involved im student health care. Unfortunately, however, some institutes of
higher education in .many countries still lack such services or have ipmsufficient provisions

for the psychosocial Mealth' of their populations.®*

Remedial work with uprooting disorders should be supervised, but noc necegsarily executed
by medical specialists, in close collaboration with experts of other digeiplines. For example,
doators and psychiatrists who are themselves FMGs from sbroad, as well as graduates in psycho-
logy, (Giorgis, 1978) sociology, and cultural anthrepology from abroad, have individual experi-
emce to offer that is of agsigstance and can also be further trained specially for this work.

% "Remedial" does pot mean "therapy" inm the classic psychiatric or psychoanalytic use, but
a learning experience and an exercise in human relations for a2ll partners involved.

%k A report about comparative student health services is given by Chase (1976).
See also Roy. Coll., of Physicians' report 'Health Services in Higher Education', 1980.
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2,  COUNSELLING SERVICES

Counsellors operate most effectively in inter-digeciplinary teams and in this area, the
team should consist, wherever possible, of men and women of all ethnic groups. Such teams are
particularly recommended for group work which can be, if properly operated, a most useful method
of accommodating people suffering from uprooting disorders. Group work is also of primary sig-
nificance because an uprooting disorder is essentially a phenomenon of social communication,
Remedial groups should therefore not exceed eight participants and are preferable if mixed with
respect to sexes and nationalities, as well as uprooted students from the host country,

In addition to the basic skills requived for counselling and specific acquaintance with
the phenomenclogy of uprooting, the counsellor of students from abroad must have an essential
knowledge of world geography, comparative history anmd a rudimentary knowledge of social and
cultural anthropology. Spaulding & Flack (1976) stated that relatively few "foreign student
advisers’ were professionslly trained for their pesiticons. Where the coumseller is a person
from abread, he or she should furthermore receive training in the lingulstic intricacies and
¢enlloquial expressions of the host nation, so as to avoid diagnostic errors.

Supportive metheds of the behavioural and non-directive varieties are recommended in pre-—
ference to in-depth psychological, psychoanalytic and other long-term or expensive approaches.
A problem in many health and guidance centres are long waiting periods for students who seek
help. This is unacceptable in uprooting-crisis situarions that carry the risk of short-circuic
reactions and seif-harm. ALl centres at institutes of higher education should have a model of
a walk=in-gervice (Johnsen et al, 1980).

a) Diagnostic Difficulties for Physicians and Counsellors

The diagnosis of an uprooting diserder is in many cases a problem. A student is not like-
ly to identify himself as "uprooted’ or admit openly that he is 'homesick'; he tends to be re-
luctant to adwmit such troubles for fear of being considered immatuve, weak, inferior, or per-
haps of loosing his scholarship and, eventually, ¢f being sent back home. He thus may learn
to conform te the acceptable sickness behaviour of the heost system, ie,, in the western world
to express himself net psychologically oy socially, but somatically. The inexperienced physi-
¢lan is then likely to resort to the treatment of symptoms, such as the gastro-intestinal or
respiratory disorders, headaches or ingomnig, etg. (Gumm, 1978). NWot infrequently an uprooting
disorder is diagnosed as 2 reactive depression, and treated merely with anti-depressive med-
ication. While such an approach may be comsidered supportive during an uprooting crisis, it
mzy be harmful im that the patient may develop a dependency on medication while his original
dependency {on the primary milieu of reference) remains intact. 8Similarly, the 'conversion'
of the symptoms by their acceptance as 'treatable', re-inforces the neurosis and preduces
greater Jdifficultias still in the patient's recognition of their true origin.

Other errors of diagnosis may be related to system specific behaviour (a5 those indicated
by Risso & Boeker, 1964; Pasachof etal, 1970; Lambo, 1978). Uzoka (1980) mzkes specific re-
ference to educated individuals: "The idea of psvcholegical causes for smotional problems is
widely accepted by western educated peoples. This is not the case among educated Africans.

On the contrary there is still much belief in supernatural and demonic causes among educated
Africans" (p. 123).

A simple disorder of uprooting in which culture specific behaviours are exhibited may thus
be erroneously diagnosed as pre-psychotie or quasi-psychotic behaviour,

h) Diagnostic Aids

As an uprooting disorder characterized by concealment-efforts and/or a difficulty in ex-
pressing psycho-sccial troubles, an informal imatrument was conceived by the present auther
(Zwingmann, 1978} whaich facilitates verbalization and a willingness to expand commnicaticn
{See Uprooting Intervention Design, p. 51 et seq.}. It comsists of 70 stylized 1llustrations
representing situations that tend to proveke uprooting, and reveals reaction-peculiarities to
uprocting, nostalgic involvement, depression, alienation, etc., allowing insights into Lha
social, 1ideologiczl and affective functioming of the individual. It is called the
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"prooting Intexrvention Design' (UID) and is non-verbal and. "culture-frees' in 'the optimil
sense of the term. This instrument 1s designed to:

+ help overcome any reluctance to communicate about uproating experiences,
stimyplate reflection,

+ assess areas of vulnerabiliry, verbalize emotions, threat perception, and the situa-
tional features of stress,

+ allow recognition of inadequate (or decompensating) behaviour, eg., fixations.

This diagnostic aid is applicable individually or in group work, and it requires full ex-
planation of its purpose and its objectives to the persons to whom it serves. It is not de-
signed to serve psychoapalytic interpretations, but is essentisl as a diagnosric aid in the

identification of an uprooting disorder.

c) System (Cultural) Deficiencies and Remedial Work

Uprooting is essentially a phenomenclogy of social and human relationships. An uprooting
dizorder has, thetefore, as its source, disturbed sccio-effective and communicative aspects.
The disorder is most often the combined consequence of the poor quality of borh systems, ie.,
the individual's primary svstem of conditioning and reference, and that of the system which he
entered (the intrinsic-extrinsgie impact). Such deficiencies thus render the task of the coun-
sellor of students from abroad exceedingly difficult., He is likely to experience an ethical
conflict if he submits to the conformity pressures of the host system - that is if he manipu-
lates in the unique direction of assimilation (encultutration). The cure of an uprooting disor-
der must not be effected at the expense of any loss of cultural and individual identity.  The
counsellor must, therefore, in order to be successful, protect what are often incompatible in-
terests and identities, and effect change on three essential fronts: that of the individual,
that of the system of origim (reference), and that of the host system.

Intrinsic to an uprooting disorder is a socially precarious disposition. If new 'roots'
are to be developed the student must be helped to expand his horizon from a microcesmic (essen-
tially ego and ethmocentric) reasoning and conduct, to a macrocosmic ome, This may mean, among
other things, that he should be helped to become lucid even with respect to the deficiencies
and inconsistencies of his own academic institurion - for instance, the dehumanizing trend of
specialization. Attention may be, for example, drawn to the social responsibility of individ-
uals engaged in scientific and industrial research and work, and it can be emphasized that tech-
nical progress is frequently achieved without consideration of its noxious physical, social and
psychological side~effects. A contemporary student is often well aware of envirowmental pollu-
tion as the price currently being paid for industrialization for e¢xample. The significance of
achieving macrocosmic awareness for an individual, who is separated from his familiar surround-
ings, acd perhaps studying what he perceives as socially and emoticnally veid subjects, cannot
be over-emphasized. The learning of concern for the welfare of the community brings, s8¢ to
apeak, social 'flavour' into essentially 'dry' matters; in this way dependency links can be
rveplaced by more rewarding links with humanity at large.

The didactic strategy by which the student can be rendered socially sensitive consists of
atimulating self-critical and ethno-critical behaviour, The former involves the assessment of
any "closures' pertaining te the person’s own personality (dependency needs, realism of the
self concept, levels of aspiratiom, etc.) and the latter involves the assessment of the clo-
gures of:

- the system of reference that is likely to restrict the coping potential, and
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= an assessment of rhe closures of the host system that acts as stressors, and of the
maximal and minimal requirements of adaptationm,

In this strategy, concepts and verbal abstractions are difficult to realize and define,
but the Uprooting Intervention Design (UID) cards are invaluable as a method of interview ex=

tension {see pp 5335 ),

d) Disorders That Cannot Be Remedied

Pathological cases of uprooting, that is individuals who show an absolute incapacity and/
or unwillingness to adapt, who suffer from nostalglc fixations of an abnormal degree and dura-
tion, should, if their psycho-social health is in severe threat and their academic progress com—
pletely nullified, be considered for repatriatiom either temporarily by suspending their course,
or permanently, if adequate facilities cannot be provided for their support and therapy in their
own country.® The need for follow-up support is, however, essential (see above under rehabili-
tation for returning students),

e) Individual Research and Reading

For the better ultimate preventionm of uprooting disorders, students should be encouraged
to write about their experiences and to seek publication.®* Publications of this kind are of
particular value in rendering the population sensitive to the preblems that are, in a large
measure, of its own making. Of particular interest are publications about specifie instances
of conflicts, the stress of discrimination and of fears and hopes, etc., that are, or are not
justified by experience. Such a project could be programmed and executed by any remedial group,

The guiding theme of remedial work with students from abroad musr be, not only care for
their academic success, but also care for their human relatiemship well-being. In the best
sense of human communication and so¢ial health the student must be assisted beyond a mere modus
vivendi. He can and should function as a transmitter and mitigater of culture, or even as re-—
novater. In order to relieve the uprooted individual of depressive ruminations and nestalgic
longings, the wmultiple faces of isolation (which are frequently reinforced by any discriminat-
ing behaviour of the host system) must be recognized and dealt with. A complimentary method
that mzy help the student gain insight into the complex processes of uprooting consists of
directed reading of publications by students from abroad, as well as literature by well-known
migrants. This reading can be fullowed up by a systematic analysis of publications that offer
particular intevest in discussion on an individual, or group level.*¥**

* Examples of these are the case "Enrico” (Zwingmann, 1963) and the cases reported from US
American populations abroad (Zwingmann, 1973, 1981). (see also the Case Illustrations)

*% A good example of such a publication is the Beoklet Suffering for Success, published by
the United Kingdom Council of Overseas Students (1979) (UKCOSA).

#%% As by G.V. Ceelho

"...We propose that socizl scientists first seek to 1dent1£y the coplng behaviour cha-
racteristics of those students who have shown high competency in managing various specific tasks
of their sojourn in their new cultural enviromment. They could then build such hypotheses by
scanning the same range of variables in a comparable sample of students who have shown gross
difficulties in coping with the cultural transitiom.

The practitioner - whether he be faculty coumsellor, foreign student adviser, programme
SpOnSOT, Of university healch psyehiatrist — can aid the social scienmtist to develop relavant
criterion messures of coping behaviour acress contexts and over time-— spans for which the mea-
sures may be said to have high salience, relevance and stability. GCranted the limitations of
retrospective data, it would be still useful to build hypotheses regarding those pertinent fac-—
tors on the current life experiences, social history and personality of overseas students which
make the critical difference in the development of highly effective patterns of educational and
personal competence™ (1962, p. €3).
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£) Investigative Procedures and Questionnnaizes

Assessment of the occupational and professional gqualifications of an individual may be
economically convenient, and acceptable, but the probing into intimate spheres of the individ-
uval's personality may be considered an affront, at times & viclation of ethics, and may even be
misused as an asocial act.* Tests (especially questionnaires) are often used to confirm or

produce aterestypes and practices of this kind may tend to disturb human communication and wel-
fare, rather than teo improve them,

If systematic probings (often called 'market research') into matters of individual privacy
are accepted by large segments of the imdigenous population of certain systems, it must not be
assumed that this is true for people from abroad. Im fact, students from abroad who have al-
ready been "traumatized" by the interrogation of immigration officers and other administrative
authorities, may be highly reticemt in co-operating with the questioning and personality test-
ing of 2 sclentific nature, even though anonymity is being granted.®* Many students may thus
fear that their answers might result in sametions, exploitation or expulsion. This is particu-
lariy true for spomsored studenrs, Some of them may believe that the results of such research
would be used to increase the efficiency of manipulation.kas

Similarly, there may be students who feel a sense of obligation in participating in an in~
vestigation, and this may then distort the results in the direction of a positive bias.

this does not mean that empirical research inte the grouping of phencmena labelled "uproot-
ing' is valueless. It means that great cautiom and tact is required in approaching students
from gbroad, that standardization should not be the primary geal of research in thisz area, and
that the resulta of standardized instruments should not be regarded as absolutely or universal-
1y valid. Small-scale studies which are based on local needs could be considerad by students
from abroad Chemselves and they could develep their own formal devices to ildentify vulnerahilicy
features, reaction potentials and particular stressors, etc.

Studies that have been reported, which are instruments of investigation that are of rele-
vance to uprooting, and that give an overview of aspects invelved are!
Cultural Distance Index

ie., used t¢ investigate the possible associatioms between cultural distance and medi-
cal consultations, symptoms and examination performance in 2 sample of overseas stu-
dents at Edinburgh University (Babiker et al, 1980, 109).

Trmigrant Acculruration Scale

ie., a socio=-psychiatric tool for assessing immigrant adaptation (S8arwer-Fomer et al,
1970).

% Intelligence and other tests are used in many instances as instruments for the mainte~
nance of socio-ecomomic and racial discrimination.

%% The results of scientific studies may be treated confidentially by the researchers but
thay may be misused by third parties.

#%% This is clearly expressed in the study om "Colonial Students in Britain" by a group that
operated under the auspices of the British organization "Political and Economic Planning' and
which had, among others, T.A. Lambo 23 collaborater. Students from abroad who rafused to be
interviewed stated as reasons:

(i} "They wers not interested”
(ii) "They did not want to help the British"

(iii) "It was a British racker.” This answer was often coupled with the second and came
with variants such as "capitalist racket", They all agreed, however, in denying
the feeling that any good for the colonial people would come out of the study
{PEP, 1955, 199).
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Methods of measuring and predicting psychological problems in the integration of im-
migrants (Revemstorf, 1973).

Cultural Readjustment Rating Questionnaire

ie., 2 method for quantifving the perceived magnitudes of events leading to 'culture
shock' (Spradley & Philips, 1972}.

. Intercultural Insight Questionmaite

ie., an investigation of the significance of autostereotype (self-concept) and hetero-
stereotype {the comcept of others) with respect to intercultural insight and empathy,
that is of variations of heterostereotype accuracy (Lindgren & Marrash, 1970},

A study of self-concept snd personality characteristics from abroad as related to their
home country {Demoze, 1976).

A questionnaire study on the satisfaction—dissatisfaction of students from developing
countries in Zurope (Klineberg & Ben Brika, 1972).

Research concerned with the assessment of reactive idemtificatrion {acceptance-rejec-—
tion) by African students with the US American style of life (Bulhan, 1978),

ENR test

ie., attempt to measure extraversion-introversion, neuroticism, and rigidity (Brengel-
mann & Brengelmann, 1960),

. VELA test

ie., a questionnaire on vegetative (functional) lability (Fahrenberg, 1963).

05T

ie., 2 questionnairve on study-difficulties and neurotic tendency {Kuehn & Elssner,
1976). ‘

Health Opinion Survey

ie., for assessing psychiatric disorder among college srudents (Thompson & Bentz,
1975).

{Valuable insight may &lsc be gained by reports on other students like those returned from
developing countries /Frdhlich & Schade, 197Q7; the clinical psychiatric studies on immigrants
from South Eutopean countries in the Federal Republic of Germany [Friessem, 19747. The repeorts
by Harfoush /19787 on students from the United Arab Emirates in the USA; and by Portolese
[19787 on Portugese immigrant workers, as well as many others — see references.)

Seminar discussions om suech published work, critical appraisal of their personal relevance,
as well as individual or small group research based on such work, may be of assistance to the
gcademic community concerned with the phenomenon and the identification of uprooting. As a re-
medial measure, the study of published work, and further contributiens to the literature, 1s to
be recommended.

Investigations of the ideological, ethical, social and human relationship dimensions and
the summation of experiences of students from abroad are of the greatest significance for
assessing and understanding upreooting as a phenomenon.* The reactive identification by Bulhan

% Spaulding & Flack (1976) in their overview of research have come to the conclusion that
"There exlist few synthesizing essays or studies that, with eress-cultural intent, analyse the
host=culture and attempt to present it in operationally meaningful terms" {(p. 2%9).
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(1978) is a pertinest, and in thig context most relevant, example for such an approach. Hea
assessed cultural identification by questioning political activity, type of literature read,

social distance and alienation - internal-extermal control. In his report, 'moving toward' the
United States system by Somali students was mot found to be the predominant course of identifi-
cation. 'Moving toward' scores were significantly associated with scores of alienation and ex-

ternal control, but also with activities and attitudes antagonistic to Semali Nationalist, Pan-
Africanist, Black Nationalist or Socialist ideology. Exactly the opposite trend was obtained
from 'moving against' scores, 'Moving away' was, however, characterized only by heightened
racial awarenegs (p. 199).

Uprooting processes could also be explored by the ascertaimment of self-concept inm rela-
tior to others (Butler & Haigz., 1954; see also Lindgren § Marrash, 1970; Demoze, 1976), In the
sense of a proposition by Hugler (1978) this could be done with & 'Q-sort technique'., In this
approach the student is asked to describe how he sees himself (self-concept), how he would like
to be (ideal-gelf concept), how he thinks his host milieu sees him (meta-identity), and how he
perceives the people of his host milieu (hetero—stereotype). From the discrepancy between the
individual's self-concept and his meta-identity, it is possible to determine prejudical strue-
tures and the way he believes he is 'judged' (accepted or rejected). In this way feelings of
inferiority or hostility that tend to exacerbate uprooting behaviour may be identified. A
proximity between the hetero-stercotype and the ideal comcept of self, would indicate 2 posi-
tive identification with the new milieu and a tendeney toward over-c¢ompensatory behaviour
(extra-adaptive uprooting reaction).

Nostalgic invelvement similarly meeds much more empirical attemtion. Predictors and exi-
teria of nostalgic reactivity under specific conditions should be established, with metheds
like those developed by Revenstorf, 1973 and students from abroad could be assessed with res-
pect to the frequeney snd intensity of nostalgic episcodes and the relation of this to their
academic proficiency. In addition, nostalgic affinities found in those living in different
systems and subsystems, would deserve special consideratiom.

In conclusion, the need for perusal of the published literature, by all who are involved
in the care of students from abroad is to be recommended, and the references to this publica-
tion are deliberately extensive to permit such research.

Finally, the cataloguing of systemspecific features that are met by students who enter
a country for the furtherance of their educational need, and which have been found by experi-
ence to provoke or exacerbate uprooting disorders, is to be urgently recommended. Such forms
of assessment can be undertaken, with encouragement, by students, graduates, health and educa-
tional workers, from abroad, whe have lived for several years in 2 host system. The involve=
ment of experts in all fields of student care and welfare in the analysis and synthesis of such
assessments and research, could then lead, under the auspices of WHO and UNESCO, to the publi-
cation of internatiomally available information, that would be of inestimable benefit to the
pre—departing student,
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THE USE OF UPROOTING INTERVENTION DESIGN
(UIR)

(tCh. Ewingmann)

CARDS: (see pages 53-57)

Since the physician, psychologzist, counsellor or tutorial welfare worker and the student
from abroad is confronted, in an assessment of uprooting difficulcies that involve concepts and
verbal abstracticns of a high order of variabiliry in interpretation, the most useful methaod
that can be employed as an interview extension is the use of the Uprooting Intervention Design
Cards (Zwingmann, 1978}, which facilitate verbalizaticn. An essential feature of the counsel-
ling process must be devoted to finding means by which less (of roots) can he compensated,
stress be met, and, eventually, a gratificational level established that resembles or exceeds
the pre-separational one. In the course of this approach the common misconception must be dis-
pelled that all c¢rises, stress and discomfort met im life are necessarily harmful. Change, par-
ticularly separation, constitutes the essence of medern life and coutrast defines its experi-
ential guality. The 'value' of disorientation and the experience of loss in the first phase of
uprooting resides in the necessity te search for 2 new orientation. This seavch is likely to
result in insight and discoveries that would otherwise not have been made. Furthermore, the
distance from their own culture provides different and more rewarding perspective from that
which is obtained by living within it.

The tendency to perceive change as 'loss' and in consequence orientation, which is cha-
racteristic inm vulnerable individuals, can be identified, and the possibility of gain and the
re-vitalizing function of the uprooting experience can be pointed out with cards 25, 26, 27 and
36 of the UID,

The exaggerated and therefore incapacitating retrospective activity that 1s a character—
istic of uprooting disorders, must be dealt with intensively as it tends to interferewith goal-
directed intellectnal proficiency and provokes or leads to academic failure. Exploration of
nostalgic illusive reactions and situations is possible with VID cards 11, 14, 15, 43, 46 and
48. It is necessary not only to correct the illusions by demystifying identified situations,
and the 'past' as such, but by offering worthwhile prospective 'targets'. In this comnexion it
is important for the counsellor to check the student's lewvel apnd realizatiom of aspiration.
Cards 11, 14, 15, 37, 43, 46 and 48 and others can be used for the expansion of the discussion
of this temporal wvariable,

Intolerance to the stress of a new situvation is often symptomatized by a personally and
socilally harmful change of gratification habits, - and there is a tendency towards ismediate
wish-fulfilment. This is particularly the case when a student from abroad comes into contact
for the fivst time with a high-material-consumption and pleasure~oriented gystem or 1ife-style,
This is understandable in the light of the effective social isolation, and sexual frustratiom,
with which many of these young people may have to cope. The counsellor must, therefore, care-
fully explore danger areas of escape behaviour and know the importance of avoiding and/or the
postponement of certain gratifications, if the professional goal is te be achieved (Cards 31, 37,
52, 57 and 38),

Separation frow the primary affective objects of reference requires a change of the con—
dition &nd rhythm, and method of living in the host system, Arhythmic behaviour, - that is
the persistence in any prior rhytbm of life-style - tends to exacerbate the accommodation pro-
cess. The counsellor must thus make sure that the person in his care iz aware of this aspect,
and that he makes efforts at corréction. Bhythm has, as its experimental equivalent, stabiliry
and security and this aspect is linked with the temporal variable, and can be assessed with

Cards 15 and 20.

The dimensions of hostility and resignation that often characterize, and socially compli-—
cate, the uprooting picture, vary with individual predisposition (Carxds 13, 25, 29, 49, 5L and
53). Discussions of these dynamics and the various possible expressions of hostility and re-
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signation should help the student to gain insight inte this matter. Such discussions should
include information on what have been called cultural imperatives and alternatives. In this
way unnecessary conflict with the host system can be avoided. Culturally acceptable, socially
desirable activities and creative outlets must be shown to the student and, in particular, he
should be encouraged to improvise (Cards 29, 31, 37, 52, 54, 5% and 60).

In this way the cards of the UID may be employed to release and to identify previously un-
expressed feelings, emotions, stress and threat perceptions. If ig emphasized, however, that
the stylized drawings of the cards can be changed and adapted to suit any particularly local
needs and specifically are to be employed as an aid to overcome any reluctance to communicate.
It is an open, transparent device rhat can be used in phases during the interviews and ig not
degigned to serve psycho—analytical interpretations.
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UiD - 1

WHEY 83301
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UID - 17

22

23

WHO 83502
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Uin - 111
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Uuln - Iv
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SUMMARY AND CONCLUSIONS:

REMEDIAL MEASURES

Informacion, traiming and guidance in the special difficulties experienced by the up-
rooted student from abroad is necegsary for all srudent health physicians, health wor-
kers in institutes of higher education and counsellors.

Special diagnostic aids, in particular the Uprooting Intervention Design (UID) cards
are recommended.

. Group therapy and the employment of staff whe have themselves experienced uprooting
is recommended.

. A sample of previous analyses and instruments of assessment is given.

A programme of research and publication is recommended.







